Some key features of an interactive approach to teaching MFL
1. Use of TL

· Rich input (Ellis, 1997)

· Emphasis on pupil use (Macaro, 2000; Dobson, 1998; Ofsted, 2008, 2011)
· Comprehensible input (Krashen , 1988)
The teacher uses the TL as the means of all communication in the classroom. This is planned with an emphasis on structures. The teacher ‘floods’ the classroom with specific phrases so that pupils hear the same structures over and over again. These structures are displayed on posters on the classroom walls to help the pupils participate and interact, memorise and see the grammatical patterns. English phrases are used to make comparisons and show similarities and differences in syntax. Language is carefully selected favouring cognates and, where possible, structures which are syntactically similar to English and have Maximum Transferability Value  (MTV).
In planning the Schemes of Work the language of interaction, within the context of the classroom, is given priority over conventional ‘topic’ language. 

Pupils are encouraged to use the TL (and discouraged from using English) through the team competition and clear classroom rules, which exhort them to speak the TL. 
2. The On-going Team Competition
· A context for topicalisation (Slimani, 1989)

Pupils are divided into two ‘balanced’ teams i.e. there are equal numbers of extrovert, confident and shyer pupils.  Points are awarded for any contribution in the target language (TL). Gradually, the criteria for the award of points (and developing linguistic competence) are made explicit. The team competition kick starts extrinsic motivation. Through this process, pupils develop their confidence and competence and eventually derive enjoyment simply by playing around with the language and using it for their own needs and purposes. The aim is to help them acquire intrinsic motivation by communicating what they want to say. 

3. The ‘Here and Now ‘of the classroom as a context for language learning
· Real Operating Conditions to develop communicative efficiency (Johnson, 1998; Ellis 1997); Breen, 1985; Harris, 1996
· Multiple encounters and routines to develop automaticity and fluency (Doughty and Williams , 1998; Ohta, 2001)
· Communicative Success (Ushioda, 1998)
Everyday classroom routines and the on-going team competition are exploited for maximum linguistic benefit. These routines are seen as ‘strands’ with a planned progression in terms of language. These include universal routines such as, entry and dismissal, taking the register, setting objectives and homework and dealing with latecomers.  The difference is that the pupils take a lead role in carrying them out and the whole class is provoked into involvement, through techniques such as slow reveal, quick flash, locking-on and the ongoing team competition. The team competition generates it’s own routines; volunteers for writing up the points; disputing the award of points; asking for points; justifying points; evaluating each team’s and each other’s performance. Inevitably, each class starts to develop its own particular routines or ‘rituals’. These routines can take up substantial parts of lessons; as a consequence, isolated topic-specific language plays a more minor role in the Scheme of Work. 
4. Provoking and promoting spontaneous use of the TL

· Agency (Van Lier, 2008)

· Leaner Initiated Dialogue (Macaro, 1997)
· Pushed output (Swain, 1985, 1985)

· Collaborative dialogue (Swain, 2000)

· Syntactic as opposed to semantic processing (Swain, 1985)
· Pushed Output to develop syntactic as opposed to semantic processing (Swain, 1995)

The rewarding of pupil use of the TL through specific praise and the award of points goes a long way in encouraging pupils to use language spontaneously. Planning deliberate mistakes, such as awarding points to the wrong team, writing up the wrong date, duplicating a word on a slide, misspelling a name, ‘forgetting’ to give pupils a set of mini flashcards or a work sheet, will provoke the pupils into ‘arguing’ or disagreeing with the teacher. If they do not already have the language to correct the mistake, they use the phrase ‘Comment dit-on … français? ….Como se dice …en español?....Wie sagt man … auf Deutsch?’  This phrase is vital for encouraging classes to interact and communicate and initiate dialogue. The new phrase will be written up and ‘drilled’ with the whole class and recycled in subsequent lessons.
5. Challenging activities

By this we do not mean linguistically challenging, rather we make the learners struggle to arrive at meaning and work out things for themselves. Throughout the language learning process, from presentation and repetition through to practice and creative and manipulate use, activities are planned that challenge pupils to speculate, predict, guess, memorise, compete, work things out. These techniques foster divergent thinking and encourage the use of the imagination, which are prerequisites for developing our learners’ linguistic and human creativity.
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6. Classroom rules 

Paradoxically, rules are established through negotiation with the class in English in what we call ‘The Introductory Lesson’. This lesson is planned in detail to encourage pupils to think about how they learn best and what classroom rules or guidelines should be agreed to ensure a safe and positive learning environment. The purpose of this is to develop a collaborative, stress-free, fair and, as far as possible, democratic ethos.  The teacher is part of this learning community so s/he will make suggestions too. Rule number 1 will be ‘speak in the TL’. Pupils work in groups of 2 or 3 to discuss the rules (in English) and then feedback to the teacher who writes them up with in English but with a TL structure in mind (e.g. Nous allons parler en français…Vamos a hablar en español). Predictably, the pupils suggest the following…no calling out, put your hand up to speak, listen when others are speaking, participate, do your homework, don’t tease or be mean. So the teacher writes up …we are going to put up our hands…we are going to be nice…we are not going to call out. ..etc
A list of rules in French may look something like this.

1. Nous allons (On va) parler en français
2. Nous allons (On va) lever la main pour parler

3. Nous allons (On va) écouter quand quelqu’un d’autre parle

Further rules may be added, however, the above are the key ones to ensure a good language learner ethos. 
These rules are displayed prominently, taught and then memorised through a song. Whenever there is a transgression, the teacher points to the rule and gets the class to cite the rule three times. 
7. Delegation of tasks for the running of the lesson
Delegation is a key element of effective class management. Pupil volunteers, ‘teacher clones’ , are requested at the beginning (or towards the end) of the lesson to take over tasks normally undertaken by the teacher, i.e. working the computer, doing the register, writing up the points, leading the singing, using flashcards. Pupils will be involved in leading or assisting as many of the teaching activities as possible. This helps to create a common purpose and gives the pupils ownership of the lesson.
8. Linguistic scaffolding

· Grapheme/phoneme conversion (Erler, 2004); Krashen, 1988
· Assisted performance and instructional conversation (Tharp and Gallimore, 1991)

Throughout the language learning process textual support is provided. During all activities, routines, pair and small group work pupils have access to the written language. This ensures maximum participation, helps with the memorisation process, and develops reading skills and grammatical awareness. As with learning to read in the mother tongue, the grapheme phoneme correspondence is made explicit from the outset. Pupils are encouraged to see patterns in spelling and pronunciation to enable them subsequently work unfamiliar words from language they already know. Pupils are provided with glossaries at the beginning of each Scheme of Work. These allow them to work independently of the teacher thus helping them develop autonomy. I some of our schools pupils are given vocabulary notebooks to enable to them to note down any new language arising from interaction in the classroom. They are free to choose the language they write down. The team competition can be used to encourage this ‘good language learner’ behaviour.
9. A Multi-sensory Approach 

· Noticing the input (Schmidt and Frota, 1986)

In the early stages of learning, language is presented through the use of pictures, which will be ‘flashed’ or obscured in some way to encourage pupils to speculate and guess, and, to elicit the use of  ‘Comment dit-on …en français? … Como se dice..en español?....Wie sagt man.. auf Deutsch?  In this way, meaning is clearly established at the outset. The words are also immediately displayed to emphasise the grapheme phoneme link.  Mimes, with a focus on structures, are a key feature at the repetition stage.  The mimes can be linked to meaning, a sound or a similar English word. This is where intensive drilling takes place, using a variety of repetition techniques. The purpose of the intensive drilling is to help the learners become confident with the pronunciation and develop fluency.  Repetition is potentially boring; bored pupils do not learn. To overcome this, a diversity of techniques are employed and pupils work in pairs or small groups to enable them to work at their own pace and exert some control over their learning. Songs, too, are integral to the approach, through the use rhythm and rhyme facilitating movement, memorisation and enjoyment. 
At later stage new language is presented using previously learned language via techniques such as paraphrase. Again pupils are encouraged to speculate, guess and work things out. They are never simply ‘told’

9. Frequent use of pair and small group work
Pair or small group work occurs at frequent intervals throughout the lesson. Anything that can be conducted in teacher to class or teacher to individual mode, can easily be done in pairs or small groups of three. These are often short bursts of pair work, which free the teacher to monitor and assess. The pupils are taught the language required to interact with each other during pair and small group work. This practice assists in the development of learner autonomy and generates use of new language, which pupils request.
10. The language learning process is collaborative and integrates the skills 

This is a process that moves from highly controlled presentation and repetition stages, through to controlled practice and finally to allowing pupils to manipulate and create language, using it for a purpose and with an audience.  At all stages the skills are integrated and pupils work collaboratively. Finally, activities are planned that allow pupils to use the language they have been learning over an extensive period of time, be that a half term, a term, a year or five years. These activities are interactive and enjoyable, allowing pupils choice, to use their imaginations and develop their creativity. 
11. Writing
The development of good writing skills is essential for the effective learning of a foreign language. As stated earlier our approach integrates the skills. Pupils’ writing benefits from exposure to the written word from the outset, as does their pronunciation. The grapheme phoneme link enables them to develop the ‘voice in their head’, which they can use as a checking devise when reading and writing. Writing activities, whether single word, simple phrases or extensive texts, have a purpose and an audience. They are collaborative and integrate the skills. Dictation activities (running, mime, back to back, oral cloze) are used to help pupils memorise language and pay attention to accuracy in preparation for freer writing. Authentic reading (and listening) texts, such as songs, poems and stories, are used not only to develop foreign language reading skills, but also to provide writing frames for pupils’ own creative writing. Pupils’ creative efforts are made into booklets and in turn become reading materials for fellow pupisl. Mindless copying is not allowed!
12. Grammar

· Syntactic as opposed to semantic processing (Swain, 1985)

· Noticing the input (Schmidt and Frota, 1986)

Grammatical awareness is raised through guided exploration, focussing on language with which they are very secure, the Learner Interaction Language (LIL). This is the language of the routines and the language the pupils need to interact with each other in the TL when undertaking learning tasks and then via the topic language. They encounter and use this language in every lesson and become confident with using it (e.g. c’est …./ce n’est pas….il y a…/il n’y a pas …Est-ce que je peux….Elle/il a parlé en anglais…). Through the use of colour coding, categorisation, gestures and mimes, sound and rhythm, the learners are encouraged to notice the grammatical saliency. At the first stage, the phrase is used as a memorised chunk (On va chanter). The next stage the learners are prompted into ‘closed’ reflection (C’est… on va chanter ou on va chante…?) The teacher then draws attention to differences (C’est quoi la terminaison…?). Finally the teacher asks learners for an explanation (Pourquoi c’est…?). As learners become more confident they will start to ask the  question…Pourquoi c’est…?...
Here are some principles and a suggested process  
1. One concept at a time and build
2. Categorise carefully to show the patterns
3. Brainstorm the language they need to talk about language
4. Be economical and selective with meta-language 

5. Brainstorm use; making reference to the English structure closest to the TL and using familiar phrases (LIL)
6. Ensure it is context embedded, arising from everyday routines

7. Write a simple definition for use. Turn it into a dialogue or a song

8. Brainstorm formation: find the simplest language and use cognates. Turn it into a  dialogue or song for memorisation purposes

9. Have future content in mind

10. Make the learners struggle to arrive at meaning

11. At the repetition stage, emphasise salient grammatical features via colour-coding, mime and sound (V.A.K.)

12. Start with prototype rules

13. Teach strategies for memorising rules (songs, mimes, mnemonics) 
14. Make it enjoyable and provide incentives for getting it right

15. Devise concept checkers and revisit concepts regularly.
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