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I trust you are well, happy and safe.
This 35th edition of Languages Today is entitled ‘Different
Perspectives’ – something we have all had to adopt recently.
Regular readers will notice that we are marking the30th
birthday of ALL by refreshing our ideas, and we hope you
like the new features we are piloting, or suggest others you
would like to see.
It is exciting for us to offer this edition, for the first time,
only in a digital format. This is partly of necessity as many
readers are not at their usual address to receive the hard
copy, but importantly it gives us the opportunity to make
the magazine we are proud of available to a much wider
audience, who will be reading and enjoying articles
normally reserved to ALL members. We are pleased to offer
the magazine in solidarity with the community of language
teachers.

We would like to acknowledge the generous support of our Platinum Corporate Members.

Readers love carrying around our magazine and we
do intend to return to hard copy when we can. In the
meantime we also seize the possibilities of including extra
pages here!
In recent weeks, we have discovered how open, collegiate,
positive, caring and supportive of one another we all are;
the ALL website content has been praised for its signposting
of resources and support, and ALL London, with the
support of Corporate Member Linguascope and digital
languages consultant Joe Dale, have brought a huge
range of international expertise online in their weekly TiLT
webinars.
In ‘Different Perspectives’ we give a voice to a range of
passionate contributors, with differing opinions on
aspects of language learning for you to consider from the
comfort of your own home. One thing that comes through
each piece, whatever the viewpoint, is the writer’s love of
languages and their commitment to ensure learners have
a rewarding and successful language learning experience.
As ever we often receive more ideas than fit our pages; you
can go online to find LT Extra content on the website.
The Last Word in our previous edition encouraged readers
to become writers, and it’s great to see new names here!
Our September edition will focus on Progression and
Recycling of language; please do get in touch if you have
an idea or a contribution you would like to make through
info@all-languages.org.uk
ALL celebrates the contributions of our volunteers and
this time we thank Sarah Lloyd, who has been part of our
Reviews team led by Carol Hughes for a number of years, as
well as our proof-readers and writers, and the 10 long-term
ALL Members who reflect on what diverse gifts ALL@30 has
brought to them professionally over the years.
Crista Hazell
ALL Development Manager

www.all-languages.org.uk
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NEWS

We bring you the stories that are important to your career

MORE SUCCESS FOR THE
LANGUAGE MAGICIAN

T

he Directorate-General for Education, Youth, Sport
and Culture of the European Commission has
informed THE LANGUAGE MAGICIAN (TLM) team that TLM has been
selected as a “success story” by a panel of experts at the European Commission.
“Success stories” are finalised projects that have distinguished themselves by
their impact, innovative results, creative approach and contribution to policy
making and designed to be a source of inspiration for others.
ALL was a partner in the project launched at Language World 2018.
Colleagues using the game with their pupils are reminded of the additional
resources available from the TLM website - Classroom resources were part of the
original project and new this year are Shared resources.
https://www.thelanguagemagician.net/

ALL / LFEE WORKSHOP FOR ALL MEMBERS
To complement our work with the ELAPSE project, ALL is working with LFEE
Europe, to offer a training programme ‘Exploring and Developing CLIL’
in France, Germany and Spain. This one week course, exclusively for ALL
members, aims to:
• Explore strategies for extending learners’ language skills through
Interdisciplinary activities
• Develop new skills for language teaching and transferability across
subject areas
• Explore the CLIL approach
• Develop and consolidate participants’ knowledge of French / Spanish /
German
• Increase participants’ cultural awareness of France / Spain / Germany
• Explore efficient and innovative use of ICT tools
• Join in practical CLIL workshops
• See CLIL in action during a possible school visit (depending on time of year
and availability of our partners.)
Twenty-nine schools, both Primary and Secondary, across England, Northern
Ireland and Wales are partners with ALL in this project. We have applied for
funding for this through ERASMUS+ and if successful, the course (including
travel and subsistence) will be free to participating ALL members. For more
information contact ros@lfee.net
We will hear if the application has been successful in June and the course
dates are:
• Saturday 24 - Saturday 31 October 2020, Montpellier, France.
• Saturday 10 - Saturday 17 April 2021, Malaga, Spain and Berlin, Germany.
• Saturday 17 - Saturday 24 July 2021, Montpellier, France and Malaga, Spain.

NEWS FROM FIPLV
FIPLV Nordic-Baltic Region conference, Future of Languages 2020, due to take
place in Reykjavik this June, will now be held on 10-11 June 2021.
FIPLV World Congress will take place 6-8 September 2021 in Warsaw, Poland.
We will be sending out further information in due course, but it promises to be
a wonderful congress to celebrate FIPLV’s 90th anniversary.
www.all-languages.org.uk

GOT A STORY?
Email us at:
info@alllanguages.org.uk

THE POWERLANGUAGE
CHALLENGE
Having worked with teachers and
learners from all over Europe and
beyond over the past 10 years, the
PowerLanguage team is committed
to connected learning - connecting
teaching and learning to young
people’s lives, experiences and passions
as well as the communities they live in.
To this end, we have created the
PowerLanguage Challenge, hoping
to engage youngsters actively and
encourage them to share their interests
with their peers around the world.
We are asking learners to create
short podcasts in order to teach their
language as well as share their culture
and passion, with other young people.
The videos should be produced in 2
languages: their mother tongue and
a language of their choice. These
videos will then be published on
powerlanguage.school/challenge,
where you can also see examples of
videos already created.
Watch this short animation to find out
more, or go to powerlanguage.school/
challenge-submission to send us your
video!

WELCOME TO THE NEW
CONSEJERO
When meetings commence again, we look
forward to making the acquaintance of
José Antonio Benedicto, the new Education
Counsellor for the Spanish Embassy who
will be in charge of the Consejería, and
the offices in Manchester, Edinburgh and
Dublin for the next five years.
José Antonio ‘s career has given him a
range of experiences, among which he
has served as the Education Attaché to the
Spanish Embassy in New York, as well as
Spanish Education Counsellor in Poland
and China. We hope he enjoys his time with
teachers of Spanish in the UK and Ireland!!

LANGUAGE WORLD 2021:
A RICH CURRICULUM FOR ALL
is planned for 2021. We are exploring
dates, venues and options.
Summer 2020
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SUCCESS STORIES

Celebrating successes in language teaching
and learning from across the country

Creative Translation:
Workshops and Prizes

T

ranslation is far more than a dry test of grammar
and vocabulary. It is a trojan horse for creativity
and language awareness, for collaborative learning,
accessing authentic texts, and building confidence. For
these reasons, it’s the focus of the Stephen Spender Trust
(SST)1 and the Queen’s College Translation Exchange
(QTE)2. We use translation to enthuse young language
learners, aiming to increase MFL uptake at schools and on
to university.
To translate a sentence well you need to be able to take
it apart, understand it and put it back together again.
This decoding appeals to different kinds of minds and
can be used to teach and consolidate anything from a
precise understanding of a grammar point (which noun
is that adjective agreeing with?) to a more general idea of
how the language works and how it relates to English. It
is part of a creative process and is therefore intrinsically
motivating. We don’t want to know about that adjective
for the sake of it, but because it will help us to unlock this
text and thereby to transform it into a brand new idiom,
to ‘make it our own’.
This is the aspect of translation with the power to enthuse
and inspire. I’ll never forget the SST workshop when a
10-year-old boy dissolved in tears because he’d lost his
English version of the Polish poem we’d been working on.
He hadn’t known any Polish at the start of the day, but the
gentle, staged process had enabled him to do something
he and his classmates had thought impossible, and the
result was extremely important to him. He wanted to
take his translation home to his parents, to bring it to
school the following day to show his teacher, to keep it for
himself. (Reader, we searched and found it!)
Creative translation workshops often begin with an
exercise on idioms – the perfect way of helping students
perceive the difference between a ‘literal’ and a ‘creative’
translation. What could the French phrase that translates
as ‘I have other cats to whip’ possibly mean, and how
do we express it in English? The language work comes
in decoding the original French, the creativity in its
transformation to ‘I have other fish to fry’. Once linguistic
muscles have been flexed in this way, we translate a text
together – picture book, poem, short piece of prose or
story – with reference works to create a level playing field.
Pupils might start by looking at the images in a picture
book (or a graphic novel) before the Spanish words are
added. One workshop uses the humorous Argentinian
comic Mafalda to teach GCSE grammar and vocabulary
to Year 11 boys, who then deliver the same workshop to
the girls in their class.3
www.all-languages.org.uk

DO YOU HAVE A
STORY FOR THESE
PAGES?

Email: info@
all-languages.org.uk

Poetry translation is the focus of our national competition
the Stephen Spender Prize,4 open to all ages and the
perfect, task-based, remote activity for these times – with
cash prizes! We use images here, too, by starting from a
collection of related images to help pupils imagine the
world of the poem before they tackle the text. Although
entrants can translate any poem in any language, this
year for the first time we have published suggested
poems in French, German, Spanish and a handful of
other languages, many by contemporary poets. These
are available on our website,5 to make the competition
accessible to all, along with resources for teachers and
short films,6 walking viewers through the process of
translating a poem in real time.
Ways to get involved:
•

Run the Stephen Spender Prize as a remote activity
for your pupils - deadline 17 July – and enter yourself,
with the chance of winning £1000! 7

•

Recommend our Polish Spotlight Prize to the EAL
coordinator in your school 8

•

If you’re a primary/secondary MFL teacher in
Buckinghamshire or Oxfordshire, join in our
‘Creative Translation in the Classroom’ project 5

•

Primary and secondary teachers in London –
contact us to take part in a multilingual literature
festival next year 10

•

We’re keen to involve more PGCE students in
projects – get in touch if you mentor students or are
studying for a PGCE.

We want to involve MFL teachers at every stage of our
work: do get in touch for information or with ideas for
other projects: charlotte@stephen-spender.org
@StephenSpender
@TranslationExch
@charlotteryland

www.stephen-spender.org
www.queens.ox.ac.uk/translation-exchange
http://www.stephen-spender.org/TIS_workshops/lucy.html
4
http://www.stephen-spender.org/spender_prize.html
5
http://www.multilingualcreativity.org.uk/suggested-poems-stephen-spender-prize
6
http://www.multilingualcreativity.org.uk/poetry-translation-casts
https://www.youtube.com/channel/UCeD5N8ni02vLx6DLGE0-RdQ
7
http://www.stephen-spender.org/spender_prize.html
8
http://www.stephen-spender.org/polish_spotlight.html
9
http://www.stephen-spender.org/TIS_workshops/creative_translation.html
10
https://pop-up.org.uk/project/pop-up-festival-multilingual-literature/
1
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ALL’s Platinum Corporate Members

Help from ALL’s Platinum Corporate Members
Thanks to the ALL Platinum Corporate Members
who supported a successful exhibition at
Language World 2020 in Manchester, and
especially to those who have contributed so
much to the Languages community in the
current challenging circumstances, along with
others.

The Goethe-Institut is the cultural institute of Germany. Its teacher
service department offers support, information and free resources
for German teachers, a wide range of German language and
further training courses in London, Germany and online as well
as motivational events for school classes – e.g. films, exhibitions &
theatre plays.

Threlford Cup 2020 CIOL invites nominations
We are calling for nominations for the next winner of the Threlford
Cup - our prestigious award for inspiration and originality in
language teaching and learning. The cup is presented annually to a
person, to an organisation, or for a project that has inspired others
with an original language-learning initiative.

www.goethe.de/london

We have a genuine passion for inspiring students and expanding
their global perspective through our trips.

Free access to Vocab Express from Collins.

For further information, please contact: comms@ciol.org.uk

Support language learning at home with free access to our digital
platform, Vocab Express, whilst schools are closed. Discover support
for 14 languages, for AQA, Edexcel and International qualifications
at a range of levels from KS3 to A-level.

Please enter your nomination online here:
https://www.surveymonkey.co.uk/r/9LT52SM
supplying names and contact details for two referees in
support of your nominee.

Vocab Express is a unique online platform that encourages
students to learn languages independently with live scoreboards
and competitions. It could save you hours preparing and marking
homework thanks to its pre-loaded and categorised exam board
content and easy-to-use tracking tools.

www.aet.travel

https://collins.co.uk/pages/support-learning-athome-support-for-teachers

The British Council offers an exciting and inclusive range of creative
and enriching resources and opportunities to bring the teaching and
learning of languages alive in your school which have real depth
and impact.
Our Modern Language Assistant, Languages Teacher Training
Scholarships and International school exchanges funding give
key support to bringing authentic language and culture into your
classrooms.

Twelve years ago, two brothers left Otago University in Dunedin,
NZ, with a vision to create an online learning tool that would
revolutionise learning outcomes and teacher productivity around the
world. Education Perfect (EP) was born.

The four stages of the Cambridge Pathway lead seamlessly from
primary through secondary and pre-university years. Schools can
shape the curriculum around how they want students to learn.
Together with schools, we develop Cambridge learners who
are confident, responsible, reflective, innovative and engaged –
equipped for success in the modern world.

Linguascope is offering a series of free webinars to support language
teachers during school closures. For details of upcoming webinars,
visit linguascope.com/training. To watch the recordings of past
webinars, visit: bit.ly/langwebinars
Linguascope is also providing free sequences of activities created
weekly by Martine Pillette (author of Labo Grammaire, C’est Parti,
Vrai de Vrai, and many other amazing resources) to help French
teachers in these exceptional circumstances. We would like to thank
Martine for her extraordinary generosity. The resources can be
downloaded from bit.ly/pillette

www.linguascope.com

Enabling transformative teaching and learning experiences for
lifelong learners.
The Institut français du Royaume-Uni offers a full range of online
support for schools and teachers of French in the UK. Discover more
about its resources and how to use them with your students through
a special webinar given with ALL London on 7 May.

https://epforlearning.com/

www.britishcouncil.org/schoolsonline

Cambridge programmes and qualifications set the global standard
for international education. They are created by subject experts,
rooted in academic rigour and reflect the latest educational research.

We are fully-equipped for online teaching to help you during
Covid-19, and you can adapt your lessons to online, face-to-face
or a blend of the two when things return to normal. Visit our “Teach
with us” page on our website.

www.languageforfun.org

Maybe you know of a teacher who has inspired young minds, a
business or organisation that has led a project, or someone who
works hard within the local community to keep alive a heritage
language and culture. If so, we would love to hear from you.
With over 30 years of experience and accreditations with LoTC, STF,
ABTA and ATOL, we pride ourselves on the knowledge we have on
our destinations and the language immersion we provide with our
host family stays.

Would you like to teach Spanish, Italian or French to adults in
your spare time? ALL readers can save £100 on our franchise fee
(normally £600, payable in 12 monthly instalments). Our stressfree, sociable and highly structured weekly lessons have all lesson
planning and materials pre-prepared - so you can focus on the joy
of teaching and running your own small business.

https://bit.ly/2TmY6MB

European Schoolbooks Ltd continues to support language teaching
by dispatching course books, grammars, literature and digital
resources to teachers and students each day. Its warehouse in
Cheltenham is still open from Monday to Friday each week.
You can email and phone staff in Cheltenham and London, as
usual. We thank you for your determined commitment to language
teaching and language learning, and we are delighted to be able to
support you.
Please continue to order online.

www.eurobooks.co.uk

La Jolie Ronde Languages for Children are doing what they can to
help Schools and Teachers through these unprecedented times. It’s
business as usual as their Schools Department is still fully operational
taking and despatching orders plus there to help with any query
Schools and Teachers may have.

Bonjour and very best wishes from all the Maison Claire Fontaine
team here in Burgundy.
We are so very sad not to be enjoying the noise of contented young
voices trying out their language skills in our beautiful rural French
surroundings. However, we have decided to use the time to create
some resources that we hope will be useful to you all and now have
our very own YouTube channel: Maison Claire Fontaine French. We
welcome your feedback as well as any ideas for new videos and
activities that we could add.
Prenez bien soins de vous et à bientôt !

https://www.youtube.com/channel/
UCfbiacmsb6wwXODtwyT0PlA

* FREE PUPIL ACTIVITY BOOKS - If you are using their French or
Spanish Scheme of Work, Pupil Activity Books are available FREE
electronically for teachers to email out. * SAVE £100 ON THEIR
SCHEME OF WORK – Purchase either French or Spanish and buy
both years together eg. 3&4 and 5&6 to receive £100 off.
e: schools@lajolieronde.co.uk quoting Languages Today

www.cambridgeinternational.org

www.lajolieronde.co.uk
www.all-languages.org.uk
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RESOURCES

WOULD YOU
LIKE TO BE A
REVIEWER?
Email: info@alllanguages.org.uk

The latest in language support materials
Compiled by: Resource Review Editor Carol Hughes.

In this special edition of Languages Today during the current crisis we have chosen to review a resource from
Martin Lapworth, whose original online platform, TaskMagic, will be a name many remember. He has two further
products Textivate and TeachVid, both of which teachers may find useful in the current circumstances. We have
also reviewed three recently published books written by ALL Members. Cheryl MacKay’s book on lesson planning
has been reviewed by Liz Black, and Karine Harrington has reviewed Katherine Raithby’s and Alison Taylor’s book
about teaching literature at A level. I have had the pleasure of reviewing Crista Hazell’s first book.

Website Review

Textivate and TeachVid
Words: Carol Hughes - ALL Resources Review Editor

D

uring the current
period of lockdown with the
covid-19 virus many
teachers are having to set
work for their students
and are often setting
online tasks for them to
complete at home. Two
platforms, which have
been developed by Martin
Lapworth, whose original
programme TaskMagic
has been around for many
years, are Textivate and
TeachVid.
Textivate is similar to
TaskMagic, but offers
much more functionality
with its online platform
and increased number
of activities for students
to use. As well as
setting the ready-made
resources uploaded by
other teachers through
using the search facility,
teachers can upload their
own resources, either text
or vocabulary. There is
also the option to add a
parallel text or upload a
video or audio file of the
text. Martin has included
very clear instructions via
his blog (https://textivate.
posthaven.com) on how
teachers can upload their
own texts to “textivate”
them.

www.all-languages.org.uk

The platform allows
teachers to present and
practise vocabulary, both
at word, sentence and text
level, to create exercises
which reinforce grammar,
or create comprehension
or translation tasks as well
as to provide support
for further independent
writing, all from one text.
The activities are such that
they can offer additional
support to those students
who need it or stretch
the most able and as a
teacher you can adapt
the material precisely to
the needs of your class.
As a subscriber you can
set exercises and record
the progress of your
students. In addition, the
programme has a print
option so that worksheets
can be prepared for use
in the classroom or as
homework. All in all,
a very comprehensive
programme which is an
asset to any teacher.
TeachVid was a further
development by Martin
launched in 2019.
TeachVid offers the
teacher an opportunity
to work with the spoken
language through using
videos from YouTube.
Again, the platform
is well supported for

teachers new to it through
clear instructions and
a linked blog (https://
teachvid.blog). As with
Textivate teachers can
search resources, which
have been uploaded by
the TeachVid team or
other teachers, or they
can upload their own
resources. The key to
TeachVid is that it enables
students to hear the
language whilst accessing
a transcript of the
language and a parallel
translation, if available, so
that students can make
comparisons between
their native tongue and
the language being learnt.
They can click on specific
phrases in the language to
hear them spoken, thus
supporting pronunciation.
Each video is
supported by a range of
differentiated activities.
These allow for text
reconstruction and
exercises enabling
students to work with
the parallel texts.
Students’ attention is
drawn to similarities and
differences between
the two languages, thus
reinforcing vocabulary,
structure and grammar
as well as listening skills.
Teachers can focus
on material, which will
engage their students
and whilst uploading
material may initially be
time consuming, there is a

wealth of material already
available on the site,
particularly for teachers
of French and Spanish.
The site supports around
twenty languages so
that teachers of other
languages can upload
their own material and
quickly create a range
of activities around one
resource.
Both Textivate and
TeachVid offer nonsubscribing teachers
some accessibility to their
materials, but to make full
use of the functionality
of these sites, including
setting work for students
and following their
progress, a variety of
subscriptions are available
both for the individual
teacher or school. Further
information about this
can be found on the
homepages of the two
platforms. To summarise
both these sites offer
a wealth of material
to support students’
learning through engaging
activities, which can be
tailored to their interests
and needs using sound
pedagogical principles.

Learning to Plan Modern Languages Lessons Understanding the Basic Ingredients
Words: Liz Black - Languages Consultant

T

his is an extremely
well structured
publication written
by an experienced
consultant. There are
many references to recent,
relevant research and
very sound advice is given
throughout. Learning to
plan and deliver effective
lessons is at the core of
teacher training, whichever
route into teaching is
followed. Trainee teachers
will benefit from the
step-by-step planning
approaches as the book
aims to build confidence
from the early stages of
planning smaller activities
to full lessons and then

to sequences of learning,
which I have found very
important. The reader is
encouraged to reflect on
precise learning intentions
and the concept of ‘’units’’
of work that can be flexible
as a sequence of learning
develops with different
groups of learners.
Highlights for me are
the sections on Planning
for differentiation and
the frequent Follow-up
Reflective Tasks/Points to
discuss. These would help
trainees and mentors to
focus well during mentor
meetings, proving useful
pointers for discussion. It is
of course vital to continue

T

eaching Literature in the A
Level Modern Languages
Classroom would be an
excellent companion for any teacher,
experienced or not. Whether you
want to refresh your teaching with
some new activities or want to learn
more about teaching literature, this
book will give you plenty of activities
to try out and lots of food for thought.

TeachVid:
www.teachvid.com

From chapter 5 onwards, the
authors give an array of activities,
8

Cheryl Mackay
Routledge (Taylor &
Francis), 2019, 210pp,
£24.99
ISBN: 9781138304840

Words: Karine Harrington - Languages trainer, teacher and author

Textivate:
www.textivate.com
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MORE INFORMATION

Teaching Literature in the A Level
Modern Languages Classroom

The book is divided into several
chapters, dealing with the different
aspects of teaching literature. The
first few chapters give an insight into
the teaching of literature, covering
linguistic development, transferable
skills and the student perspective. The
book does indeed ‘provide essential
support and advice on using literature
in the languages classroom’.

MORE INFORMATION

to reflect on key aspects of
planning throughout our
teaching careers.
As a teacher trainer I would
highly recommend this
outstanding publication.
In my opinion it should
certainly be on suggested
reading lists for trainee
teachers as a guide
throughout training and
beyond into the NQT year. It
would also be useful when
writing assignments. Trainee
teachers will undoubtedly
have an enhanced
understanding of modern
languages as a subject
and how it is learnt and
their pedagogical subject
knowledge will be deeper.

www.all-languages.org.uk

which can be used when teaching
a text covering all the important
aspects: characterisation, theme,
style, technique and structure. Not
only do the activities help with the
understanding the text, but they also
focus on the essential analytical
skills, required for the examination.

MORE INFORMATION
Katherine Raithby and Alison Taylor
Routledge (Taylor & Francis), 2019,
250pp, £22.99
ISBN: 9781138303515

The last part of the book tackles the
examination requirements and gives
useful advice for both teachers and
students. The “Revision Questions”
table and the lists of literary phrases
(in French, German and Spanish)
would be a very good support for
students.
The focused chapters and the clear
layout of the book enable you to
dip in and out and to concentrate
on what you really need and all
the activities provided are clearly
explained and ready to use.
Summer 2020
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Book Review

MFL – How to make modern foreign language
teaching exciting, inclusive and relevant
Words: Carol Hughes - ALL Resources Review Editor

I

n this book Crista draws on her own
personal experience as a language
teacher and presents both those new
to the profession and the experienced
language teacher with a wealth of
ideas, founded on sound principles of
language teaching and learning.
Crista examines the place of languages
in the curriculum and ways in
which we, as teachers, can ensure
that language learning is a positive
experience for students. Her passion
for inspiring students to learn an
international language is reflected in
one of the many messages she gives in
her book: “ I believe that all learners can
achieve in MFL, if given the opportunity
and the right classroom climate.”
For recently qualified teachers Crista’s
book contains comprehensive ideas
on not just the teaching of the four
skills, but behaviour management,
relationships and approaches to
assessment amongst many other areas.
In the penultimate chapter she offers
some very down-to-earth information
for trainees, NQTs and RQTs, which
could equally be used as a checklist for
mentors to promote discussion or to
support their mentees.
There is a lot of very sound advice
given as well as practical suggestions

for activities for the various skills we
teach our students, for songs and films
to engage learners and approaches to
manage transition of students from
the primary to the secondary phase.
Whether considering creativity, revision
or tips to improve reading skills in
the classroom Crista’s book offers a
range of ideas, which are practical and
achievable. I particularly found the
chapter about working with teaching
assistants and students with additional
needs very thought provoking. There
are very many suggestions in this
chapter, which would provide excellent
discussion points between the two
departments.
Crista’s book is inspiring. As an
experienced teacher you can see
the relevance of the message Crista
communicates throughout her book,
but equally it evokes reflection in the
reader to examine their own practice. It
would prove invaluable for those new
to the profession, but equally one every
teacher can return to when considering
new approaches to support students
in their learning. And as my ALL
colleague, Professor Anna Lise Gordon,
says in her review: “Any book with a
chapter entitled ‘The awesome power
of lucky socks’ is bound to catch a
teacher’s eye”.

MORE INFORMATION
Crista Hazell
Independent Thinking Press, 2020,
242pp, £9.99
ISBN: 978178135337-0

30% discount available
using code CPD30
https://www.
independentthinkingpress.com/
books/teachingskills/independentthinking-on-mfl/

A Selection of Primary Blogs from ALL
Words: Sue Cave - Primary Languages Consultant and Trainer – Cave Languages / ALL Thames Valley
This collection of articles written by
in mixed-age groups is examined.
classroom activities and games, which
have been tried and tested by an
Clare Seccombe for the ‘Primary Blog’
Whether you are just starting out as
experienced practitioner. Ideas for
feature of ‘Languages Today’ would
a primary language teacher or have
practising the skills of listening, writing
be ideal not only for anyone who
several years of experience, there is a
and speaking are considered, as well
has never read them before, but also
wealth of ideas in this book for you to
as language learning strategies such
as a refresher for those who have.
try out, adapt or revisit in your teaching
as making links with other languages
The selection covers a wide range of
repertoire. Then once these are
and writing systems. If you are looking
areas pertinent to the teaching of a
exhausted, web links are provided to
for advice as to how to include craft
foreign language in primary school.
explore further these themes.
and songs in your teaching there are
All the ideas are referenced to the KS2
Programme of Study attainment targets two separate articles on this, which
will encourage you to experiment. The MORE INFORMATION
and the content has been updated to
cultural element of language learning
Clare Seccombe
reflect current trends.
is not forgotten and a useful list of
ALL, 2020, £9.99
The key elements of language learning, festivals is provided for France, Spain
https://www.all-languages.org.uk/
namely the teaching of grammar,
and Germany. Finally, mindful of the
vocabulary and dictionary skills are
different primary school settings which product/a-selection-of-primary-blogsall included with suggestions for
exist; how to manage language learning by-clare-seccombe/
www.all-languages.org.uk
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PRIMARY BLOG

HOW TO
future proof
your plans

Primary language teacher and consultant Clare Seccombe
discusses schemes of work.

PROFILE

Re-evaluating the scheme of work

Believe it or not, we are currently approaching
the end of the sixth year of Languages being
statutory in Key Stage 2. There are now lots of
schemes of work and other resources to choose
from, as well as support groups for teachers
such as the ALL Primary Hubs and groups on
Facebook and Twitter.
In 2016 the Teaching Schools Council published
its Modern Foreign Languages Review (https://
tscouncil.org.uk/mfl-report-2016/). The
Clare was a secondary
recommendations of this review of language
languages teacher for 14
teaching in Key Stages 3 and 4 have informed
years, seven of those as an
AST specialising in primary
the current Ofsted framework and are also
languages and the international
guiding the work of the National Centre for
dimension. Since 2009 she has
Excellence for Language Pedagogy, NCELP
taught Spanish and French in
(https://ncelp.org/).
Sunderland primary schools, as
Even though this was a review of the state
well as working as a consultant.
Clare is an avid blogger and
of play in the secondary sector, its recommendations are filtering down to
tweeter who set up and
Key Stage 2, and we may well wish to re-evaluate our schemes of work from this new
maintains the MFL Sunderland
perspective.
website (www.lightbulb
The review says that when planning their curriculum, teachers should focus on
languages.co.uk) and is a
vocabulary, grammar and phonics, and therefore these three areas should be our
member of ALL’s Primary Special
Interest Group and ALL Council.
focus when evaluating our current scheme of work or a potential new one. Sequencing
and building on previous learning are also highlighted as part of an ambitious
curriculum in the Ofsted framework.
The expectation is that by the end of Year 6, children will have reached level A1 on the Common European Framework
(https://www.coe.int/en/web/common-european-framework-reference-languages/table-1-cefr-3.3-common-referencelevels-global-scale). The vocabulary requirement for A1 is about 500 words. When this is broken down, it means
learning three or four new words each week throughout the four years of Key Stage 2. ‘Vocabulary’ includes all parts
of speech, with a key verb lexicon being particularly important, and the choice of vocabulary should be based on
its frequency of occurrence in the language. In other words we should endeavour to teach more high-frequency
language to build confidence, bearing in mind that we should also include some words which might be lowerfrequency but are of inherent interest to the children. The choice of vocabulary also has an implication for phonics,
which are vital if children are to be confident speakers and spellers.
When we are evaluating a scheme of work, we need to check that it does not choose to overburden children with
vocabulary, and that it builds in time to practise and embed new language (Ofsted talks
about ‘remembering more’) as well as opportunities to be creative with the language.
Language learning in Key Stage 2 is not all about learning endless lists of nouns,
after all. The scheme of work needs to build in time to explore culture and
communication as well as to revisit, recycle and retrieve the language taught
over time so as to maximise retention. Timetabling of the language lessons
Got a question or idea for a
also helps with this: there is a strong case for having one main language
future blog? Let us know at
lesson each week, and then one timetabled 5-10 minute session each day
to practise further and embed the language.
info@ALL-Languages.org.uk

Clare Seccombe

‘How ambitious is your scheme of work?’
ALL is planning a Briefing on this issue. Watch out for news in ALLNet.
www.all-languages.org.uk
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TEACHING AND LEARNING

TEACHING AND LEARNING

ALL members teach a range of languages, a wide range of students of
different ages and in different contexts, and have different perspectives
on what works most effectively. We are a ‘Broad Church’ but we are all
committed to the value of languages, and believe in the personal, as well as
academic and instrumental, benefits of learning languages. As professionals
we also enjoy learning from each other and sharing insights as we develop
strategies and ambitions for our teaching throughout our careers.
In this pilot for a new Languages Today feature we offer two approaches to
Teaching and Learning for reflection.

TRACKING GCSE OBJECTIVES
BACK TO KS3? BEWARE …
Martine Pillette is an Independent
Educational Consultant. She
presented a session with this title
at Language World ALL 2020.
This article aims to provide food for
thought and practical suggestions
about what to prioritise at KS3 in the
context of the new-style modern
languages GCSEs (for England) which
are now in place.
Given the culture of targets
pervading our current education
system, the pressure on teachers
to generate the best possible
examination results is relentless. One
way in which this pressure manifests
itself is via Senior Leaders asking
teachers to track GCSE objectives
back to KS3. This expectation
does not always appear to come
with sufficient guidance, thus
leaving some teachers to their own
devices. In this context, some MFL
departments have adopted the
practice of treating KS3 as GCSE
preparation via:
- an increased focus on GCSE
topics at KS3;
- an increased use of GCSE-style
tasks at KS3.
TOPICS: THE CART AND HORSE
DILEMMA
Some GCSE topics are likely to be
visited naturally to a degree at KS3.
Is there anything to be gained from
going further and deliberately giving
www.all-languages.org.uk

GCSE topics more prominence at
that early stage? This is in fact part
of an even broader KS3 question:
should MFL courses be organised
around topics? Recent research has
added weight to concerns voiced for
some time by a number of linguists:
‘Many language courses are
organised around thematic
topics, such as ‘free time
activities’, ‘the environment’,
‘home and family’ etc.
which act as ‘vehicles’ for
vocabulary. In such cases
the choice of vocabulary can
be too specialised, teaching
relatively rarely used words
at the expense of common
words which it is harder to plan
for re-encountering later. A
consequence of not attending
to frequency of occurrence
in vocabulary choice is pupils
realising that they cannot say or
understand basic things in the
language.’ (1)

For example, under a topic-led
approach KS3 pupils frequently
learn many topic-related nouns
but too few quantifiers, qualifiers,
connectives and infinitives. This
tends to nurture walking glossaries
rather than budding linguists, as
it leaves too little space for the
development of competences such
as manipulating language or reusing

it in new contexts and combinations.
Without such competences,
pupils can do little with the words
they know and enjoyment of the
language is soon replaced by
frustration and demotivation.
So much for vocabulary. Likewise,
grammar development can be
erratic when courses are organised
around topics. Oddities such as
these are not uncommon and have
a detrimental impact on progress in
learning:
- French and Spanish schemes of
work which introduce definite
articles in year 7 via opinion work
on animals: J’aime les chats / Me
gustan los gatos. Where is the
definite article in ‘I like cats’?
- French schemes of work which
introduce definite articles in
year 7 via countries: la Belgique;
l’Allemagne; etc. Where are the
definite articles in ‘Belgium’ or
‘Germany’?

style tasks are meant as an endof-KS4 assessment tool. Does this
- use topics as contexts for learning make them appropriate as a KS3
teaching tool? Do KS3 pupils have
– not as objectives.
sufficient knowledge and expertise
The first National Curriculum for
to benefit sufficiently from such task
England included a substantial list
formats? Pupils cannot run before
of topics at KS3. As a result, MFL
they can walk. Ofsted, among other
departments often prioritised
professional bodies, have expressed
topic coverage over coherent
concern about ‘the growing
language progression. The National
cannibalisation of key stage 3 into
Curriculum therefore curtailed the
key stage 4’. (2)
topic list, then removed it altogether
At KS3, it may therefore be more
in 2000. This gave teachers the
advisable to:
freedom to address the topics of
- use GCSE-style tasks sparingly –
their choice, but most crucially it
and never for their own sake;
sought to show that topics should
not dictate the order in which
- use them in KS3-appropriate
language is introduced.
ways;
- use a wide variety of activity
As mentioned earlier, the deliberate
styles, for genuine upskilling – for
use of GCSE-style tasks at KS3 is
example training pupils to speak
now widespread. This too, however,
can be counterproductive. GCSEmore spontaneously.
- build grammar progression more
coherently;

Improvisez au moins deux phrases de trois mots /
quatre mots / cinq mots / etc. à l’aide de ces mots : avec
– chat – chiens – chips – des – devant – et – je – la – mange
– mes – mon – souvent – télé

Make up at least two sentences of three words / four
words / five words / etc. with the help of these words :
with - cat - dogs - crisps - some - in front of - and - I - it
- eat - my - often - TV

Improvisez des variations sur cette phrase : « Je joue au
football avec mon frère. ». Changez le sujet ! … Changez
le sport ! … Mettez le 2e nom au pluriel ! … Ajoutez un
adjectif ! … Ajoutez un adverbe ! … Dites où ! … Dites
quand ! …

Make up variations on this sentence : ‘I play football
with my brother.’ Change the subject! … Change the
sport! … Put the second noun in the plural! … Add an
adjective! … Add an adverb! … Say where! … Say when!
…

Improvisez un maximum de phrases (sérieuses ou
ridicules) contenant le mot « sardine(s) ». Pas besoin
de dictionnaire : utilisez seulement des mots familiers.
Exemples : Je mange rarement des sardines. / J’adore
jouer au football avec mes sardines.

Make up as many sentences as you can (sensible or
silly) containing the word ‘sardine(s)’. No need to use
a dictionary : just use familiar words. Examples : I rarely
eat sardines. / I love playing football with my sardines.

All three activities (one very structured; one semi-structured; one open-ended; none GCSE-like)
train pupils to improvise new sentences from an early stage.

PROFILE

- Verb paradigms introduced in a
very piecemeal fashion.

Martine Pillette

- French schemes of work which
introduce the perfect tense in the
spring term of year 8, then do not
return to it until year 9.

Martine is an independent MFL
consultant, author and examiner for
an international organisation. Her
MFL work encompasses KS2-5. She
is particularly interested in issues of
challenge, engagement, differentiation
and skill-based teaching and learning.
She is well known for her realistic and
engaging classroom ideas.

Language-led courses, on the other
hand:
- prioritise high-frequency words
and structures;
Summer 2020

One example: role-play. There is
nothing wrong with doing roleplay activities at KS3, but it is
important to note that doing so
will not necessarily translate into
competence in GCSE role-play a
few years later. In years 7-8, roleplay practice tends to involve
essentially reusing pre-learnt phrases
and sentences. It relies therefore
essentially on memorisation, while at
GCSE role-play demands additional
competences such as improvisation
and language manipulation
skills. The development of such
competences can and needs to start
at KS3, and can generally be done
better via activity styles which are not
GCSE-like. Here are three examples
to illustrate this point:

12
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TEACHING AND LEARNING

‘BUT… I HAVE TO SHOW THAT I AM TRACKING GCSE OBJECTIVES BACK TO KS3!’
Fair enough, but doing so need not involve treating KS3 as a GCSE rehearsal. Finding an alternative first demands
investigating what these so-called GCSE objectives are anyway.
The DfE document ‘Modern languages – GCSE subject content’ (3) provides the answer. It is the statutory framework
(knowledge; understanding; skills; assessment objectives) within which examination boards created their 2014 GCSE
specifications. It is therefore a highly useful port of call when seeking to do any backtracking from GCSE to KS3. And it
is worth noting that it contains neither a list of topics (only three broad themes) nor a list of task styles.

Katie Lockett is a Head of MFL Faculty in a large comprehensive secondary school
in Gloucestershire, and a committee member of ALL West of England branch.
She tweets as @katielockett and contributes to the Facebook group ‘MFL Knowledge
Organisers’.

Another highly relevant point is that it explains in its introduction that it ensures progression from the KS3 national
curriculum requirements. In other words, a sure way of setting pupils on the right track for KS4 and GCSE is to abide
by the national curriculum expectations at KS3.
For illustration purposes, the grid below shows the degree of joined-up thinking between statutory expectations at
KS3 and at GCSE for one of the four GCSE assessment objectives.

‘Knowledge Organisers’ (KO) - a term with a variety of interpretations, but to me they are a model
answer to the key questions in a unit being studied.
As opposed to presenting them at the end of a unit, as a scaffold to prepare for an assessment, I
give them to pupils at the start of the unit: the model answers are presented
• as parallel texts (in both Target Language and English),
• in grids to break the language down into chunks.
This becomes my key tool for teaching vocabulary and grammar.
Great emphasis is put on accuracy of pronunciation and spelling, through phonics work and
‘self-quizzing’ homework. We build up later to writing and saying our own texts without the
support of the KO. I find them to be a highly effective teaching tool because:
• They allow me to ‘teach for the top’. I ask pupils to think of the texts as ‘what a really good one
looks like’ for a GCSE-style 90 word or 150-word question.
• They provide a scaffold for weaker pupils and develop their confidence, as they can always
check the KO.
• They increase accuracy in speaking and writing.
• They support ‘chunk-based’ teaching and can be complemented by sentence builders,
translation, dictation and narrow listening/reading tasks.
• Most of all…they ‘demystify’ language learning and make it accessible for all!

SPEAKING
Extracts from the national curriculum
programme of study for KS3 languages

Extracts from ‘Modern languages
– GCSE subject content’

increasingly accurate pronunciation and intonation

use accurate pronunciation and intonation

initiate and develop conversations

take part in a short conversation, asking
and answering questions

increased spontaneity

speak spontaneously

cope with unexpected responses

respond to unexpected situations

speak coherently and confidently
develop and justify points of view

produce extended sequences of speech / sustain
communication by using rephrasing or repair strategies
exchange opinions / express and justify their own
thoughts and points of view

develop creative expression

make creative and more complex use of the language

increasing accuracy / use and manipulate a
variety of key structures

accurate use of a variety of structures

A TOOL THAT’S CHANGED HOW I TEACH FOREVER...
‘KNOWLEDGE ORGANISERS’

MFL departments might find it useful to draw up a grid along the same lines for the other assessment objectives. This
exercise could also be repeated to show the high degree of correlation between the national programmes of study
for KS2 and for KS3 (4) . MFL experiences are varied at KS2 and this can make transition to the next stage difficult, but
seeking to build on pupils’ prior knowledge and experiences in year 7 makes more sense than being guided by GCSE.
So: time to refocus on the importance of motivation and enjoyment, focus on what pupils bring from KS2, revisit the
national curriculum expectations for KS3 and leave GCSE to KS4 – where it belongs?

Notes and References
(1) Teaching Schools Council (2018), Modern Foreign Languages Pedagogy Review
(2) Amanda Spielman’s speech at The Festival of Education, 23 June 2017
(3) Department for Education (2014), Modern languages – GCSE subject content.
https://www.gov.uk/government/publications/gcse-modern-foreign-languages
(4) Department for Education (2013), National curriculum in England: languages programmes of study.
www.gov.uk/government/publications/national-curriculum-in-england-languages-progammes-of-study
www.all-languages.org.uk
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ALL’s Platinum Corporate Members

Help from ALL’s Platinum Corporate Members
Thanks to the ALL Platinum Corporate Members
who supported a successful exhibition at
Language World 2020 in Manchester, and
especially to those who have contributed so
much to the Languages community in the
current challenging circumstances, along with
others.

NST is the UK’s leading educational travel company. We create
expertly planned, tailor-made language tours, which enrich learning
by immersing pupils in the culture and daily rhythms of the target
language.
Through language-led visits, pupils can practise their listening and
speaking skills, increasing their ability confidence in the target
language.

www.nstgroup.co.uk

As the first British institute on continental Europe, our mission is to
connect the UK with the Francophone world by providing a hub
for fruitful academic exchange and enabling our students to gain
invaluable international experience.
Originally known as the Franco-British Guild, the Institute is
dedicated to promoting the study of language and cultural
understanding and continues to offer its outstanding French Studies
programme.

telc stands for The European Language Certificates. Telc gGmbH
is one of the leading providers of standardized language tests.
The core of our work is the development, implementation and
dissemination of over 90 exams in ten languages.

In addition, we work closely with our principal partner Queen Mary
University of London, one of the top 100 universities in the world, to
offer world-class academic opportunities in a number of fields.

In the past few years, the non-profit telc GmbH has developed from
a pure test provider into a broader education provider. A training
program for teachers as well as practical teaching and learning
materials for the classroom complete our service. You, as an ISO
9001 certified company, can make the highest demands on the
quality of our work.

If you would like to take advantage of this offer please just send me
an e mail and we can get you up and running within an hour.
David.Binns@Sanako.com

https://sanako.co.uk/products

Each year, teachers trust us with the safety of 25,000 pupils on trips
all over the world and we welcome over 11,000 students to our
company-owned and exclusive centres

https://ulip.london.ac.uk/

https://ulip.london.ac.uk/

www.telc.net

We’ve been humbled by the kind emails we’ve received from the
100s of schools who are using their free trials of thisislanguage.
com to motivate their students while teaching remotely because of
Covid-19. It’s been inspiring.
Our offer of a free trial is still open to schools who have yet to take
advantage of it. To register your interest and get started simply email
schools@thisislanguage.com with “Lockdown trial” in the subject
line and we’ll take it from there!

Sanako UK is offering free use its popular on-line system Sanako
Connect supporting MFL teachers until 30th June 2020. On any
device you can;
• Upload/share exercises, audio, video, text
• Quickly create simple languages exercises
• Collect back and separate audio track as required for some exams
• Ask live questions of all students for Oral assessments
• Collect back students work
• Monitor and intercom with live students remotely
• Create Live role play activities
• Embed YouTube Videos, and files
• Carry out image description tasks

Voyager School Travel has proudly built a reputation for providing
teachers with educational school trips where their students can learn,
thrive and achieve their potential outside the classroom. We believe
that every school trip should offer exciting confidence-building
experiences for students, engaging activities that promote learning
and genuine exposure to different cultures, which all combine to
achieve real educational outcomes and lasting memories.

www.thisislanguage.com

uTalk Classroom - an offer FREE for all UK secondary schools from
now until the end of July.
Choose 3 languages out of over 140, plus EAL if required.
• An unlimited number of students use the award-winning uTalk
app to play speaking and listening games in over 60 topics.
• Works on any standard device - tablets, phones, laptops... online
or offline.
• Each learner has their own account.
• Teachers get a dashboard to monitor pupil progress and
attainment.
• Easy set-up; we do the work so your students can start learning
immediately!
Contact susannah@utalk.com 07749288578 so we can get you up
and running straight away.

Yabla is a revolutionary resource for language learners that offers
innovative tools built around authentic video content from around
the world.
Yabla is designed to act as an immersion workbook, improving
students’ language acquisition through regular exposure to real
native speakers and consistent spelling and vocabulary practice. And
it’s fun!

www.yabla.com

www.utalk.com

ALL TEACHER BRIEFINGS
Please visit our website at the University of East Anglia resources for
remote language teaching.
What makes us tick at UEA is our focus on real-world practical
communication. Download our discussion booklet to read about
how crime translates, migrant professional footballers communicate,
music affects politics in Latin America, and whether the French
language is too protected.
Also find here our languages + skills materials for year 9s and
above. In due course, we can send you physical copies via these
forms Languages Discussion Brochure https://bit.ly/2XCrXDx
Languages + Skills Teaching Pack https://bit.ly/350Rp7r Bon
courage, Buena suerte, Bleibt stark, 頑張ろう

https://www.uea.ac.uk/lcs

ALL Briefings are prepared by volunteers from the ALL Council for the benefit of ALL members.
They support members by presenting select highlights of current projects, initiatives, documents and policy changes in a
succinct form. They also propose questions for discussion or reflection and for exploration with other colleagues..
Any opinions expressed are those of the authors and do not necessarily constitute the policy of the Association for
Language Learning
Most recent and forthcoming briefings
May 2020
In planning
Language learning, cultural capital and SMSC
May 2020
In planning
Re-evaluating the Primary scheme of work
April 2020
21
2020 School Exams cancellation arrangements
March 2020
20
Remote working / teaching online
February 2020
19
Effects of high-quality professional development on teachers and students
February 2020
18
Boys and Languages
January 2020
17
Current initiatives
September 2019
13, 14, 15, 16
What Primary Language Coordinators need to know
August 2019
12
Guidance for Governors
July 2019
11
Language Trends 2019
June 2019
10
OFSTED EIF
May 2019
9
School Exchanges and Study Visits - International Experience
Still of live interest
October 2018

5

Transition

Find the Briefings on the website: https://www.all-languages.org.uk/?s=teacher+briefings
www.all-languages.org.uk
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THE BIG
IDEA

THE BIG IDEA:
		
CULTURAL CAPITAL
We invited teachers from the Primary and Secondary sectors to reflect on what
Cultural Capital means for them and their learners. If you have a take on this,
and would like to write about it please send it to info@ALL-Languages.org.uk
and we will try to share it.

PROFILE

Vincent Everett
Norfolk-based Vincent Everett is
a writer and teaches at
Northgate High School, Dereham.

L

ike many schools, we are
currently focusing on
Cultural Capital and Personal
Development within all subject
areas. I am keen for this not to mean
adding on extras to our schemes
of work, but instead for us to audit
and share what we do within the
curriculum, so that it can be more
consistent and coherent.
Many may start by thinking of the
explicit cultural knowledge of life in the
countries where the target language is
spoken, and logging and programming
these - often ad hoc - references
will help make our delivery more
formalised and homogenous across
the department. What songs, videos,
texts are we using? More importantly, to
my mind, this sort of review gives us an
opportunity to consider whether we are
concentrating more on differences than
cultural and social similarities between
countries. How often do we talk about
French-speaking countries other
than France (and likewise for other
worldwide languages) and what picture
of these countries do we paint?
For example, from teaching “Festivals”
at A-Level, we know that there is an
important and interesting examination
to be made as to where these sit on a
spectrum
• from tourist attractions
• to stereotypes
• to symbols important for identity
www.all-languages.org.uk

•

to deeply-rooted facets of
everyday life.
This awareness needs to be brought
into our teaching in all year groups,
whether it be about the Eiffel Tower, the
eating of snails, Le Tour de France, or la
bise.
Less immediately obvious, maybe, is the
role of language-learning itself. Pupils
are often fascinated to realise that
English is not the be-all and end-all of
languages. Our language has evolved,
and has evolved from languages we
still consider “foreign”. I remember
a pupil once saying to me, “French
people are so clever but so stupid. So
clever because they can say everything
in French. But so stupid because they
could just say it in English.” Learning a
foreign language is to discover that your
own language is not the innate language
of universal thought; it is an arbitrary
and local system of conventional noises
and symbols.
So, for me, auditing Cultural Capital
means teachers having conversations
about what they teach pupils about
language. This means discovering each
other’s favourite examples and deciding
whether we should use them too. For
example, every year when we contrast
the regularity of Spanish phonics with
English one teacher likes to share
George Bernard Shaw’s spelling of fish
as “ghoti” (gh = f as in ‘enough’, o = I as
is ‘women’, ti = sh as in ‘action’). Can
we all explain the point of gender is to
glue more than one word in a sentence
to another, while English depends on
complex word order to stop things
collapsing? (Just try swapping some
words around in this phrase: “A sweet
little old French lollipop lady.”) Do we
all share with our classes the reaction
of French pupils when they learn that
in English we describe things before
stating what they are? Should we all let
pupils understand that English often
has a romance way of saying things as
well as a Germanic way? Hence House
of Fraser / Fraser’s House or more smelly
/ smellier. We often say (thanks to

Goethe) that learning a language is also
discovering your own. We need to be
clear and specific in what we mean by
this and make it part of what we want
our pupils to learn.
One further aspect I want to emphasise
is the idea that learning a language
is a normal part of mainstream life
across the world. Encouraging our
pupils to learn using apps such as
Duolingo is one way to show them
that this is an experience shared with
many millions of learners for business
and for pleasure. Similarly raising the
profile of multilingual EAL learners and
recognising how speaking more than
one language is the norm just about
everywhere in the world might dispel
myths perpetuated in our own culture.
In the curriculum at Northgate
High School we use projects with
tangible creative outcomes for real
audiences in the local community,
because Cultural Capital and Personal
Development are closely linked.
Our Year 7s create an Art Exhibition
in a local arts venue, with all the
information about the art and artist
written in French. We create a French
version of the children’s stamper trail
for a local farm museum. In Year 8,
pupils exchange letters with a school
in France. Year 9 write books for local
Primary Schools. All of these are built
in to our curriculum which in turn
means we have to equip pupils with
the language they need in order to be
able to challenge them to be creative.
We hope to invite Vincent to describe
his school’s projects in detail in a future
article.
In auditing and programming our
curriculum’s Cultural Capital, I don’t
want it to become fixed and fossilised.
It has to be an ongoing conversation
where we understand that it is
important to share up-to-date and
exciting ideas.
And that this is not incidental to
learning, but firmly embedded and
valued.
Summer 2020
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A great way of integrating up to the minute and culturally relevant material into your lessons is the Internet. Sites such as:

BUILDING CULTURAL CAPITAL
IN PRIMARY : CULTURE MAKES
A HOUSE A HOME
PROFILE

Suzi Bewell
Teacher at The Minster School,
York, teacher trainer through
Polly Glot Languages and lover of
languages.

I

f we think of learning a language
being like building a house and
see high frequency vocabulary,
grammar and phonics as the
foundations on which we build, I
would argue that adding culture
into the mix turns that house into a
home.
When I started teaching in 1999, I
was so caught up in planning good
lessons that delivered the outcomes
of my Scheme of Work and allowed
my learners to pass their exams, that
it was some time before I saw that
something was missing.
While I tried hard to make every lesson
different and engaging (on the whole
with some success, I think) I realised
that I needed to bring in my own
love of culture and actively integrate
intercultural understanding.
Around three years into my
teaching career I moved to a
Specialist Language College that
had subscriptions to Mary Glasgow
Magazines, which piqued interest
in cultural content, as well as being
fortunate enough to host British
Council Language Assistants - an
amazing source of authentic culture in
their own right. At the same time the
Internet became a ‘go to’ for additional
material, supplementing the trusty
textbooks, and the British Council
helped in finding partner schools
abroad for my learners, to give them a
real audience for their work.
Slowly but surely, I started to build
www.all-languages.org.uk

‘cultural capital’. For the most part this
was an add-on, where time permitted
(and very often, with GCSE classes and
a lot of content to cover, it didn’t) and
when I could source high quality, ageappropriate materials.
Fast forward 15 years, and, as a French
teacher, it is rare for a lesson not to
make reference to the Francophone
world: its people, traditions, food,
customs or festivals. I got so excited
about it, I even started to write my
own story books for children!
With a bit of creative thinking it is
entirely possible to add the ‘magic
ingredient’ of culture into every single
lesson you teach.
Teaching a traditional topic …
like school?
• Do your learners know what school
looks like elsewhere in the world?
Are there YouTube clips that give
them a visual representation, to
compare with their own context?
Can you talk about the right to
quality education?
• Food? – An opportunity to have
your learners look at traditional
recipes from other countries. My
early years’ learners have just
completed an exciting unit of work
looking at Le goûter, learning about
ingredients, baking madeleines
and, of course, food tasting!
• Clothes? - Consider if culture
+ topic can = motivation. I
love to show my learners the
many costumes of the famous
Manneken Pis from Belgium – same
vocabulary, just a more engaging
context which gets learners excited
and teaches them about the world
around them.
• When I revisit colours with older
learners, we look at the flags of
target language countries – just
a small, but intriguing, tweak.
Learners are keen to investigate
why certain colours are chosen,
and culturally what they represent.
• Learning to tell the time? - Look at
the different world time zones and
focus in on what time it is in the UK
compared to Spain, or Mexico, or
Argentina…

https://www.periodicoelgancho.com/ https://www.brut.media/fr www.deinspiegel.de
contain a wealth of articles and video clips which help teachers share the love of TL culture with our learners.
For more information about finding a partner school, visit: www.etwinning.net
Don’t forget to check out the websites of the cultural institutes!
The Institut Français are currently running an exciting French Pop Music competition:
https://uk.ifprofs.org/sites/default/files/field_ev_collection_fo/flyer_french_pop_video_competition_2020.pdf
Take a look at the Goethe Institute’s Step into German campaign:
http://www.goethe.de/ins/us/saf/prj/stg/enindex.htm
Find free cultural resources in Spanish from the Consejería de Educación:

Special times of year such as
Ostern, Carnaval, Navidad are perfect
opportunities to show learners how
festivals are celebrated elsewhere.
Find video clips, tap into festival web
pages and don’t be afraid to go ‘off
piste’ at times; my own French learners
love hearing about the quirky Fête
du Citron in Menton and La Régate
Internationale des Baignoires in Dinant,
Belgium. In Spanish, you could include
la Tomatina, Día de la lengua española
or for German, Asparagusfest and
Onionfest, Schwetzingen & Weimar!
In conclusion, I believe we owe
it to our learners to expand their
understanding of the world around
them, alongside the workings of the
language. According to Oxfam, the
curriculum can ‘leave young people
unprepared for the complexities
of the modern world.’ We, as
language teachers, contribute to the
development of future citizens - our
children deserve high quality cultural
input for the multicultural world we
live in.
Culture is more than a ‘bolt-on’
activity. Not all children love
language ... but many are switched
on to culture, and for me, a language
education that has cultural capital as
one of its key drivers motivates and
excites students ... and teachers. Go
on - make that house a home!

http://www.educacionyfp.gob.es/reinounido/publicaciones-materiales/materiales-didacticos/primaria.html
Free one hour training video about building cultural capital (with thanks to Linguascope): https://bit.ly/Bewellculturalcapital
For more cultural resources and ideas, visit Suzi’s blog: www.pollyglotlanguages.co.uk
Readers of ALL Languages Today can access one of Suzi’s Polly Glot Languages stories for free here: www.bit.ly/pollyglotstore

WHAT IS ‘CULTURAL CAPITAL’?

…THE ESSENTIAL KNOWLEDGE THAT CHILDREN NEED
TO BE EDUCATED CITIZENS.

OfSTED writes thus about the term in
the Schools Inspection Handbook :
Para. 163. As part of making the
judgement about the quality of
education, inspectors will consider the
extent to which schools are equipping
pupils with the knowledge and
cultural capital they need to succeed
in life. Ofsted’s understanding of this
knowledge and cultural capital matches
that found in the aims of the national
curriculum. It is the essential knowledge
that pupils need to be educated citizens,
introducing them to the best that has
been thought and said and helping to
engender an appreciation of human
creativity and achievement.
Based on this outline, as well as the
many specific things our contributors
highlight …
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A case could be made that common
elements of our classroom practice
- listening to each other, listening for
gist, tone and detail, taking turns to
speak, speaking clearly and carefully,
justifying opinions - are all elements
of developing active participation as a
citizen.
Likewise, the exploration of other
people’s lifestyles, customs and social
behaviours introduce learners from a
young age to notions of difference and
tolerance.
By including authentic texts (in
different formats – audio, video,
speech and writing) Language teachers
bring thinking from around the world
to the attention of students, and, by
encouraging learners to manipulate
language and ideas carefully, and for

specific purposes, they also encourage
creativity.
Some interpretations of ‘cultural
capital’ focus on personal
characteristics - resilience, capacity,
confidence and self-assurance - all of
which are developed in a Languages
curriculum.
A new ALL Briefing on ‘Cultural
Capital’ is available from the website
www.ALL-Languages.org.uk
An extended article on aspects of
Cultural Capital from Jane Driver is
available in the LT Extra of the website.

Summer 2020

20

WHAT’S
YOUR
AMBITION?

PROFILE

Ollie Walsh
Ollie teaches Spanish in South Wales. His
ambition goes beyond his own classroom
and he also enjoys producing resources for
teachers and learners of Spanish.
On Twitter he is @OllieMFL

WHAT’S YOUR AMBITION?
What gives you the most encouragement as a Language Teacher?
At school I get the most encouragement from seeing my A-Level students enjoy the films and literature I teach as much
as I do. Seeing them weave together an essay with knowledge we have built up (of plot, character and context) makes
me happiest, especially when only two months earlier, they thought that writing an essay in Spanish was beyond them.
Outside school but still within a teaching context, I am most encouraged by other professionals who are so kind in their
comments on resources I have made. Meeting and speaking to well-established professionals who I admire pushes me
on and inspires me to keep working hard.
What is your personal ambition in your
working life?
The goalposts have shifted: when I applied
for my current job I spoke about wanting to
get A-Level experience, three years later and
I can tick that one off. Now I’m just enjoying
the present as a Spanish teacher.
(… unrealistically speaking, I would like
to meet Pedro Almodóvar and create
something truly authentic.)

How do you try to learn from others?
Learning from others has helped me
hugely to develop my own style: reading
educational professional blogs and
publications.
(Most recently I’ve been reading about
‘visual clarity’ which has influenced how
I approach design, layout and readability
when creating resources. Font pairings and
colour combinations have taken over my life.
I’ve bought several books on graphic design
and typography and even advanced courses
online.)
I’m flooded with ideas every day when I
log in to Twitter! Other teachers who share
encourage me to share, and the thought that
I may have saved a teacher (particularly a
PGCE student or NQT) minutes or hours of
putting resources together really is gratifying.

How do you want your students to feel in your lessons?
In class I think it’s important that my students feel successful and
supported. At all times I want them to feel enthused about Spanish
and proud of their development.
I want all students to experience what it feels like to take
responsibility and the burden of ownership and to succeed.
I mean that I want them to make the most of every lesson, complete
tasks to the very best of their ability and acknowledge what they
don’t know - I tell them that if they know what they don’t know then
they can work to overcome it.
I don’t want them to look back at their school days and regret they
didn’t try as hard as they were able to.
Helping students take responsibility is quite hard (I think my tutor
group is probably fed up of my ramblings about it.)
In my Spanish class it’s slightly easier, I reward effort and answers: on
Twitter years ago a fantastic whiteboard reward game was shared,
it was simply named ‘the box game’. All you do is draw a box on the
board separated into four quarters. Fill the quarters with a name
each (of students deserving reward) and, once it’s full, anyone
subsequently rewarded picks somebody to replace. At the end of
the lesson the four students whose names are in the box receive
a small prize. I combine it with a spinning wheel from Ikea and Key
Stage 3 particularly love it. Students try hard, just because they want
to take somebody out of the box. I am trying to get them used to
the concept that “success breeds success”.
By Key Stage 4 and 5 most students have developed, to some
degree, the work ethic I like to see. Constant nurturing over time and
high expectations help to build this up.
My ambition for them is that they enter adulthood with options and
opportunities. I want them to be happy in whatever they choose to
do. I want them never to stop learning and improving themselves.

This is a pilot feature in this Languages Today. If you have ambitions you want to write about,
let us know at info@ALL-Languages.org.uk
www.all-languages.org.uk
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ADD AND STIR GENTLY…

WORLD OF
LANGUAGE

Ronald Kemsies describes his recipe for progress
PROFILE

Ronald Kemsies
Ronald is a teacher trainer at the
Pädagogische Hochschule Wien
In Spring 2020, with his ELAPSE
colleague Diana Pastoriza, he
gave a very successful webinar,
recorded on the ALL London
website. (See panel)

W

ho has not caught
themselves wishing that
teaching could be a little
bit like following a recipe? Make
sure you have the right ingredients,
take an ounce of this, add a pinch
of that, stir and simmer for a lesson
- et voilà - the desired result. And
even though we are all aware that
the reality of teaching is much
more complex, dynamic and
unpredictable, using those ‘good
quality ingredients’ is still crucial.
In the following, I would like to
share an ingredient which has
spiced up my (language) teaching
mix.
About ten years ago this ingredient
fell into my lap because of a change
in the local educational system. In
order to enhance language learning
at my school, I would accompany
my colleagues (teachers of Physics,
Biology, History or Music) to do
lessons, or parts of lessons, in
English. This was a daunting task.
How would I know how to teach
a biology lesson appropriately?
How do Physics teachers convey
complex concepts? Which
competencies do learners have to
acquire in History, or in Music? I
not only had to read up on various
topics of the syllabus but also
develop activities that would
convey different content through
English in a comprehensible way.
Being a language teacher, I was
used to analysing every lesson from
www.all-languages.org.uk

this perspective. I would focus on
different strategies to illustrate the
meaning of key language, create
communicative tasks in which my
learners had to use it, and develop
activities supporting learners’
language output through sentence
stems, cloze activities or writing
frames. As I was also the English
teacher of all the groups in the
lessons above, I was in the lucky
position of being able to prepare
learners for these lessons in
advance, and to revise challenging
language afterwards.
After a couple of weeks, I
noticed that my learners had
made tremendous headway in
comparison to their peers in
other groups: alongside their
evident growth in content-related
competencies, they were more
fluent, their lexical knowledge had
improved and their willingness to
communicate in English had also
increased significantly. All of a
sudden, they no longer perceived
English as another subject of the
curriculum, but as an additional
way of communicating.
Many similar experiences have
shaped my positive attitude
towards this way of teaching over
the years, but it was only when I
started work as a teacher trainer
that I began to understand that
what I had been doing by instinct
over the past couple of years
was actually part of a consistent
methodology. By trial and error, I
had discovered my new ingredient:
content and language integrated
learning (CLIL).
Ever since then CLIL has gradually
become a more central part of
my professional life. In addition
to delivering university-level
courses on CLIL, I am currently
participating in the Erasmus+
project ELAPSE, in which ALL is also
a partner. We are creating lowthreshold tutorials and resources
for anyone interested in CLIL. I
have also worked on a research
project on authentic language
use in Primary CLIL in which
we have conducted a corpuslinguistic analysis of British Science
textbooks, and, in so doing, have
produced quantitative data on

subject-specific language functions
and vocabulary use in L1 materials.
To illustrate this, the study showed
that the most frequent language
functions used in L1 Physics
materials are ‘Describing cause
and/or effect’, ‘Instructing’ and
‘wh-questions’ while the highest
ranking content words are ‘water’,
‘light’, ‘science’, ‘materials’ and
‘make’. Insights like these can
be relevant for the creation of
authentic CLIL materials, among
other things.
There are still several theoretical
and practical issues which have to
be resolved before CLIL stands a
chance of being widely adopted
into mainstream teaching. How
to define CLIL as a theoretical
concept? How to implement it
successfully in practice? What
should its outcomes be? These
and other questions are repeatedly
debated in the professional
community. Also, in practice, it
requires a high degree of teamwork
between willing teachers of
different disciplines, which is
unfortunately not always a given.
Yet the fact remains that CLIL
can be highly beneficial for our
learners’ cognitive and linguistic
development. As illustrated above,
I observed marked gains regarding
students’ content knowledge as
well as their oral L2 proficiency.
I believe this was mainly due to
the combination of CLIL with
traditional language classes, which
makes for a more sustainable and
authentic learning experience for
learners and teachers.
In closing, here goes my recipe for
success. Take an ounce of language
learning, add a pinch of CLIL and
stir gently – trust me, it’s delicious.

For a more detailed summary of
the research project see Kemsies,
Ronald; Hellmayr, Georg. 2019.
“Real language in primary CLIL:
insights from corpus linguistics”.
In: Pattison, Tania (ed.). IATEFL
2019 Liverpool Conference
Selections. Faversham: IATEFL,
162-164.
Summer 2020

Two of our ELAPSE partners presented a webinar with
ALL London recently where Ron and Diana Pastoriza
(Galicia, Spain) spoke candidly and from their wealth
of experience about how to embed languages across
primary and secondary education through content
and language integrated learning (CLIL). They
explored selected CLIL principles and use materials
from the Erasmus+ project ELAPSE to illustrate how

you can implement this methodology successfully
in your own teaching. They also provided a range of
ideas to create your own CLIL resources as well as links
to further project materials.
It is a fantastic one hour tutorial to really get you
thinking so to listen to it follow the link: http://www.
all-london.org.uk/site/index.php/webinars/webinarwith-elapse/

Our colleagues in the ALL London branch have
been hosting a selection of wonderful and inspiring
webinars: from how to teach online, preparation for
your 2020 NQT year, harnessing the power of music
and grammar through to using Google meet, Google
Tools and Microsoft Tools - all to enhance distance
teaching and learning.
For more details visit the ALL London branch site here
http://www.all-london.org.uk/site/index.php/
webinars/

The ELAPSE resources will include :
an online course to present the CLIL approach and introduce teachers from around Europe
talking about it.
practical resources and 20 lesson plans to support the teaching of English, French, Spanish
and German with 8-14 year-olds across various areas of the curriculum
a learning pathway to support practitioners in creating their own resources to suit their
local context.
Guidance on best practice by experts from around Europe and beyond: in lesson planning
and assessing CLIL, creating resources and mixing content and language during a lesson.
The project will be completed over the summer and the resources will be made available
to all teachers from September. The full website will be launched at the SALT conference
in Scotland in November 2020.

For more information visit:
https://lfee.net/erasmus-plus-elapse/
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A DAY IN THE LIFE

A DAY
IN THE
LIFE

A Day in the Life
of a Language Learner

LT readers already know how busy
teachers are, but can we learn
from seeing a school day from the
learners’ perspective?
We asked Sania Hossain Sultana,
a pupil in 7S at Sarah Bonnell
School in London, and a Language
Ambassador there, to report on
her own day. (See LT Issue 34:
Engagement for an article on her
school,)
LT: Would you say language students
are as busy as your teachers?
SHS: It’s busy, depending on the
number of out-of-school activities
that you do. For me, I find it kind
of hard to do everything by the
deadline because sometimes I get a
lot of homework at the same time,
and so I have to try to balance it all
out.
I leave my house at around 7:40 7:45 and get to school at 8:10 - 8:20,
depending on when the bus comes.
Language lessons
Since I am Spanish, I get extra work
to do during my Spanish lessons,
which is more advanced than what
the rest of the class are doing. I do
French as well, but I am not the
best at it. I am aiming for a 9 in my
language GCSEs, and I find it quite
easy to learn French, just because
some of the vocabulary is similar to
Spanish vocabulary … but I think that
I need to put in more effort really. I
can do better in French if I actually
put more effort in.
Knowing one language beforehand
is helpful because then I don’t have
to worry about the GCSE for that
subject that much. I still have to go
over the vocabulary that I learn each
week though because it is a proven
fact that you need to come across a
word at least 8 times before it stays
in your long-term memory.
Break time
At break time, I usually talk to my
www.all-languages.org.uk

friends, and if we have homework
due for next period, I usually like to
spend that time checking over the
answers for the homework (I like
to see if we got similar answers). At
lunchtime I might do the same, but
I sometimes go to the Learning Hub
to do homework for the next day or
the following week while the lesson
is still fresh in my head.
LT: What does a School Language
Ambassador do?
SHS: We have meetings where we
talk about helping people with their
language learning.
I like to contribute ideas in our
meetings, and hope to help organise
some of events that everyone can
take part in. I think that helping
people is the most important part
though, so that’s what I aim to do
as an ambassador - help my peers
who need it during and outside the
lesson.
LT: Do you get a lot of homework?
SHS: Again, since I am Spanish, my
friends sometimes ask me for help
for their homework, which is helpful
for them, but slightly pressuring for
me, because I might give them the
wrong answers by accident. My
parents want me to do my Spanish
GCSEs early (about year 9), so they
are constantly asking me to revise
my Spanish vocabulary and spelling.
They have also bought my sister
and me a variety of Spanish revision
guides.
As I mentioned I try to do some
homework in the school day,
because of …
Extracurricular activities.
Every day after school, I have to go
to the mosque for 2 hours (5pm 7pm), so this means that I have to
balance everything else out evenly.
I also get homework from the
mosque that I attend, which adds
more pressure as it means that I have

to complete that as well. Meeting all
of the deadlines is something that I
struggle to do, because I may do too
much of one thing and not enough
of another.
My parents sometimes schedule us
to go places during the weekend and
sometimes during the weekdays,
which means that I have to try ideally
to do the homework the day I get it
(which is something else I struggle to
do).
LT: Do you use your languages
outside your lessons?
SHS: Languages beyond the
classroom are extremely important
for foreign language speakers
because it helps them communicate
with each other and keep language
up-to-date. My parents are from
Bangladesh, but they can speak
fluent Spanish; however they are not
the best at English. I don’t know how
to speak Bengali, but I can speak to
them in Spanish. Most of the time, I
speak to them in English, but if they
don’t understand, it is then that I talk
with them in Spanish.
LT: So that’s a lot of languages!
SHS: Yes, talking in English helps
them to learn more English
vocabulary and speaking in Spanish
helps me recap all of the language
that I have learnt.
In conclusion, I think a language
student’s life is quite busy because
for languages you have to learn
new vocabulary every lesson, and
that can be quite a hard task if you
learn 2 languages at the same time,
especially as some languages do
sound quite similar, and so it’s easy
to get confused
and there are also other types of
language homework
… and all of the other subjects in the
curriculum
… and life outside school.
Summer 2020
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LT: Can you give an example of the sort of help you
offer in your role as Language Ambassador?
S: How to learn vocabulary.
Use language learning apps. Apps like Duolingo,
Memrise and Linguascope are useful to help you
remember new vocabulary in fun ways, such as
quizzes and memory games.
Read books in your language. Reading books in a
different language can be helpful, as they might
contain the language and vocabulary that you are
learning. It also helps you understand what new
words mean from the context they are used in.
Post-it notes can help you because, as I said, you
need to come across a word at least 8 times before
you remember it for the long term. You can stick
them around your house - on your table, fridge and
bedroom wall.
Always be revising. Even if you don’t have a test
coming up, you should still revise regularly the words
that you have learnt.

Sania’s thoughts on vocabulary and how
much memory training is needed reflect
the focus of two of the strands of the
work of NCELP, to be reported on in a
forthcoming edition of Languages Today:
https://ncelp.org/resources/
There are several variants of the Language
Ambassadors theme, including
Routes into Languages East Language
Leader Award
https://www.routesintolanguages.ac.uk/
events/language-leader-award-1
www.all-languages.org.uk

Look, Cover, Write, Check. This technique may be
useful for people who remember things better when
they write them down, whereas some people would
rather have a visual representation of the word.
LW: Could you share what your approach to Language
Learning is?
My own approach to learning language.
Flicking back through my books - also a way of revising
your lexicon.
Completing extra worksheets from online. This helps
because you are doing work outside of the classroom
(You should do at least half an hour of languages a
week outside lessons).
Use Revision guides for Spanish and French. This is
helpful because you have different categories in each
book and also ensures that you do enough for one
lesson. It is suggested that you have to learn more
than 2000 words to get a grade 7 and above.

PROFILE

Sania Hossain Sultana
Sania is a year 7 student at Sarah
Bonnell School in East London
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MY BEST 10

MY TEN
BEST

Lisa Probert
My best memories from ALL are of all the wonderful people I’ve met. I’ve been a language teacher
since 1990, so ALL’s 30 years is also my 30 years! Being on the Council was an amazing honour and
gave me the opportunity to work with so many inspiring professionals. ALL members have kindly
judged our primary languages competition, advised us on how to set up and run our ALL Oxfordshire
branch, and delivered inspiring and practical CPD on Saturdays in Oxford, London or further afield.
Over the years I’ve attended fantastic Language World conferences where I’ve met lovely colleagues
on the ALL stall, been inspired, enthused and engaged by presentations and discussions, strutted
my stuff on the dance floor after the Dinner, caught up with old friends and made new ones. I feel
extremely proud to be an ALL member, branch chairperson and former Council member.

OUR BEST TEN MEMORIES
OF ALL@30

Look out for the annual notice of elections in your ALLNet message. Why not think about standing for
Council or another ALL role yourself? And do consider doing something in an ALL Local context:
https://www.all-languages.org.uk/about/community/local/

To celebrate the 30th. birthday of our Association we asked ten ALL members to recall something special that ALL
has brought to their professional lives over that time – an event that inspired them, an opportunity that helped
develop their own professional work, a person they met, an article they read, etc. Many of these opportunities are
still around so look out for them yourself, and if you have an ALL memory to share please send it to
info@ALL-Languages.org.uk and we will try to put it on the website.
(We got more than ten responses ! A longer version of this feature appears in the LT Extra area of the website.)

Clare Seccombe
In 2014 I got involved in creating the Writing module of the Key Stage 2 ALL Connect resources. This
really piqued my interest, and I have gone on since then to look in much more depth at writing, and
creating resources to support it, especially from the point of view of beginner Year 3 learners. This has
informed and changed my classroom practice, and, I hope, made the children I teach more confident
writers. So thank you, ALL, for getting me started on this journey!
ALL Connect resources are still available at https://allconnectblog.wordpress.com/
Clare’s blog: http://changing-phase.blogspot.com/search/label/writing
ALL welcomes articles, reviews and shorter blog pieces from members that can be shared with others. We
have volunteers ready to help with editing. If you have an idea, write it up now! and send it to info@ALLLanguages.org.uk

Eva Lamb
I have been going to Language World since the very start of my teaching career and I have always
found it immensely enjoyable and inspirational. There has not been a year where I did not come
away with things that have changed or added to what I do in the classroom. This year was no
different.

Rachel Aukett

Nathalie Paris

As a languages teacher trainer, I
intermittently realise how lucky I am
working with enthusiastic, literary
linguists, passionate about sharing their
talents to change young people’s lives.
This gives me faith for our linguistic
future.
Languages classrooms are my happy
place, and ALL people are my people!
So, joy of joys, to become involved
with our wonderful association and be
able to feed my experiences back in
articles, briefings and proofreading is
quite simply life enhancing. Someone
joked: highlight of your career so
far? They weren’t wrong. Loving our
Association..

A memorable moment for me was at
Language World in Newcastle, in 2015.
I attended a talk about French phonics
– this was before they became such
a focus, and before a lot of people
realised how important it is to teach
them. The presenter blew my mind
with her knowledge, enthusiasm
and energy – I queued up at the end
to thank her and tell her how eyeopening and useful I thought her
presentation was. I have since had
the privilege to go and watch her in
school, and knowing her has greatly
influenced and impacted on my own
practice. Merci Nadine Chadier! Merci
ALL!

Rachel has recently joined the ALL party
more intensely by taking on a role with
Languages Today magazine. What
could you get involved with?

Who have you met, and been
influenced by, at a local ALL event,
or at the professional party we call
Language World Conference?

Sue Cave

I knew of the Stephen Spender Prize for Translation, but had never really considered it as
something that was relevant for me or my students. But then I heard Charlotte Ryland talk about
the work she and her team are doing with schools and how they engage with teachers like me
and students like mine. It was an eye-opener! What she said really caught my imagination. I left
determined that I would look into this some more. And then schools closed! I sent the weblink to
my pupils in Years 11 to 13, added a few of my own suggestions to get them started (including Paul
Celan’s “Corona”) and was wowed with what I got back in that last week of school.
And what a way to keep them going in these difficult times!

After a conversation about volunteering at Language World 2019, the idea of organising a conference
for primary language teachers in the South of England was born. The objective was that it would be
an affordable event for all. I ran a Primary Hub already, but I had never organised anything on this
scale before! The inaugural Southern Primary Languages Show (SPLS) took place on a Saturday in
November 2019. There was a choice of 15 workshops presented by experienced primary practitioners
(many of them speaking at a conference for the first time), 80 attendees and 15 exhibitors. The
feedback from the event was extremely positive and although, as for any first-time project, there was
a lot to learn and it was inevitably time-consuming, it did convince me that it was worth repeating. I
would say to others with a big idea – talk about it! ALL will help you give it a go.

Charlotte writes about translation in this magazine.

Would you like to support teachers in your region?

Read about Language World 2020 here : https://www.kc-jones.co.uk/lw2020

Get in touch with info@ALL-Languages.org.uk with your idea.

What a find! What a way to engage my learners with the language I love!

www.all-languages.org.uk
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BIOGRAPHIES

Terry Lamb

MY BEST 10

One of my richest experiences was when I was ALL President at Language World conference 2002,
held on the beautiful campus of the University of York, a very special place with its greenery and lakes
(and fierce swans). The stimulating theme ‘Building Bridges’ – apposite as the main lecture theatre
is on an island in the lake – encouraged us to think about greater collaboration not only across
languages but also sectors, from primary, to secondary and FE/HE (all still relevant today). We were
graced by the presence of Baroness Ashton, Chair of the Steering Group of the National Strategy for
Languages, on which ALL was represented.
There is in 2020 pressure to establish a new National Strategy.

Charlie Berney

Lynne Kay

The lovely gang (aka ALL West of
England Branch) has been in my life for
over 20 years in various ways, bringing
me friendship, fun, knowledge,
networks, pride, opportunities,
experience, challenges.

The pressures on teacher trainers come
from all sides, and Language teacher
trainers are often isolated in their
institution. However, like many others,
I feel particularly reassured by the
ongoing support of our very own ALL
ITET-forum that focuses on MFL matters.

Hosting and co-ordinating events with
the best #MFLTWITTERATI around is an
essential and integral part of my ‘life
with languages’.
Over the years the branch has run
many successful events and this
network has broadened. Presenting
at Language World as a teacher was
a game changer for me where being
in the presence of some incredible
speakers at that event (Steven Fawkes
doing the Kylie Minogue fruit’n’veg
song has stayed with me forever)
made me realise that ALL was, is and
will remain the centre of all things
languages. Having a role to play in
promoting and sharing the importance
and my love of language is a privilege
and a passion.
Be an ALL volunteer!

Clare Seccombe

Eva Lamb

Lisa Probert

is a Languages teacher & consultant
in NE England. Light Bulb Languages
web mistress. Award-winning resource
writer. ALL Council member.

teaches at King Edward VII in Sheffield, is
Chair of ALL Yorkshire and delivers CPD
nationally. She has 25 years experience
and expertise and is still as enthusiastic
and committed to language teaching
as ever.

is an experienced teacher and
conference speaker, working in
Abingdon. She is also Chair of ALL
Oxfordshire

I welcome the reassurance that comes
from belonging to an inspiring and
refreshing MFL community. Regardless
of changes in our own work context
concerning more generic issues, we
believe that a continued focus on the
subject specifics is crucial, as our future
teachers of MFL prepare for their jobs,
their interviews and their NQT Induction
year.
It’s reassuring to know that we share
this endeavour, and that our MFL
community will always come together in
support of each other with an amazing
level of professionalism and collegiality.
ITET-forum (Initial Teacher Education and
Training) is one of a number of fora ALL
has maintained over the years.

Rachel Aukett

Nathalie Paris

is a Languages Teaching Specialist
- primary and secondary
education also known as
@TheMFLHive shares languages
teaching information, links to
resources, and the buzz about
language teaching and learning.

is currently a part-time primary
French teacher and full-time owner
of Nattalingo, supporting schools
through storytelling sessions and
football workshops in French, and
providing teachers with support
online.

Sue Cave

Terry Lamb

Charlie Berney

coordinates the Thames Valley Primary
Hub, is the author of primary language
resource books, and is an independent
primary languages consultant, delivering
CPD as Cave Languages

is a former secondary school languages
teacher, Terry is Professor of Languages
and Interdisciplinary Pedagogy at the
University of Westminster. He is Vice
President (and former President) of
FIPLV and was ALL President 2001-2002.

is a Senior Lecturer for ITT at Bath Spa
University having previously taught
German, French, Welsh and Latin. She
is Events Coordinator for ALL West of
England and also delivers secondary
school sessions for promoting the
uptake of languages.

David Shanks
I took the plunge and attended my first ALL London January Event at SOAS many years ago now.
At the time I had been qualified a few years, was running somewhat low on ideas, and lacking
enthusiasm in general. Discovering there was a “Saturday Morning Keenies” club of welcoming,
passionate and buzzing language teachers was just the tonic I needed. After hearing some
great speakers I went into school the following Monday reinvigorated and with an abundance of
fresh teaching activities. This epitomises ALL for me – full of wonderful, dedicated people and a
constant source of inspiration.

Lynne Kay
is currently Course Leader for PGCE MFL at
Newcastle University. Her research interests
include school-based induction and mentoring
of beginning teachers.

Details of ALL events – live and online - are published in the weekly ALLNet message to
members.

David Shanks
is Languages Consultant for
the Harris Federation and
tweets as @HFLanguages. He
volunteers for ALL London
and is a member of ALL
Council.

Tell us about Your Best … thing you got
from ALL, and we will share on the website.
www.all-languages.org.uk
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GETTING THEM
ENGAGED ONLINE

HOW
TO...

PROFILE

Ewa works with adult learners of Polish aiming to transform them from being
overwhelmed into confident users of the language for communication. Her
experiences are relevant to trying to attract the attention of teenagers and
younger pupils involved in learning any language.
Her strategies are picked out in bold.

PLAN FOR ONLINE TEACHING
PROFILE

Georgina Dorr
Georgina is now an MFL teacher in
Hanoi, Vietnam, was previously active
in ALL West of England. She delivered a
TiLT webinar for ALL London in March,
and supports others by sharing her
experiences via Twitter @senoradorr.

I

am currently teaching French
and Spanish at an international
school in Hanoi, Vietnam, a
transition that was a shock to
the system, made even more
overwhelming when in January
2020 all teaching moved online,
a mere five months after I came
here. I soon realised that I needed
a solid action plan in order to make
this huge transition effective and
manageable for me and for my
students.
The first thing, and the key to
benefitting my students and my
own sanity, was to become superorganised. Following a whole-school
suggestion, I separated my lessons
into three categories: Live Lesson
(LL), Independent Activity (IA) and
Support Available (SA). It’s incredibly
useful in organising time, as students
know which form their lessons will
take throughout the week, and have
time to complete tasks with ample
teacher support, instead of being
overwhelmed with constant online
lessons.
Having a specific home learning
record is essential. In order to track
attendance and work submission, I
set up spreadsheets with easy-to-use
www.all-languages.org.uk

tick boxes, so that I could organise
work flying in from all angles – Google
Classroom, email or interactive online
platforms.
The second part of my action plan
was to navigate the crazy world of
educational technology. It is imperative
to streamline your choices. There are
hundreds of platforms surfacing as
the situation develops worldwide, but
I would advise picking a handful that
work for you, and sticking to them.
This avoids having multiple tabs open
(on your computer and in your mind)
and means that students don’t panic
over lost usernames and passwords
either. For me, the go-to platforms
have been Google Classroom, Google
Hangout, Screencastify and Seneca
but there are many others out there
for every need.
I was also conscious of the amount
of screen-time my students were
facing, as well as the risk they would
produce all their MFL work using
Google Translate, and to combat
this I decided to take a project-based
approach. The situation presented
the perfect opportunity to do some
of those things that we always
complain we don’t have time for in the
curriculum.
We often don’t have the wherewithal
to allow students to make food from
the target culture, so I set a project
for students to follow instructions
in French and make crêpes at home,
with video of their cooking and tasting
them.
Another project required students
and their families to record their own
fashion show, describing clothes in
French, and giving opinions of what
others were wearing.
Students have created workout
videos using imperatives and
instructions, helping their language,
and also getting them to be physically
active away from the computer. Some

students have also watched French
Youtubers, and created their own
blogs and vlogs in the same format.
All of these projects practise the
essential skills for MFL but in a very
different way from what I would do
within a classroom.
The final part of my ‘online teaching’
action plan was to pay attention to
wellbeing. It is very easy to continue
working beyond school hours, but
it’s important too to make time for
yourself: socialising online with friends
and family, doing online yoga classes
or getting creative at home. I speak to
my tutor group daily and encourage
them to do the same - switch off after
3pm and do something different.
Looking forward, this challenge has
definitely encouraged me to be more
experimental in my teaching, as
engagement has been excellent, and
students have thoroughly enjoyed the
project approach.
If you are interested in hearing more,
the TILT Webinar (along with others)
is here: http://www.all-london.org.
uk/site/index.php/webinars/tilt-extratime-with-georgina-dorr/
Project Ideas:
Cooking classes – students make
crêpes/ tapas at home
Fashion Show – students are the
model/ designer/ commentator
Workout and Exercise Videos
– using commands to get family
members fit
Blogs and Vlogs – watch French/
Spanish vlogs and then create their
own
Weather Report – students
become the weather reporter
‘Welcome to my Crib’ home
tour – describing the home and
household objects
Summer 2020
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t can be challenging to engage language learners in today’s busy world. My adult
students have high expectations, seek quick, useful solutions and most importantly
won’t waste their precious time.
My first priority therefore is to create engaging and relevant content which can be
quickly applied to individual contexts. I develop monthly topics that I share across all
my platforms and I focus activities around short and engaging videos on Facebook and
YouTube.
On Facebook I place a few one-sentence videos a week related to a monthly topic:
October focused on the weather, November on health and in January we discussed
New Year’s resolutions.
Learners access videos containing ready-to-use sentences which work like patterns
they can put straight into practice, repeat at their own pace and as often as they like,
and then use in their own context. Adding subtitles allows them to read and repeat,
combining both linguistic skills.

Ewa HogarthJones
A dedicated tutor behind
Digestible Polish , passionate
about transforming Polish
learners from lost and
overwhelmed into confident
users of the language for
communication with partners
and friends.
Based on her experience of
teaching Polish to English
speakers, Ewa designs
e-learning courses for adult
learners who wish to start her
learning adventure with Polish.
www.digestiblepolish.com

Ewa’s links
Facebook link : http://bit.ly/2Y85JHE
YouTube link : http://bit.ly/2qgM4II
The content on the YouTube vlog features longer versions
of the Facebook videos and has tutorials to support
vocabulary and sentence building on various topics
such as the polite words you need to know in Polish or
sentences to use on special occasions. I remind learners
of the contexts in which they can use such language too,
to emphasise the real-world benefits and its emotional
importance.
As Instagram may be the most visually engaging of all social
platforms, my profile is eye-catching but focuses on the
educational, as well as aesthetic, content, so that users
learn something new every time they check it out. The
content is adapted to the Instagram audience whose key
age demographic is 15-34, hence short information about
Polish traditions and customs, word of the day and posts
presenting the beauty of Poland.
A challenge for me is to publish regularly enough!
It’s a must to engage adult learners and build an online
community to encourage students to take more interest.
Engaging with the written word is even more challenging!
Getting adults to read longer content such as blog posts,
means that each one must be a valuable piece of work,
well thought out to stimulate the reader’s mind. People
tend to skim-read the articles looking for something
interesting, and so the writer’s skill is in finding hooks that
catch the attention, make them want to read the text and
then do something.

Instagram link : http://bit.ly/2OQfgAv
Website : www.digestiblepolish.com
My pieces are planned around topics that go beyond the
monthly lexical themes with the aim of finishing each post
with action points to maintain the learner engagement.
I believe that teachers are excellent role models of
enthusiasm and dedication to learning – so it is really
useful to talk about yourself! On my blog learners read
what I’m doing in relation to my own language activities
in a monthly diary showing my teaching life, and my own
language learning. I want to make a connection with my
audience, to show them who I am and why they should
engage with my blog.
Designing an online course or learning sequence
For any online course - at any level or age - to be successful,
it must maintain a learner’s interest after the initial
excitement of starting the course.
A self-study course without deadlines risks poor
engagement – the ‘Oh, I have plenty of time, no hurry’
syndrome. This happens in my context with adults who
find it difficult to make time for learning Polish.
So I set short-term and achievable deadlines, make the
course attractive in content and form, create an enjoyable
learning experience and maintain the engagement with
interaction if possible, e.g. in weekly speaking assignments
which serve to keep the learners on track and remind them
of the real-life applications of what has been learnt.

An extended version of these articles appear in the LT Extra area of the ALL website
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ALL’s Gold Corporate Members

Help from ALL’s Gold Corporate Members
Thanks to the ALL Gold Corporate Members who
supported a successful exhibition at Language
World 2020 in Manchester, and especially
to those who have contributed so much to
the Languages community in the current
challenging circumstances, along with others.

LFEE Europe has been a Course Provider under the European
Programme for Mobility in Education (currently Erasmus+) since
2002. Along with LFEE France, our sister company, we deliver
sector-leading Professional Development for teachers and education
stakeholders throughout Europe.

Delta Maria Books have been working to support teachers and
pupils to improve their multilingual skills, in order to achieve the
curriculum objectives of key stage 1, 2 and 3 French and Spanish.

Our experienced team of language specialists and education experts
allows us to design and run bespoke courses to suit the specific
needs of teachers, schools and Education Authorities.

In these trying times we have allowed Teachers and pupils, FREE
access, to our digital Story Telling Workshops in English, French and
Spanish. To access the Materials visit our website.

Adaptable Travel strives to educate and inspire school and college
students across the UK. We aim to do this by offering safe, costeffective and innovative school trips and college tours to destinations
across the UK, Europe and worldwide.
With over 20 years experience in educational travel, Adaptable
Travel are seeing impressive, sustained growth, fuelled by you teachers who choose Adaptable Travel due to our focus on what
matters - making your life as easy as possible as a group organiser,
removing much of the burden of paperwork.

The prose and short stories help pupils become orally competent in
French and Spanish and can be downloaded as kindle books. Follow
this link.

www.AQA.org.uk

www.rayburntours.com

The Japan Foundation was established in 1972 by the Japanese
Ministry of Foreign Affairs, and became an Independent Administrative
Institution in 2003. We promote international cultural exchange
between Japan and the rest of the world, and provide financial
support for a range of international cultural exchange programmes.

admin@deltamariabooks.com
Tel: 0161 273 6665
Links into Spanish activities all take place in Cantabria, Northern
Spain where we have close links with the regional and local
government, educational institution in all sectors, commercial
enterprises and the many tourist attractions in the region.

www.deltamariabooks.com

Working with these partners have enabled us to create unique and
rich experiences for learners of Spanish from all ages which include
language teaching, a variety of opportunities to experience local
culture and meet local people, visits to the many places of interest
in Cantabria and a deeper contact with the country than is often
available on courses or trips abroad.
Early Start is a leading publisher of multimedia resources to help
primary schools teach foreign languages.

We have an array of subject experts in our Languages Curriculum
team to have your queries answered and to get updates on
resources.

Specialising in Educational Trips, Ski Trips and Sports Tours for
schools, as well as Concert Tours for all types of youth and adult
ensembles, we aim to inspire our groups to seek new adventures,
embrace new cultures and learn new skills.

https://lfee.net/

www.adaptabletravel.co.uk

AQA is the largest exam board for GCSE and A-level qualifications
in England.

At Rayburn Tours, inspiring young minds and creating unforgettable
experiences is at the heart of what we do. Group travel specialists
since 1965, we are an independent, family-run business that is
dedicated to creating tailor-made international tours for groups.

www.linksintospanish.com

Its core resources centre on high quality filming of children and their
families and communities in France, Germany, Spain and Morocco.
The in-house directors use professional film crew.
Videos and interactives to help young beginners enjoy learning
languages. We have worked hard to adapt the Early Start resources
to make them suitable for children to use at home - with guidance
from teachers.

www.jpf.org.uk

The IOE Confucius Institute for Schools (IOE CI) supports schools
in starting and developing the teaching and learning of Mandarin
Chinese and the study of China across other areas of the curriculum.
Schools across the country are increasingly offering Mandarin Chinese
as an option for their students. The IOE CI is a bilateral project with
Peking University and Peking University High School and supported by
the Office of Chinese Language Council International, Hanban.

The website of the Northern Ireland Centre for Information on
Language Teaching and Research contains a host of free resources
for teaching languages from Key Stage 3 to A-level, particularly for
French, German, Irish and Spanish.

www.earlystart.co.uk

Our activities are financed by annual subsidies from the Japanese
government, capital gains accrued from the management of our
original endowment fund, and contributions and donations from the
private sector.

As well as a small team of specialists in London, the IOE CI has a
network of 45 Confucius Classrooms across England.

www.ucl.ac.uk/ioe/departments-and-centres/
centres/ioe-confucius-institute-schools

www.qub.ac.uk/schools/nicilt/
The Spanish Embassy Education Office in UK supports Spanish
language and culture sponsoring different education programmes
(the Spanish School, ALCE, Language Assistants). Our Office also
promotes the learning and teaching of Spanish in British schools
through materials and resources, through CPD events and through
tailor-made consultancy, led by a team of expert advisers and
officers.

John Murray Learning is a specialist educational imprint of John
Murray Press, which has been at the forefront of innovative
publishing for almost 250 years with a heritage dating back to 1768
with authors like Jane Austen and Charles Darwin.

We also collaborate with British universities and are part of think
tanks such as: APPG Modern Languages, Global Futures or
Language Alliance.

John Murray Learning is home to innumerable bestsellers across
multiple genres and some of the most acclaimed and admired
global self-help, how-to and language brands.

Register for our running online CPD in collaboration with Spanish
Regional Authorities: https://www.educacionyfp.gob.es/reinounido/
convocatorias-programas/formacion-profesorado/extenda-talleresen-linea-mayo-junio-2020.html

UK-German Connection is a bilateral government initiative
dedicated to increasing contacts and understanding between young
people in the UK and Germany.
As part of one of the world’s great universities, we’re driven by a
deep conviction that learning enriches lives.
This shows in everything we do, across a vast range of books,
learning resources, and educational support, developed by the
brightest minds to inspire every learner to achieve their very best.

www.johnmurraypress.co.uk

www.OxfordSecondary.co.uk/MFL

https://www.educacionyfp.gob.es/reinounido/
publicaciones-materiales.html
www.all-languages.org.uk

It provides: advice, support and grants for school partnerships
with Germany • funded programmes and digital engagement
opportunities for young people • ambassador networks • CPD
opportunities for schools and teachers.
UK-German Connection also provides advice and guidance on
maintaining digital connections during the Covid-19 pandemic, and
beyond.
Although the office is currently closed, the team is still working to
support and facilitate UK-German activities and can currently be
contacted on: info@ukgermanconnection.org

www.ukgermanconnection.org
Summer 2020
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THE VIEW FROM

The view from… is a new
occasional feature we are piloting in
this edition of Languages Today. We asked for the
perspective of an experienced teacher arriving in
a UK school.

Most of our pupils have English as an Additional
Language - another difference from what I had
encountered in Spain. At first I just saw this as a problem,
but my perspective has now changed completely, as I
have realised what an advantage these children have.
My pupils know how to learn languages!
I can teach them 15 words of vocabulary one week
(I have a 45 min. lesson per week), and they will
remember at least 10 the following week without
revising them again. AMAZING!

THE VIEW FROM…
			 a new arrival in the system
How do you know if what are you doing as a teacher
is right, if you come from a very different system
and you are the only teacher?
As a class teacher in Spain, and specializing in a foreign
language teaching, I thought that a move to teaching
Spanish in a Primary school in England would not
be too complicated. After all, I had the enthusiasm,
knowledge and experience of teaching a second
language. I was wrong.
The first difference I found was that there is not a
curriculum … sorry, yes, there is one - the National
Curriculum, which is very broad and embraces all
languages; though there is no shared scheme of
work. In Spain the main foreign language is English;
it is compulsory from the start of schooling (even
Reception and Nurseries offer English!) and what we
call the curriculum told me exactly what they need to
learn.
So, here in Peterborough, where should I start? All I
had was the KS2 Programme of Study. How should I
work out exactly what I was going to teach, and when?

My first year at Gladstone Primary Academy taught me
more than I taught my students. It was challenging, but
I did learn the meaning of resilience, and I found I am
part of a very supportive staff. Colleagues make all the
difference when everything looks as if it is going to fall
apart.
To resolve the problem of what to teach I contacted
the Trust High Schools for suggestions; I also asked
my new pupils what they expected and what they
would enjoy – this, combined with my experience in
Spain helped me identify language, grammar, phonics
activities etc. It was odd though, from my perspective
that, although foreign language teaching is a national
statutory requirement, I was left to my own devices to
decide on the content.
After that, I needed to adapt my content for the
different Years: no-one had learnt Spanish before, so
they were all beginners; the level of Spanish was the
same, but I had to differentiate my approaches to
be appropriate for children from Year 3 up to Year 6.

However, I have a strong personal belief in education
and the importance of quality experiences. I love my
role as a teacher providing stimulus and input, and, as
I teach everyone in the schools I can see immediately
if something needs changing or a different approach is
needed and make those changes myself.

This year I had a chat with Mr Martin, the headteacher
of Gladstone, about what a great experience it would
be for pupils in year 5 and 6 to go to Spain and put
into practice what they have been learning. We
were planning to go Cantabria, until unfortunately,
the Coronavirus has put a stop to the trip (we had
everything sorted...) so we just hope now we can plan
for another time.
Whatever the challenges I try always to see the bright
side. We strongly believe as a school in giving children
exciting experiences and language learning certainly
contributes to those.

We all know that learning a language needs practice and time. From my experience of teaching in the English
education system, I am concerned that some Primary schools are putting extra pressure on class teachers
to learn a language they are not confident with, in order to teach it in too short an amount of time. I think it is
advisable for schools to teach just one language throughout Key Stage 2 as giving tasters of different languages
might become confusing and does not ensure that students make substantial progress and a successful transition
to Secondary.

Carlota Camara Suarez
Carlota is Subject Development
lead and Spanish teacher in KS2
at Gladstone Primary Academy
in Peterborough, and at Thomas
Deacon Academy Juniors (part of the
same Trust). She moved to the UK in
2017 after teaching in La Rioja.
Summer 2020

Creating the curriculum (the Scheme of Work) was
something I never thought I would have to do. It
felt as though something important was being left
uncoordinated. Then came the next challenge - to
create a similar Scheme of Work for a quite different
school where the timetabling allows a Spanish lesson
of 1 hour 15 in each class only in every third week.

Of course, there are also similarities between the two
countries where I have taught: teachers believe that
languages are more than a bundle of grammar rules,
vocabulary and good pronunciation; the culture
behind the language is also relevant and motivating.

PROFILE

www.all-languages.org.uk

In our school there are pupils who don’t speak English
at all. During my first year I was very concerned about
this and thought I shouldn’t push them as much as
they have enough to do trying to learn English. That
mindset also changed completely when I realised that
if I just spoke more Spanish, everyone would be at the
same level of understanding. So, this year I present and
model the activities and games as clearly as I can … but
all in Spanish.

To help me cope I have had a lot of support from ALL Peterborough Network meetings, and, in particular, I
found out there about the Primary Bee, which my pupils are now excited about piloting.
Primary Bee: https://www.routesintolanguages.ac.uk/events/primary-bee-registration
ALL Local groups: https://www.all-languages.org.uk/about/community/local/
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PRESIDENT’S BLOG
ALL President Jane Harvey reflects upon the recent Language
World 2020 conference, ALL’s 30th anniversary year
celebrations and the highlights of her Presidency.
PROFILE

Jane Harvey
Jane Harvey is serving as ALL President
from 2018-2020. Jane taught French and
Italian during her career and worked
in primary and secondary sectors. She
finished her career in Further Education
as Head of Learning at Gloucestershire
College. Jane currently runs the ALL
Border Marches Network.

I

feel privileged to be President
of ALL during its thirtieth
anniversary year and to host
the celebrations at a wonderfully
vibrant Language World in
Manchester in March. The talks
and workshops were quite as
inspiring as ever, the anniversary
balloons looked great, there was a
birthday cake and we toasted ALL’s
significant birthday on the Friday
afternoon.

www.all-languages.org.uk

At the conference dinner that
evening, René Koglbauer, our Chair of
Trustees, awarded four Fellowships
to mark the occasion. The first of
these was to Christine Wilding, ALL’s
very first Director. You will have read,
in René’s interview with her in the
previous edition of Languages Today,
how the Association was created
by existing groups deciding that
they could achieve more by working
together than they could alone – ‘ALL
Working Together’, the conference
theme in this 30th anniversary year
is just as relevant in 2020 as it was in
1990.
As well as this termly magazine, ALL
has a highly regarded academic,
peer reviewed publication,
‘Language Learning Journal’
(LLJ). This publication is available
online to members as part of
their subscription. The Editor and
Reviewers of LLJ are all volunteers
whose contribution to the success
and reputation of the Journal and to
ALL is outstanding, and it was great to
see Editor, Professor Norbert Pachler
from UCL Institute of Education
and chief reviewer, Elspeth Broady
become ALL

PRESIDENT’S BLOG

WHAT DO YOU
THINK?

Contact us at: info@
all-languages.org.uk

Fellows, and to celebrate the
increased number of editions each
year from four to five.
Our fourth Fellow this year is Karl
Pfeiffer, a former ALL President, who
until his recent retirement was in
charge of education at the Goethe
Institut. Karl has been an enthusiastic
and generous supporter of ALL and
of a wealth of language projects
across the UK. (It was great to see
him at the German Teacher of the
Year Awards last July, taking the role
of the Narrator in an impromptu
performance in German of ‘Der
Grüffelo’ organised by last year’s
guest speakers, Julia Donaldson and
Axel Scheffler).
A highlight of my presidency has
been our partnership in the ELAPSE
project, so it was fantastic that the
official launch of ELAPSE took place
at Language World. ALL is working
with colleagues in Austria, France,
Spain and Scotland to produce free,
ready-to-use resources based on
CLIL / soft CLIL methodology on a
range of topics suitable for the 8 to
14 age group, with an emphasis on
transition.
The resources will be available in all
the languages of the project partners
and will be a truly accessible way
to introduce ambitious, motivating
content into lessons. We have
created an introductory module on
methodology, a step by step guide
to designing your own lessons and
a good practice guide to make using
the resources even easier. You can
find out more at https://lfee.net/
erasmus-plus-elapse/
As many of you will have seen in
ALLNet, the ALL weekly e-bulletin,
earlier this year, ALL has applied
for further Erasmus+ funding to
allow our members to extend
and develop our work on ELAPSE
through five one-week immersion
courses between October 2020 and
July 2021 in Montpellier, Malaga and
Summer 2020
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Berlin. 29 schools are now working in
partnership on this with ALL, and we
should know in June if our application
has been successful.
ALL’s future depends on enough
of us being willing to run Branches,
Networks and Hubs, make
contributions to Languages Today
or to the website, proofread
contributions to both, or stand for
elections to ALL council or other
roles within the organisation. New
ideas and ways of getting involved
are particularly welcome, so don’t be
shy – bring your suggestions to your
local ALL meeting or directly to our
Development Manager, Crista Hazell
crista.hazell@all-languages.org.uk
At the end of August, I will be
handing over the Presidency to Kim
Bower. She is an expert in CLIL and a
strong advocate of its use not only in
the traditional language classroom
but also for learners who have
English as an additional language.
Kim is a senior lecturer at Sheffield
Hallam University, leading the
training of language teachers, so she
is well aware of the challenges that
languages currently face. I know she
will enjoy her time as ALL President as
much as I have.

www.all-languages.org.uk
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IN THE CLASSROOM
			 - THE INSPECTOR’S VIEW
At Language World Conference in Manchester I spoke
about the new Education Inspection Framework and
‘deep dives’ in languages.
You may remember that we have carried out a number
of inspections of exempt outstanding primary schools
between October 2019 and Easter this year. The work
was carried out to help us better understand curriculum
management in primary leadership and to identify good
practice at the level of three subjects: languages, history
and geography.
These subject inspections used the deep dive
methodology as outlined in ‘Inspecting the curriculum:
Revising inspection methodology to support the
education inspection framework (May 2019)’ which is
to be found here: https://www.gov.uk/government/
publications/inspecting-the-curriculum
Using the quality of education descriptors as a guide
and the National Curriculum for languages as an
initial benchmark, inspectors considered the intent,
implementation and impact of the curriculum. For
example, when considering intent, we looked at the
extent to which the languages curriculum was coherently
planned and sequenced towards cumulatively sufficient
knowledge and skills for future learning. When looking
at the implementation of the curriculum, we considered
how teaching was designed to help pupils to remember
long term the content they have been taught and
to integrate new knowledge into larger ideas. We
considered the impact that the curriculum was having.
Was pupils’ work in languages of a good quality?
A logically sequenced curriculum that supports pupils
to remember linguistic content and integrate this into
‘larger ideas’ would develop pupils’ ability to understand

and produce language. Clearly, this would increase
in breadth and depth, and would do so step by step.
What is more, teachers would make sure that pupils
remember the content to enable them to build on what
they know.

Grammar

This is mirrored in one of the recommendations of the
‘Modern Foreign Languages Pedagogy Review’ (Teaching
Schools Council, 2016), which highlights that ‘pupils
need to gain systematic knowledge of the vocabulary,
grammar, and sound and spelling systems (phonics) of
their new language, and how these are used by speakers
of the language’. During our visits we considered how
the curriculum was structured to increase pupils’
vocabulary, grammar and ability to pronounce words
correctly. We also noted the place of languages in the
curriculum, staffing and professional development
among other features.
Ofsted has indicated that these findings will also feed
into a wider analysis of subject practice and contribute
to any future reports on curriculum subjects. Schools
that have been inspected in this way have received
published letters. It is interesting to note the variety
of languages that were being taught. In this (nonrepresentative) sample, French and Spanish were most
commonly taught. However, we also visited schools
where German, Mandarin, Latin and Modern Hebrew
formed part of the curriculum. Some of the findings
relating to individual schools are outlined below. I hope
that you will reflect on these and consider if there is any
learning for you and your school as a result, as was my
intention at the Conference.

Michael Wardle
HMI Michael Wardle returned to Language
World 2020 to talk about the deep dive and
findings from recent inspections in Primary. His
remarks will also be relevant to colleagues in
Secondary.
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Examples of areas for development

Pupils are taught to understand the links between
how Spanish words are written and how they are
pronounced. This is done systematically.
Pupils are particularly confident in their German
pronunciation and have some understanding of
how umlauts are used.
There is clear progression from block in early years
and key stage 1 to script at key stage 2. Enough time
is spent learning how Modern Hebrew is written.

Pupils do not learn the phonics of the language.
Songs and rhymes help pupils to understand the
sounds and patterns of the language but pupils’
pronunciation is inconsistent.
Pupils’ pronunciation is weak because this has not
been taught systematically in the past. Sometimes
they are exposed to inaccurate pronunciation and
incorrect written French.

Pupils learn basic French grammar, building on
their knowledge each year. For example, they learn
about regular adjectives in Years 3 and 4, then
progress to irregular adjectives in Years 5 and 6.
Older pupils learn about verb conjugation.

Pupils struggle to apply grammar rules, particularly
in their written French. They do not have many
opportunities to create new sentences by
themselves beyond structured writing templates.
Coverage of grammatical concepts is not planned
strategically. Pupils tend, therefore, to rely only
on learning set phrases in Spanish and altering
individual words to say what they want.

Leaders give careful thought to the vocabulary
that is chosen and make sure that pupils learn it in
Vocabulary manageable chunks. Pupils can recall vocabulary
well when they have learnt it in a memorable way
and/or re-visited it.

Pupils do not have their own books or vocabulary
records, except in Year 6. This is making it hard
for pupils to know what they are supposed
to remember. Class teachers do not routinely
practise Spanish during the week to help to lodge
vocabulary in pupils’ minds.

Pupils build up their knowledge in a systematic way
in Latin. They cannot move on unless they have
understood what they have learned previously.
Vocabulary and structures are introduced
Sequencing gradually and practised so that they are easily
recalled by pupils. These are limited in number
which helps pupils to focus on their pronunciation,
meaning, spelling in Pinyin (romanised system for
representing standard Chinese) and characters

Leaders have not yet considered the impact of
alternating French teaching between Year 5 and Year
6 every half-term.
Most topics are selected to widen pupils’
vocabulary but are not taught in any particular
order. This means that pupils do not always build on
what they have learnt before

Impact

‘I look forward to seeing
you next year’

Summer 2020
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It was great to see you all again
at the annual conference! I’m
sorry to have missed those that
did not make it this year and
hope you are all keeping well at
this time.

By Year 3 pupils have learnt a range of vocabulary.
They are able to produce simple sentences in
Mandarin with support. They can say these,
transcribe them in Pinyin and write them as
characters. The steady, consistent, step-by-step
approach to building sentences works very well.
Teachers focus on the basics and make sure that
these are learnt and understood.
By Year 5, pupils are able produce French well
beyond requirements at the end of key stage, as
set out by the National Curriculum Programme of
study for languages.

Although curriculum planning is clear and precise,
pupils are not keeping up. Pupils do not remember
the vocabulary or the grammar that they have
been taught in lessons. They do not, therefore,
build on their knowledge over time. They become
confused when the lesson content becomes more
complicated.

A Language World Conference-goer contributes this aide-mémoire of bullet points they noted as positive in
Michael’s talk.
• Curriculum design is thought through
• How is this ambitious?
• Response to local context
• Why this? Why now?
• Progression model
• Systematic …
• Build on learning
• Subject discipline
• … and across / between key stages
• Clear purpose for any assessment
• Depth and breadth
www.all-languages.org.uk
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OPPORTUNITIES TO BE ACTIVE
If you are a member (in normal times) of a Fitness
Centre, you’ll know that you get the most out of your
membership by regular and intense activity – you get fit
by doing things, not just by virtue of being a member, or
buying the tracksuit! The same is true of ALL Membership
– you get the most benefit by being engaged, and now is a
great time for that! Let me count some ways….
You can access support for your own work and interests
by engaging with reading our publications – in print and
online; they are written for you by people like you. You
can also interact with those writers and others by sending
back your own thoughts, questions, recommendations
or ideas that are either inspired by your reading or
emerge from your own experiences. ALL will use its digital
platforms – especially the website, the termly Roadshows
and the weekly ALLNet message to share contributions
from members; we exist to support members and part
of our mission is to help you develop new professional
opportunities – writing is one of them. And if you are
worried about ‘getting it wrong’, there is a great, friendly
ALL volunteer team of proof-readers who will help with
editing.
Speaking is another opportunity – clearly the programme
of Language World Conference is not big enough to
give everyone, over two days, the chance of delivering a
session, but there are opportunities also in the webinars
arranged by ALL London and by other ALL Partners;
there are also dozens of ALL groups who meet locally
in Branches, Networks or Primary Hubs – running events
that range from Show&Tell to workshops and talks. What
could you share?
Taking that further, you might be in a position to host an
occasional meeting in your locality (virtual or physical in
more settled times). Setting up a local ALL group can be
very rewarding, and is not complex to do. (And the host
doesn’t need to do everything ! If you build it, people will
come … and have things to say.)

Representation is a fourth opportunity – ALL needs
champions for specific languages, sectors and other
special interests; we have Branch and local committees,
a national Council and, of course the Management
Board, and volunteers are welcome to express interest in
contributing, either at election time or indeed throughout
the year. Going to a meeting is often the catalyst for
members to make that leap – you meet someone, you get
on really well, and you get involved! Contact ALL at info@
ALL-Languages.org.uk
We know that ALL members have diverse opinions and
work in different contexts, but everyone has something
to say, and the right to say it. ALL has no single policy on
what constitutes ‘best’ practice, just as OFSTED has no
recommended methodology or curriculum planning
system.
ALL members do agree on significant principles:
• Language learning is important to individuals and
to the nation for economic, personal and cultural
reasons.
• All languages are important and interesting.
• Languages are relevant to all sorts of people, in
different ways, but their appropriate learning
pathways are diverse.
• Sharing of approaches, ideas, research findings and
reviews is a source of professional enrichment and
often inspiration.
For all of these reasons ALL comes to mean more to
you, its members, when you are fully implicated in our
shared work of supporting each other, our professional
development, our languages, and the learners who will be
the next generation of language lovers.

Thanks and congratulations to all the new contributors to this Languages Today.
If you have something to say, the time is now. Contact ALL at info@ALL-Languages.org.uk
#LoveyourLanguage
www.all-languages.org.uk

#LoveyourAssociation
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OPINION

THE LAST WORD:
Overcoming adversity together
Written by: René Koglbauer-Franklin and Crista Hazell

W

e are all facing challenging,
perplexing times and many
will be missing their usual

routine.
In times of adversity we are reminded
to dig deep, be resilient - easy to say but
how do we do it individually? Some
people – including our learners and our
colleagues - appear to adapt swiftly,
while others are uneasy about dealing
with change and consequently become
stressed.
Firstly, we have to remember that we are
all human, and that our various reactions
and feelings need to be acknowledged
as we work through adversity. Let’s
not forget that people of all ages and
stages of life might need to talk through
their feelings before they can consider
making any sort of plan to overcome the
situation.
It seems obvious, yet sometimes when
faced with adversity, the many emotions
we are exposed to can lead to feeling
overwhelmed and the need to pause
and think constructively rather than
panic or overthink, can be missed.
We know our mindset can affect our
emotions, which in turn can affect our
behaviour positively, or negatively.
We should try to think through a series
of stages when faced with adversity – in
real life as in our professional activity - to
avoid anxiety, upset or distress:
• What is the problem? What are the
problems?
• What outcome do I want to
achieve?
• Is there a way of influencing the
situation? If so, what can I do?
• Have I experienced this before and
what was the outcome then? What
needs to be done differently to
achieve the desired outcome?
• Have we as a community seen or
met anything like this before? Can
we learn from others? Are there
successful strategies or models
we can adapt? Are there negative
messages to bear in mind from
previous experience that we can
www.all-languages.org.uk

avoid repeating?
Is there someone I know who could
help me?
• How can sharing my experience
(both professional and personal)
help others?
• How can I bring in my expertise
to support others (colleagues,
learners and the wider
community)?
Despite the great challenges and threats,
we have been faced with in 2020, it has
also been a time full of innovation and
entrepreneurial ideas in all areas of life.
For instance, in industry, Formula One
engineers have responded to the needs
of our medical teams, repurposing their
skills and applying their knowledge in the
new field of ventilators (1).
As teachers and practitioners, we have
had to adopt a very different way of
working. We emerged from the annual
ALL Conference, energised by being
together with friends and colleagues,
to be met by a previously unimaginable
change to our educational provision and
the rest of the world. However, we have
collectively responded swiftly and with
incredible generosity!
• ALL Corporate Members and
others are making resources freely
available for extended trials;
• Classroom teachers, teaching
assistants and consultants are
coming together to talk about their
brilliant practice in webinars(2),
Zoom meetings and Google
hangouts;
• Plans, teaching activities and
resources are all being shared,;
• Cultural Partners and other
agencies are opening up their
services online;
• Teachers are delivering lessons
remotely;
• Students are being trained to use
their digital devices for real learning
• Teachers, TAs and school leaders
are making calls to learners at home
to keep them connected with
others outside their homes;
•

•

Staff teams are
going into school to create
safe, welcoming purposeful
environments for students whose
parents are key workers
• and even this edition of Languages
Today is open access.
All of us individually have had our
struggles and concerns but in times of
adversity, we need to remember that
whilst we might not individually have
the know-how or indeed the materials
needed to meet the challenge face
on that by working through the issue
in this way, and together, allows us
to focus on finding a solution and no
longer on worrying about the adversity.
A constructive way forward like this
enables thought process to engage
positively and hold off the concerns,
worry or indeed the anxiety that is
otherwise a threat.
If we are tired, stressed or overwhelmed
and alone we do not always see as
clearly as we would like and problems
may seem unmanageable, but seeking
a different perspective, thinking through
a solution with a friend or colleague can
be a real positive. As we Language lovers
all know - No single one of us is an island
and we all need to collaborate and come
together.
1 https://www.gov.uk/government/
news/first-new-ventilators-to-rolloff-production-line-this-weekendas-industry-answers-call-to-step-upmanufacturing
2 ALL London and TiLT webinars with
Helen Myers, Joe Dale and Linguascope
http://www.all-london.org.uk/site/
index.php/webinars/
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The UK’s major subject association for those involved in
the teaching of foreign languages.
Providing news and updates in the languages sector and
with over 60 local groups across the country.

Join us today and become a member!
Receive 10% discount on membership with SUPPORT10
Offer runs until September 1st
To join with your 10% off discount code please visit:
https://www.all-languages.org.uk/join/become-a-member/

*The membership offer until September 1st 2020. (subject to change)
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