Language and school-based models of CLIL in England

	Language-based projects based on link with a school in a TL speaking country

	Project type
	Curriculum model 
	Description

	Dual-school education School exchange 1

CLIL language is partner school’s L1


	 Exchange communicating  via electronic/ SMS/ /VoIP (Voice over Internet Protocol, e.g. SkypeTM  technologies) with a cultural/social focus possibly leading to a physical exchange
	Learners work with input from language or language and content teachers on topics mutual to both classes’ curriculum e.g. news items, social issues, culture within different contexts e.g. whole class communication during registration time or form period, language lesson, individual communication based on exchange partner pairings. 


	Dual-school education 

School exchange 2

Language exchange school based CLIL lessons 

	Partner school visits in school time 

Visiting learners undergo programme of CLIL lessons by content teachers from host school in a range of subjects as part of exchange programme
	Visiting learners work as a group in lessons with host school content teachers with support from language teachers e.g. overview of the political system in England, food technology lesson baking a ‘galette’, sports lesson teaching national game, e.g. handball, cricket.

	Dual-school education 

CLIL study visit

CLIL language is partner school’s L1
	(e.g. learners from schools in reciprocal CLIL language countries study an aspect of History together. Communication  via electronic/ SMS/ /VoIP (Voice over Internet Protocol, e.g. SkypeTM) technologies.  Leads to a joint study visit e.g. Y8 study Romans in Arles with bilingual pairings for hotel rooms and study 
	Learners undertake a joint study visit.  They work and room with an exchange partner. 

Planning input and/or teaching input by language and content teachers from both schools on a content topic mutual to both classes’ curriculum.  

	Language based field study 
	A field study in a content topic or theme relevant to the language curriculum is undertaken in the TL country. (e.g. study of a region for A level). May be part of an exchange programme.
	Learners work in the CLIL language with input from language or language and content teachers from England and/or exchange partner school 

	Language-based projects based on links with other curriculum areas

	Subject module


	e.g. Geography module on Africa undertaken in French with planning input and/or teaching input by language and content teachers
	Learners engage in a module from a content subject, taught in the CLIL language with planning input and/or teaching input by language and content teachers. 

It may be taught by the language teacher, subject teacher or a combination of both


	Interdisciplinary module
	e.g. cross-curricular module on climate  undertaken in TL with planning input and/or teaching input by language and content teachers from Geography, science, English and language
	Learners engage in an across the curriculum module which is taught in the CLIL language with input at least in planning from teachers of another discipline; it may be taught by the language teacher, subject teachers or a combination of both

	School-based projects

	Subject strand

Common subjects: PSHE, Geography, History, ICT
	One subject in the curriculum is taught through the CLIL language for one or more years
	Learners study a curriculum subject, taught in the CLIL language with planning input and/or teaching input by language and content teachers. 

It may be taught by the language teacher, subject teacher or a combination of both

	Curriculum Strand


	A significant  part of curriculum is undertaken in the CLIL language for more than one year by one or more classes. Sometimes referred to as ‘immersion’ or ‘bilingual’strand in schools.
	Learners study a number of subjects through the CLIL language often in KS3 as there are no current alternatives to examinations in English.   They may also use the TL for registration and form period.
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