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Association for Language Learning response to call for evidence for 

the TSC review of MFL pedagogy (KS3 &4) 

 

Background: 

The response below has been collated and edited based on the submission of 54 responses from 

ALL’s members to the call for evidence. These were captured anonymously and via an online 

questionnaire which exactly replicated the questions posed by the Teaching Schools Council. 

There have been some sub-headings used in the response to aid the evaluator and for reading ease. 

Teaching approaches: structure, grammar, vocabulary and target 

language 

 
1. What are the most effective ways of teaching and improving: 

1a grammar 

General thoughts about the teaching and improving of grammar are captured below from a range of 

respondents: 

 “I think a key is to find engaging links between the physical process of grammar manipulation. 

Grammar is often perceived as something daunting or tedious, so we need to creative in our ways to 

approaching the subject of grammar. We also shouldn't shy away from drawing comparison to a 

student's native tongue and using grammatical language from an early age (KS2/3). I also suggest 

looking at how English grammar is taught in feeder primary schools to then see if there any similar 

pedagogical practices that you could adapt to the MFL classroom”. (respondent no.2) 

“Mixture of seeing in context, explanation, use for a purpose. Works best when need for the 
grammar has come from the pupils and they can see how using it will improve their work/ability to 
communicate”. (respondent no.4) 
 
“Explicit teaching using correct grammatical terminology and linking this to English”.  (respondent 

no.8)   

“Clear, implicit teaching followed by structured use of grammatical rule before allowing students to 
manipulate the language for themselves. Modelling and structured application are very important if 
students are to manipulate the language successfully”. (respondent no. 11) 
 
 
“Controlled target language practice. Lots of recycling in meaningful contexts as far as possible. 
Some explicit information, but not too much”. (respondent no.26) 
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“Explicitly, thoroughly and from the very beginning.  Devising a Scheme of Work that is grammar 
based, where GCSE grammar is embedded from Yr 7 onwards with plenty of time to practise.  There 
needs to be a combination of creative and rote teaching methodologies”.  (respondent no.31) 
 

“Progressive programme empowering learners (not just teacher) to make increasing use of the 
target language for classroom interactions, thus providing regular opportunities to use and become 
familiar with a growing range of vocabulary and structures. This leads to mastery in practical 
circumstances, which in turn breeds confidence and motivation.” (respondent no.35) 
 
“To start with, it  would really help if pupils had a much better knowledge of English grammar and its 

terminology. We still find that pupils arrive in year 7 with a very mixed experience of grammar from 

their primary school. As far as MFL is concerned, grammar should be taught from lesson one not in 

the TL but in English and should be tested on a regular basis. Grammar is about practice in class and 

at home”.  (respondent no. 36) 

 
“A good explanation, using it and applying and it in context, then reusing in a different context.    
High frequency phrases need to be practised regularly ( through song?) and explained in order that 
pupils have no misconceptions”. (respondent no. 38) 
 

“Grammar needs to be presented in context rather than the pure grammatical way taught prior to 
1960s.  However it cannot be ignored and I believe the best teaching of grammar is allowing 
students to discover the rules for themselves via language material in context.  This can be done 
with presenting material and then asking students ideally in groups to work out the rules we are 
applying - in many ways similar to students undertaking a science experiment.  The teacher then 
needs to rectify a misinterpretation and provide practise through different skills to embed that 
grammatical knowledge.  Having been acquired teachers need to ensure that they revisit the point at 
intervals in subsequent work to ensure students have remembered it”. (respondent no. 40) 
 
 

“By breaking it down, comparing it to English and showing equivalent examples so that it is easier to 
understand”. (respondent no. 41) 
 
“The teaching of grammar should be far more straightforward than in the past as the KS1 and KS2 
English curriculum places such a heavy emphasis on the teaching of grammar and indeed this is now 
the focus of SATs papers. The challenge for Modern Languages is to make this meaningful for the 
learning of another language. It cannot be grammar in isolation (as is far too often the case in 
Primary – lots of grammar exercises!) if it is to deepen understanding. It must be taught within a 
meaningful context and make direct links to English. The same terminology should be used as in 
English”. (respondent no.45) 

 

“The teaching of grammar needs to be carefully planned across the key stages, systematic and 
thorough, but embedded in teaching contexts that motivate and inspire 21st century learners. The 
language learning journey of the pupils would be improved if secondary teachers had more 
opportunity to observe KS2 lessons and meet with KS2 teachers who are delivering the language 
lessons. It should also take note of the teaching of grammar of the mother tongue.” (respondent 
no.53) 
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 “Grammar needs to be taught in context and students need to be given opportunities to apply rules 

to a range of contexts as soon as possible after being given the rules. Students should be given 

extensive practice at seeking out, recognising and analysing structures. They should be encouraged 

to work out the underlying rules for themselves”. (respondent no. 54) 

 

Further practical suggestions from respondents are captured below: 

“In a language detective context - through self-discovery and play”. (respondent no.14) 

 

“Teaching basics in year 7 such as to be, to have, to go, genders, present tense, pronouns, adjectives, 
phonics, regular past participles and how to use a dictionary”.  (respondent no. 27) 
 

“Revisiting key structures often and with different topics”. (respondent no. 28) 
 
“Mnemonics and songs along with lots of exercises before rounding it off with real life texts”. 
(respondent no.30) 
 
 
“Sharing rules and then doing lots of drill practice sentences: gap fill moving on to short translations 
from English”. (respondent no. 32) 
 

“Having a good reference book children can go back to independently when a doubt arises”. 
(respondent no. 33) 
 

“Drills.  Games to consolidate. Reading in context. Speaking to consolidate”. (respondent no.37) 
 
 
“Inductive and deductive approaches work well, depending on point of grammar. E.g. gender via a 
sorting exercise then 'finding an order' and 'making up the rule'. Then practice in a speaking and 
writing context to consolidate”. (respondent no.39) 
 
 
“Students work out the rule themselves, explain rules to each other and have plenty of opportunities 

to apply them in spontaneous speech”. (respondent no. 47); and “ Integrated approach using 

recognition of patterns initially and getting pupils to determine the rules themselves” (respondent 

no. 51); and “Presentation in context (option to have students formulating the rules themselves), 

practise, rote learning, further revisiting and practising”. (respondent no. 52) 

“Model sentences > explain the grammar > adapt the model > encourage to apply this to new topics 
(i.e. use the grammar in new topics with different vocabulary). 
Encourage pupils to correct their own errors e.g. mark using a code system (sp = spelling, T = tense, 
WO = word order etc.)”. (respondent no. 48) 
 
 
 

 



4 
 

1. What are the most effective ways of teaching and improving: 

1b. vocabulary 

“With vocabulary I encourage choice. Although there are obviously set phrases students must learn, 

vocabulary has an incredible potential to open up customisation and autonomous learning in MFL. I 

suggest having a set bank of phrases and then allow time for students to then add a selection of 

their own words in to the list. Then, once you have assessed their understanding of the key terms 

they can then test each other on their personal phrases”. (respondent no. 2) 

“Must crack phonics first. Online resources are good for crunching vocabulary”. (respondent no. 4) 
 
“Meaningful contexts, personalised if possible, creative/ thoughtful uses not just repetition”. 
(respondent no. 5) 
 
“Revisiting and recycling; quizzes and games”. (respondent no. 6) 
 
“Repetition, testing and giving exposure to the same vocabulary in a variety of different ways e.g. 
transcription, reading texts, speaking, writing, translation. Getting students to associate words or 
sounds with an action”. (respondent no. 9); and “Repetition, across 4 skills. Spaced repetition by all 
means but the more times pupils can see a word in one lesson, or over a week, the more chance 
they have of remembering it”. (respondent no. 21). 
 
“Discuss and collate ways of memorising - this is a real problem these days. Help students discover a 
method that works for them. Online games popular e.g. memrise, quizlet. Important to see 
vocabulary in context not just single words. Strategies for deduction”. (respondent no. 12); and   
“Teaching different memorising techniques first, then regular memorising.  Constant recycling and 
specific targets and praise when pupils recycle”. (respondent no. 14) 
 
“Teach dictionary skills, give opportunities for choosing which words to learn, lots of vocab building 
games, use of IT resources”. (respondent no. 19); and “Pupils should gain more autonomy in their 
acquisition of vocabulary. Dictionary skills are essential and so is the desire to find new words for 
oneself. Vocabulary games, tests are also important to allow pupils to practice new words”. 
(respondent no. 36) 
 
“Best way to internalise is allow them to use language relevant for them. It never comes as a 
surprise that they always remember something like 'twerking' in a foreign language but never 
remember paper recycling”. (respondent no. 30) 
 
 “Through interesting texts, especially literature; modules that allow access to more interesting and 
unusual vocabulary; SoW that layer and revisit learning to keep vocabulary alive (i.e. moving away 
from compartmentalised and modular approach); combination of explicit learning, quiz recall, using 
vocab in context”. (respondent no. 31) 
 
“Encouraging strategies to remember vocab little and often, then sharing ideas with others in class. 
Using online games is very helpful in this respect”. (respondent no. 32) 
 
“Learner-controlled medium with frequent testing”. (respondent no. 34) 

“Taught with consideration of language learning strategies, through the 4 skills of listening, speaking, 
reading and writing and through language detective activities as well as bi-lingual dictionary 
exercises”. (respondent no. 38) 
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“Avoid teaching vocabulary in isolation, use grammatical markers, context and meanings to build 
knowledge”. (respondent no. 43)  
 
“Presentation in context, practise items, rote learning, practise in a wider context, revision and 

further practise”. (respondent no. 52) 

“Vocabulary cannot be internalised unless it is met frequently and the student required to engage 

their brain in some way whilst practising the pronunciation and sound-spelling links. New words 

need to be taught selectively. If vocabulary is introduced always at single word level, the chance that 

it will be remembered is low”. (respondent no. 54) 

 

Further practical suggestions from respondents are captured below: 

 
“Personalised vocabulary themes, with ample opportunities to use new language in familiar and new 
contexts”. (respondent no.16) 
 
“Fun word games, memorising lists as homework”. (respondent no. 17) 
 
“Key words, repetition, visual images, role play, practising, use of native speakers, games”. 

(respondent no. 18) 

“Learn word families (e.g. words ending in -tion) - challenging pupils to use new words in context - 

revisiting vocab often”. (respondent no. 23) 

“Interactive, fun online methods, esp. Memrise and Quizlet”. (respondent no.25) 

“Include key vocabulary in different topics and scenarios, practise (games, speaking tasks, create 

"memory" links).  (respondent no. 28) 

“In context, for example in a story, song, poem or short film / advert, instead of in groups of nouns 
or adjectives”. (respondent no. 29) 
 
“Giving students a list of related vocabulary at the start of the unit and work through it in different 
exercises. Competitive games are useful to motivate recall”. (respondent no. 33) 
 
“Flashcards (online or physical) and weekly tests”. (respondent no. 42) 
 
“Drilling through repetition and games; Vocabulary test; Using online tools such as Vocab Express, 

Quizlet, Linguascope, Task Magic; Creating their own resources such as word searches/crossword/fill 

in the gap exercises; by reading in French and finding by themselves the meaning of words they do 

not understand using a dictionary and context to help them”. (respondent no. 50) 
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1. What are the most effective ways of teaching and improving: 
 
1c. language mastery 

 

“Activities which focus on fluency and spontaneity e.g. improv and games”. (respondent no. 3) 
 
“Building a repertoire of language they can use, then adding to it”. (respondent no. 4) 

“Don't over correct, build confidence and give opportunities for genuine communication”. 
(respondent no. 5) 
 

“Target language teaching”. (respondent no. 6) 
 
“Practicing structured extended writing and speaking”. (respondent no. 8) 
 
“A combination of vocabulary, listening, imitation and practice”. (respondent no. 10) 

“Consistent, regular input both in and out of lesson”. (respondent no. 11) 

“Confidence building, encourage and reward manipulation of known structures to produce known 
language rather than think in English then translate”. (respondent no. 12) 
 
“Practice and revisiting learning (see David Didau - What if everything you thought about teaching 

was wrong?) (respondent no. 15) 

“Exposure to authentic texts and real communications (with real people and in real contexts); 
appropriate challenges to use language for a range of purposes”. (respondent no. 16) 
 
“Interim reviews, homework, projects”. (respondent no. 18) 

“Foreign trips, preferably in an immersive environment, access to native speakers, less prescriptive 
curriculum allowing for independent learning and providing time for reinforcement”. (respondent 
no. 19); and “Ideally, practise with native speakers in the country (e.g. exchange) - using the TL in the 
classroom to be seen as "normal" - teacher constantly challenging pupils to refine what they 
say/improve/extend”. (respondent no. 23); and  “Practise (lots of it and often) and time spent in the 
country”. (respondent no . 52) 
 
“Through gradually decreasing support, so that they can do it without the support. Variety of skills 
for decoding receptive information (cognates, identifying parts of speech etc.) or for producing 
(repair and avoidance, confidence in speaking, proof-reading skills)”. (respondent no. 21) 
 
“Plenty of exposure and practice in all four skills”. (respondent no. 25) 
 
“Lots of TL use, lots of comprehensible input, structured practice and interaction”. (respondent no. 
26) 
 
“Use prompts cards to remind student to include structures and expressions in spoken/written 
work”. (respondent no.28) 
 
“Lots of repetition activities to build confidence, before moving on to practice activities, which can 
then be scaffolded where necessary”. (respondent no. 29) 
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“Through explicit learning of and deep understanding of grammar.  For students who do not have 

photographic memory this will need to include rote learning of basic verbs - as with times tables and 

maths.  Students need building stones of language firmly in their understanding in order to be 

creative with language.  There needs to be a review of MFL provision.  In my school we have 4 hrs 

per wk from Yr 7 and progress students make is startling! (GCSE at the end of Yr 9 and 90+% A*/A)  

Speaking is so important: if students cannot (relatively) spontaneously express themselves they will 

never feel they have mastered the subject”. (respondent no. 31) 

“Using target language judiciously i.e. for short sustained periods and definitely for routines, but 

keep grammar explanations and written feedback in English”. (respondent no. 32) 

“Space and opportunity to put what they have learnt into practice and to make mistakes”.  

(respondent no. 33) 

“Encouraging pupils to want to communicate in a foreign language and to be independent in their 

language learning. Being able to have a language assistant who brings some authenticity to the 

department and who takes little groups of pupils to do some speaking practice is ideal”. (respondent 

no. 36) 

“Language mastery will only come with practise and acquisition of the above two skills [grammar 

and vocabulary].  Language mastery is an all-encompassing term - do we mean ability to read & 

understand, converse, listen & understand or write the language.  Or do we mean knowing a series 

of rules which apply to the language.  I have an excellent knowledge of French grammar from 

studying it but in no way do I have language mastery as I have limitations in my understanding of the 

language as a result of the way I was taught and the exposure I had to the language.  On the other 

hand I believe I have language mastery of German because I was exposed to it much more.  

Therefore we need to expose our students to all facets of the language , using the target language in 

lessons, engaging them with a variety of texts of interest to them and providing them with 

opportunities to use the language for many different purposes.  I believe only then will they be on 

their way to achieving language mastery but it is not necessarily something they can achieve by 

GCSE or even by A level”. (respondent no. 39) 

“Language mastery is a ‘loaded’ term which will be understood differently by different people. I 
would prefer ‘language confidence’. This does not mean a person is always 100% grammatically 
correct (who is?), but rather they are able to communicate effectively and be understood”. 
(respondent no. 46) 
 

“Task based approach: plenty of opportunities for meaningful communication, authentic listening 
and reading resources, CLIL”. (respondent no. 47) 
 
“Regular, authentic exposure to the language through a variety of resources. Lots of practice and 
repetition as well as some rote learning of rules and vocabulary. Building in existing knowledge is 
also important for confidence and development”.  (respondent no. 51) 
 
“Systematic planning over the key stages is essential. We need in Britain to overcome the problem of 

change of language at age 11. Exemplar materials of what progress in all four language skills looks 

and sounds like will help teachers who are less confident”. (respondent no. 53) 

“Teachers need to provide students with regular opportunities to develop their fluency. When new 

language is introduced, it should be in a form that provides them with the tools and structures to 

use the new language immediately to say what they want to say. An example would be where c’est + 
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a noun is the way a teacher would introduce a list of classroom objects. If instead the list were 

introduced with je vois + a noun, then this could be used meaningfully in many more contexts. 

Regular opportunities to discuss issues that interest or generate genuine opinions and the teaching 

of rejoinders and other natural language elements so that the discussions are as real as possible and 

cover a range of topics.   

Teaching skills together rather than in isolation is essential. In real life there are few circumstances 

other than writing where only one skill is being used”. (respondent no. 54) 

2. What are the cognitive processes involved in learning a language? What does this tell us 

about how languages can be best taught? 

“Primary and secondary memory are involved and languages are best taught when immersed in the 
language to engage the secondary 'deep' memory to retain vocabulary and structures”. (respondent 
no. 1) 
 
“Repetition is needed but also an understanding of the structure so that pupils can reuse what they 

have learnt in a new setting. If they only know set phrases then they cannot manipulate the 

language”. (respondent no.3) 

“Lots of noticing patterns, puzzle solving, learning about the ways one language can differ from 
another”. (respondent no. 4) 
 
“Trial and error, recycling - re-draft things, re-visit, make personal”. (respondent no. 5) 
 
“Memory and recall” (respondent no. 7); and “Memory, connection making& pattern spotting” 

(respondent no. 10); and “Working memory - understanding and interpreting of L1/2 information 

and converting this into the other language, often "live". Coupled with the application of grammar 

and pronunciation rules, there is quite a load on the working memory. Added to this, there is the 

issue of L1 interference, especially where cultural differences mean that direct translation isn't 

always possible [c.f. "la tarde" in Spanish] and essentially it boils down to making the L2 automatic 

and speeding up this process in the brain - which in turn bubbles down to practice. It's the ability to 

remember and apply things quickly”. (respondent no.21) ; and “Memory, ability to create links 

amongst words, ability to recognise patterns (word roots, prefixes, suffixes, stems, conjugation of 

verbs)”. (respondent no. 28) 

“Analysing, comparing, applying”. (respondent no. 8) 
 
“Learning a second language is very different to learning a native language as a baby. Learners have 

to be aware of the grammatical structures, actively use memorisation to learn vocabulary and 

irregularities, and make links between the spoken and written forms of words. Therefore, a high 

level of exposure and practice across all skills is essential and teachers also need to equip learners 

with the skills to be able to recognise cognates, use synonyms to communicate meaning, take notes 

etc. Learning from making mistakes is also incredibly powerful, therefore learners need to feel 

comfortable in taking risks in the learning environment”.  (respondent no. 9) ; and “2nd language 

cannot be 'caught' in the way native language is, so explicit teaching necessary. Memorising, 

recognition, making deductions about patterns, developing feel for language. experimenting and 

learning from mistakes”. (respondent no. 12) 
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“Learning the words, mimicking the way those words sound, seeing the words written down and 
internalising them, manipulating those words by combining them with other known words in that 
languages, being able to look up words in a dictionary to expand vocabulary” (respondent no. 11) 
 
“Children need to be formally taught language learning strategies from an early age”. (respondent 
no. 14) 
“It is comprehension then development when learning a language. Languages can be best taught 
with clear structure, assessment, as much curriculum time as possible as well as making lessons fun 
and engaging. Students must be given time to learn and master the language as opposed to racing 
through a course to complete it”.  (respondent no.18) 
 
“The less we can make it academic and boring, the better. Language needs students to 'buy in', so it 
needs to be engaging and relevant so they choose to develop their skills - just like when they learned 
their first language”.  (respondent no. 19) 
 
“Relationship with English language and how it is used. If there is no secure grasp of mother tongue, 
harder to gain ground and make progress”.  (respondent no. 20) 
 
“Fascinating question.  I might defer this to another professional  
https://gianfrancoconti.wordpress.com/  His writing is probably the best on the topic”. (respondent 
no. 22) 
 
“Not all educationalists and theorists agree on this.  What that tells us is that we must be aware of 
and adept at using a wide range of strategies and deploy those in a way that best suits our contexts 
and our learners” (respondent no. 24) 
 
“Languages are learned when the language being used has a meaning, giving the user agency and 
ownership. This means that we must design our curriculum around what our young people want to 
say, using the language that will give them most flexibility and transferability”. (respondent no. 29) 
 
“Repetition is almost the single most important factor. This shouldn't be confused with rote learning 
which is dull and the antithesis of good language pedagogy. Students should have to recall and 
retrieve language consistently to allow them to use their language productively”.  (respondent no. 
30) 
 
“Students need to understand basic grammar.  The new and highly complex grammar tests at 
primary school are unlikely to succeed because 1) they fail to mention infinitives 2) are far too 
complex (based on sample tests available on net last year) and 3) non specialist teachers are 
muddling the grammar waters (I attended a day for primary teachers where some where modelling 
how to teach modal verbs to Yr 5 and the work was grammatically incorrect). 
Students need to be trained to used resources thoroughly and carefully (at odds with instant 
gratification of information access on-line).  Translator programmes are counterproductive and they 
do not aid progress or deepen understanding. 
Languages will present many of them with a tougher challenge than any of their other subjects. 
Students need time and space to move from theoretical knowledge to more spontaneous fluency 
and for most schools there is not enough contact time to make this process possible. 
Students need to internalise language and develop a love of language - this can be done very 
effectively through poetry and literary texts”.  (respondent no. 31) 
 
“You need to have had grammar rules explained, but to see/hear them used in a practical context. 
Stories/literature/extracts from TV or film good for this. You need to be aware of how a dictionary 
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works so that you can know how to look up new vocabulary or check genders etc. for yourself, being 
independent. Many students don't use dictionaries well and this hampers their independent 
progress”.   (respondent no. 32) 
 
“Learning about a language - metacognition, analysis. Learning to speak a language - grapheme to 
phoneme mapping (replicating knowledge) and application/synthesis of parts of language. In order 
to manipulate L2, learners need a certain knowledge of linguistics, be it intrinsically acquired or 
explicitly taught”.  (respondent no. 34) 
 
“Familiarity is the key. This requires a core of frequently encountered language that learners have 
the confidence to initiate. Achievement will support and encourage students to improve their 
capabilities in all aspects of language study”.  (respondent no. 35) 
 
“Being autonomous in your own language learning, modelling what you hear and read, repeating 
what you hear, distinguishing accents and recognising sounds patterns,  using your memory, taking 
risks when using the new language, learning from mistakes and practising regularly. Language is best 
taught little and often in a non-threatening environment where there is a common wish to 
communicate”.  (respondent no. 36) 
 
“Cross curricular, imaginative, linking, visualising”.  (respondent no. 37) 
 
“Risk taking,  creativity,  imagination,  good memory, rote learning skills, metacognitive strategies”. 
(respondent no. 38) 
 
“[As above] languages need to be taught in a great variety of ways.  Exposure to the language needs 
to take many forms from spoken to written, word level, sentence level, longer texts, poems, 
literature, film etc.  There is no single cognitive process and I do believe some students are better at 
acquiring language skills than others - just as some are more mathematical than others.  I also 
believe that it depends on the language.  Someone with a more logical, mathematical brain may 
succeed better at languages such as German or Latin which follow distinct rules rather than French 
which has so many exceptions to the rules.  I believe that kinaesthetic activities are particularly 
valuable when learning languages - hence the advent of so many ICT applications which involve 
students in doing things with the language”.  (respondent no. 39) 
 
“Processing syntax, based on first language acquisition not translation”.  (respondent no. 43) 
 
“A  great variety really, the most challenging being constantly applying prior knowledge in new 
contexts and dealing with uncertainty. As a consequence, we need to prepare students for this by 
getting them used to dealing with unpredictable situations and finding a way to express what they 
what with the means they have”.  (respondent no. 47) 
 
“First learners retain certain features of the language input in short-term memory.  Then, learners 
convert some of this intake into second-language knowledge, which is stored in long-term memory. 
Finally, learners use this second-language knowledge to produce spoken output. 
This shows that drilling and going over things several times allow learners to store what they learn in 
their long term memory which in time will allow the learner to improve their fluency. It also means 
practical practice is better than memorising chunk of prepared texts. However we need to give the 
students the opportunity to make mistakes and not to penalise heavily mistakes in speaking test or 
exams. More emphasis should be given to the communication rather than the structures and the 
accuracy of the language when developing speaking skills amongst students”.  (respondent no. 50) 
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“With lots of exposure over time and recognition of patterns and vocabulary from input to output 
and receptive skills to productive ones. This means that there should be a focus on listening and 
reading for beginners, moving to writing and speaking over time. Tasks should show pupils models of 
correct usage before they can be expected to use the language more independently”. (respondent 
no. 51) 
 
“Association, assimilation, comparisons, manipulations, memorisation. It is s complex task which 
needs a subsequent amount of time both at home and at school (e.g. every day or every other day 
practise as opposed to 2 hours a week - see time dedicated to mastering English in other European 
countries)”. (respondent no. 52) 
 
“Some of the theories that are explored by Daniel Willingham in his book ‘Why don’t students like 

school?’ have a particular significance for language teaching. For example, the issue of capacity in 

the working memory. The theory states that the brain is not designed to think, but rather to avoid 

thinking and therefore creates automatic responses such as when experienced drivers drive and 

can’t recall the road just travelled. We don’t always allow for the fact that students haven’t been 

provided with enough opportunities to commit vocabulary and structures to the long term memory 

and require them to use their working memory when it hasn’t got the capacity. Could they have all 

the vocabulary they need to do a listening or reading task the first time, then do it again without the 

vocab support, but with a more complex level of comprehension? This notion of redoing tasks would 

require some imagination by teachers to avoid boredom, but could make the thinking more 

effective. Rehearsing language learning skills till they are second nature would also help here”.  

(respondent no. 54) 

 
3. Do teaching methods vary depending on the languages being taught? If so, what are some 

of the key differences? 
 

“I would imagine that teaching written Asian languages to a native speaker of English with a 
different alphabet system would require different teaching methods than teaching languages with 
one of the European alphabets”. (respondent no. 1) ; and  “Teaching a language like Mandarin is very 
different from teaching a romance language. As the grammar is much less complicated the emphasis 
would primarily be on speaking first, then relating that to the characters. With the romance 
languages however, it is important that learners understand the fundamental grammar such as 
forming forms and adjective agreement in order to communicate effectively”.  (respondent no. 9); 
and “Not specifically, apart from Ancient and non-European languages, where acquiring a different 
alphabet or ideograms is necessary”. (respondent no. 52) 
 
“I think a language should be taught and echo the culture it exists in”. (respondent no. 2); and    

“Some languages have a much greater cultural aspect in lessons; others have a closer focus on 

literacy; others again are more based on written language”.   (respondent no. 16) 

“E.g. In Spanish which is more phonetic there is not so much a need for a focus on phonics and 
spelling as in, for example, French where there is not a great phoneme graphemes correspondence. 
Also in some languages the grammar is closer to English than in others and so a greater 
understanding of grammar is needed earlier on in certain languages (e.g. Why we don't need the 
subject pronoun in Spanish and Italian)”.  (respondent no. 3) 
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“E.g. German: heavy on cases, and light on tenses. 
 e.g. Spanish: everything is a tense. 
 e.g. French: everything is a silent letter 
Methodology may be broadly similar but the skills required for e.g. decoding German words require 
a more literal breakdown of the constituent parts of e.g. compound nouns, and e.g. decoding the 
meaning from French listenings where there may be homophones are slightly different, and as such 
the way these are practised may well be different”.  (respondent no. 21) 
 
“I find that with German I end up explaining a little more.  For example the case system, subordinate 
clauses and relative clauses.  Spanish and French do not contain these complexities”. (respondent 
no. 22) 
 
“French will require a lot of work on pronunciation, whereas I spend more time on grammar with 
German. Spanish seems to have a good balance of the two”.  (respondent no. 30)  
 
“We teach French and German from Yr 7.  The German course may seem slower to begin with 
because there is much more abstract grammar to take on board and there is greater emphasis on 
mastering lots of basics at the beginning.  With German there is much more visual coding and 
sentence dissection that with French.  With French, however, there is much emphasis on matching 
sounds and words at the beginning”. (respondent no. 31)  
 
“In an inflected language you need to have more reference to tables of endings and more 
mnemonics for learning (e.g.) which prepositions take which case. Physically moving bits of paper 
around (or individual words on an IWB) when looking at word order rules is very helpful in German 
but not so necessary for French”. (respondent no. 33) 
 
“German - more reliant earlier on knowledge of cases”.  (respondent no. 39) 

“They are basically the same but we may focus more on certain activities in certain languages.  As 
mentioned above I believe that kinaesthetic activities are particularly useful for German with its 
word order rules”. (respondent no. 40) 
 
“To a certain extent all languages can follow a pattern but care needs to be taken with the order that 
certain aspects are taught. For example word order in German and the introduction of different 
tenses would be better at different stages of learning for different languages”. (respondent no. 53) 
 
“Obviously non-European languages or Latin would have a different emphasis”.  (respondent no. 19) 
 
“Etymological similarities and root words can be massaged to achieve learning outcomes in different 
ways according to L2”. (respondent no. 34) 
 
“Of course, languages differ widely in character depending on their roots but I believe teaching 
methods should still include a wide range of pedagogies which should include a focus on the 4 skills, 
knowing about how the language works, what language learning strategies work for the individual, 
employing practice via ICT, visual cues, real conversation, working with FLAs, film, video etc.”  
(respondent no. 38) 
 
“The issue of script in some languages would require a change of approach. Sound spelling links 

work might also be different with a language such as Mandarin. Other than that, even ancient 

languages can be taught using a similar methodology, adapted accordingly. 
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Some structural differences would also affect the schemes of learning, for example the complexity of 

certain grammatical rules might influence where a topic would be best taught. (respondent no. 54) 

4. Can language teaching learn from the teaching methods of other subjects? If so, what are 
these teaching methods? 

 
“Observation of other curriculum areas is key - we are teachers and can always learn from each 
other”. (respondent no.15) 
 
“Especially the approaches of teachers working with learners who have learning difficulties, but also 
teachers of English and Literacy, Drama and PSHE”. (respondent no.16) 
 
“Sharing good practice is a must; effective questioning, writing paragraphs, organisation of work, 
working in groups, independent work, use of IT, peer assessment”. (respondent no. 18) 
 
“Other practical subjects and how they approach practising and assessing the relevant content”.  
(respondent no. 20) 
 
“I've tried to use CLIL methods of teaching within language lessons. Essentially observing another 
subject and then teaching a simpler version of that in target language with pupils writing and 
speaking in target language. Higher pupils benefit greatly from this and results show that this 
method of teaching doesn't have a negative effect on the pupils of all ranges. This method also 
breaks away from the standard MFL class format and can help reinvigorate a class”. (respondent no. 
30) 
 
“Teaching English grammar and linguistics. Any other subjects where modelling, practising and 
repeating are key to knowledge acquisition (PE, maths, DT etc...)”  (respondent no. 36) 
 
“Anything engaging can be reproduced in a language classroom. Of specific relevance are Music, 
English and History, but I have also used Tarsia from Maths in teaching Languages”. (respondent no. 
42) 
 
“Collaborative CPD provides different subject strategies that are transferable and adaptable for 
other subjects in this case MFL”.  (respondent no. 45) 
 
“Language teaching can learn a great deal from the approaches (and not necessarily the methods) 
used by other subjects. Language teaching often assumes very little knowledge from elsewhere – 
pupils know nothing about grammar, for example – or fails to capitalise on what pupils are learning 
in another subject. In D&T for example if they are making something, how does that look in the 
context of another language and culture? What is being learnt in Science/ History? What do the 
Germans/ French/ Spanish learn about the Second World War? Often the ‘vehicle’ for teaching the 
language is banal and irrelevant – my bedroom, what I have in my pencil case etc. The context for 
learning often lacks challenge and does not require much understanding or application in another 
context. Pupils are often presented with ‘pre-packaged’ language which they simply need to 
reproduce or answer questions on. When this is compared to what they are learning elsewhere it 
can lead to a poor sense of achievement. Furthermore, other subject areas must also learn from 
language teaching – why shouldn’t Science/History use sources that are in different languages? Why 
is Computing only concerned with output in English? Etc.”   (respondent no. 46) 
 
“Use of AfL and memory techniques e.g. drama” (respondent no. 7); and “Thinking skills approaches. 

Enquiry based learning e.g. in Geography and science/ AFl principles. Development of talk for 

learning referring to Professor Robin Alexander's review findings”.  (respondent no.53) 
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Subject-specific references: 
 
English 
“English in the teaching of grammar, form and structure.  Humanities in the teaching of subject 
specific vocabulary.  Maths in the teaching of spotting patterns.  Citizenship in the teaching of the 
culture and history of language”.  (respondent no.1) 
 
“English - lots of parallels with recognising parts of language, extending sentences using a variety of 
structures and inferring meaning”.  (respondent no. 9) 
 
“Drama, English, experimentation, playing with language”. (respondent no. 11) 
 
Drama - training in enabling pupils to convey messages without expressing themselves in words [e.g. 
still images], interpersonal communication, etc. 21 
 
“How poetry / literature are used and discussed in English 29 ; and How to analyse a text, a literary 

book, poetry...”. (respondent no. 50) 

 
“We have worked extensively with the English department and Poetry by Heart and how to 
internalise text. In our school teaching methodologies from MFL lead the way, in particular class 
organisation, differentiation, leading literacy in school, listening for purpose, ensuring all are 
engaged”.  (respondent no. 31) 
 
“Only to an extent - but partner talking in English to consolidate understanding of grammar rules is 
very helpful”.  (respondent no.32) 
 
“From English, brainstorming ideas before writing”.  (respondent no. 33) 
 
“With the advent of literature into the curriculum we can learn from English in how they approach 
literature and with the inclusion of film at A level we need to have discussions with approaches to 
film teaching with media and that too can be introduced successfully in KS3/4”.  (respondent no.40) 
 
Humanities 
“Group work in humanities”. (respondent no. 10); and “Humanities - how to teach the skills of 
inferring information from written and spoken texts, as well as teaching appropriate register”. 
(respondent no. 21) 
 
 “I believe that some subjects e.g. humanities are better at using skimming and scanning techniques 
from reading passages and we can learn from them.  I believe we have already learnt from the 
humanities topics re group and independent work but these subjects still have more to offer as 
teachers of MFL are reluctant to let students go and work independently”.  (respondent no. 40) 
 
 Arts 
“Art - Scope for skills developed in fine drawing to feed into e.g. Chinese and accurate drawing of 

characters”. (respondent no.21) 

“Arts subjects - to add variety to resources and teaching approaches”. (respondent no. 51) 
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Maths 

“Maths - having observed maths lessons, this was an enormously useful insight into how to explain a 

concept [by all means in L1], and then drill it”.  (respondent no. 21) 

“Maths - very closely - step-by-step approach, lots of repetition, lots of building up on previous 

learning, the precision required, attention to detail”.  (respondent no.14) 

“Maths- learning formulas = grammar”. (respondent no. 49) 

“Maths - building in existing knowledge”. (respondent no. 51) 

“Maths and science - accepting that some rote learning is necessary and that it will speed up the 
learning process”. (respondent no. 52) 
 
Science 
“Even watching students conducting a science experiment can help language teachers become 
aware of the cognitive processes students use to discover new things and enable us to think how we 
can apply that to our students being language detectives”.  (respondent no. 40) 
 
“Enquiry based learning in sciences”. (respondent no. 47) 
 
Learning from primary  
 
“Primary school's use of core language”. (respondent no. 17) 

“I have learned a lot of new ideas from observing primary teaching across the curriculum, including 

ideas on how to make a subject more engaging”. (respondent no. 19) 

 “Drama, music and primary cross curricular subjects can be significant in teaching languages”. 

(respondent no. 43) 

“The teaching of languages in primary schools has much to offer at KS3 in creativity”. (respondent 

no. 44) 

Class structure, activities and resources 
5. What is the optimal language lesson length and frequency? 

Length: 

Three respondents chose not to state an optimal lesson length but commented: 

“It depends on the age and stage of the learners, and on the character of the class”; 

“There are no simple answers here and schools have to manage so many different demands 

and staffing structures. Essentially it will be more about the quality of the learning rather 

than any particular frequency of lessons. However as learning a language is essentially about 

acquiring a skill then the more you practise it the better”. 

“Depends on the context”. 
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No. minutes No. respondents 

110 1 

60-90 1 

60 17 

45-60 25 

30-40 6 

20-30 1 

no figure given 3 

Total 54 

 

 

5. What is the optimal language lesson length and frequency? 

Frequency: 

Frequency No. respondents 

Daily 21 

5 lessons per fortnight 1 

3-4 times a week 6 

3 times a week 19 

2-3 times a week 2 

2 times a week 3 

no frequency specified 1 

Total 53 

 

5. Should students be grouped by attainment? 

5b. by attainment 

There were 47 responses to this question. 

 

 

 

 

 

 

 

 

 

 

 

 

Response 
No. 
respondents 

yes 25 

no 7 

not 
necessarily/possibly 15 

Total 47 
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There were some narratives alongside a statement of yes, no, possibly/not necessarily, and 

these have been captured below: 

 

YES: 

“Yes. Some pupils can manipulate the language much quicker than others and need the 
opportunity to expand their knowledge of grammar and vocabulary.  Some need much more 
repetition and incremental increases in the language learnt than others”.  
 
“  Yes - but better based on a combination of prior attainment and expectation of future  

attainment (based on data)”. 

“Yes.  High ability students can often intimidate those struggling with the language and also 
without suitable support / extension students get bored and switched off”. 
 
“Yes, but not in sets. Kagan structures are useful”.  

“Frequently yes, but depends on their motivation. It might be more helpful to group them by 

interest level”. 

“My experience says yes, research seems to suggest otherwise”. 
 

“Yes, as underlying literacy or mathematical ability can seriously impair access to a 
mainstream curriculum”.  
 

 

NOT NECESSARILY/POSSIBLY: 
 
“Not necessarily as I believe this greatly affects motivation and self-confidence of lower 
attainers”. 

 
“There are pros and cons to setting and not setting. We don't set as a department and make 

excellent progress, so I don't believe it's necessary”.  

“By attainment in Language perhaps, but not according to perceived attainment in e.g. 

SATs”. 

“Again "yes" and "no".  No, as I think mixed ability grouping in year 7 is effective. It allows 
each student a clean slate regardless of the nature of their KS2 experience, which is sadly 
patchy.  After this I think that setting can be helpful.  It allows teachers to concentrate on 
teaching without a huge ability gap or need for excessive differentiation.   
I am for setting but not labelling.  Telling a group they are a bottom set quite often leads to 
most of the group conforming to a "bottom set mentality".  I have had bottom sets punch 
above their weight before when they have not known whether there is a group below them 
or not”. 
 
“Not necessarily - sometimes a pupil can be strong in one skill but weak in another”. 
 
“To some extent yes, however less able students can improve when put with more able 
students however, this can decrease confidence in those who are less able instead of 
improving their ability. In younger age groups, no, in older age groups, more likely yes”. 
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“Depends on school timetable and curriculum planning”. 
 
“Not initially in KS 3 but yes at KS4”. 
 
“Pupils are normally grouped by ability but there is much successful mixed-ability teaching. It 
really depends on how learning is structured and what expectations are given to individual 
pupils. There is not a blanket answer, which fits all situations”. 
 
“Not necessarily, it depends of the type of school you teach in and the KS. When there are a 
lot of demotivated students it is good to have 1 or 2 top sets and the rest of the cohort to be 
put in mixed ability groups in order to stretch the best but also not to discourage the 
weakest one. However in school where the ability of the students is high it is better to keep 
them in mixed ability group as this helps the weakest one to improve and to challenge 
themselves”.  
 
“Unsure about this. In some schools and contexts maybe yes, there are conflicting views”. 
 

 

NO: 

“I, personally, prefer mixed attainment groupings”. 
 

 

5. How is this different from other subjects? 

“I think that this is similar to maths and English where the gap in attainment within a year 
group is also very large. In other subjects which are more knowledge rather than skill based 
e.g. RE,  history this is not so much of a problem as although pupils are more or less able to 
answer questions they can learn the same things”. (respondent no. 2) 
 

 “Longer lessons clumped together are not great”. (respondent no. 4) 

 

 “Time is a key factor for success”. (respondent no.5) 

 

 “Not based necessarily on English ability”. (respondent no. 7) 

 

“With Maths and Science I believe groupings are more appropriate”. (respondent no.9);and 

“Maths always want to set” (respondent 10); and “Only Maths is set by attainment in my 

school”. (respondent no. 11) 

 

“Many teach mixed ability - but pupils have English with which to access different levels of 
engagement.  MFL needs to be more supportive of learning by ensuring prior learning and 
mind set of all pupils can be taken into account”. (respondent no.14) 
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“Pupils who are not gifted in core subjects may find a new opportunity to do well in a 

Language; research does not seem to identify good outcomes for set pupils”. (respondent 

no. 16) 

“You have to work hard to create relevance. It is more than just learning and understanding 

facts, which makes it a hard subject for many. We ask students to step outside comfortable 

boundaries and take risks in front of peers (by speaking French) and this is often 

challenging”. (respondent no. 19) 

“Less timetabling and bigger pressure for same rate of progress”. (respondent no. 20) 
 
“It is hard to comment without a deeper understanding of other subjects' pedagogy and 

curriculum needs”. (respondent no. 21) 

“Most subjects can depend on a significant degree of literacy input when students arrive in 

year 7.  Languages cannot as most of it has not been taught and they cannot express 

themselves in the same way they might in other subjects.  This causes issues”. (respondent 

no.22)  

“I'm not sure that it is different...” (respondent no. 22) 
 
“Little and often works best for languages, specifically”. (respondent no. 25); and “Frequent 
exposure to the subject matter is essential for progress”. (respondent no. 51) 
 

“The question should be how is this different from other countries? Austria teaches English 
from KS1 and at secondary provides 5 hours a week of English classes in some schools”. 
(respondent no. 30) 
 
“The pace- one can't advance until the previous part is mastered”. (respondent no. 33)  
 
“Language learning is about confidence and risk taking. Pupils often find it difficult to thrive 
and progress at their own pace in mixed ability groups”. (respondent no. 36) 
 
“Some pupils will show aptitude in ML despite difficulties in other subject with dyslexia 

because the writing is less important”. (respondent no.39) 

“It is not different from all subjects.  Maths would I am sure feel the same.  In other subjects 

there is perhaps less need to recall before progress can be made.  I often used to compare 

languages to maths.  Without knowing your 5x table you cannot do complicated maths.  

Without knowing the correct verb endings you cannot form accurate sentences”. 

(respondent no. 40) 

“Mixed experience in Y7 doesn't help as the brighter pupils who have to repeat too much 
work get bored, but the pupils who are bright but have had little experience at KS2 lose out 
if they are put into sets that can't be changed too early”. (respondent no. 53) 
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What proportion of the time do teachers spend on : 

6a teacher-directed whole class work 

 

There were a total of 48 responses to this question. There were 10 purely narrative 

responses and these are as follows: 

“Depends on lesson”. 

“Depends on topic”. 

“As little as possible”. 

“Probably too much, because they are directed by School to follow certain patterns”. 
 
“ Variable. It depends on the task.  A recorded extract on a CD might take up 10 mins of a 

lesson and be heavily teacher led.  Similarly walking students through how to produce an 

exam answer might be the same.  I don't think teacher led is a bad thing if it is helping you 

towards a goal”. 

 
“Depends on class, stage of learning.  Up to GCSE much of our learning is very tightly 
controlled and teacher directs whole class but incorporates short bursts for practice, 
consolidation, short writing”. 
 
“This can't and should not be prescribed”.  
 
“Depends on the stage in learning - beginners - a lot, advanced - independent work more  
Prevalent”. 
 
“It depends on the learning planned”. 
 
“This will vary from lesson to lesson, but essentially all elements should happen at some 
point. Some lessons may feature a significant amount of teacher direction, particularly if 
something is new. At other times pupils may be working independently (a term understood 
in different ways by different people) for the major part of a lesson”. 
 

 
 

 
 

 
 

 

Proportion of time  as % 
of lesson No. respondents 

up to 100 1 

50 8 

40- 45 4 

30-35 12 

20-50 1 

20-30 1 

20-25 3 

10-20 3 

5 2 

    

Total 35 

Number of 
minutes specified 
as response 

No. 
respondents 

20- 30 mins 1 

15 mins 1 

10 mins 1 

Total 3 
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6b. group or pair work 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6c. individual work 

Percentages No. respondents 

0-20 2 

21-30 18 

31-40 10 

41-50 2 

51-60 1 

 other No. respondents 

10 to 40 1 

40-65 1 

Total 34 

     

Percentage time 
No. 
respondents 

    

60- 70% 1 

50% 6 

40% 3   

25-35% 18 

15-20% 8 

Total 36 

  

  

Other statements on time 
No. 
respondents 

Depends on lesson or topic 3 

As much as possible 1 

Almost certainly not enough, 
because of above and because of 
uncertainty in some schools 
about pupil engagement with 
these 

1 

10 mins per lesson 1 

15 mins 1 

20 mins 2 

30 mins at least 1 

Total 10 
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Other statements 
on  time No. respondents 

depends on lesson 
or task 5 

10 mins per lesson 2 

15 mins per lesson 1 

25 mins per lesson 1 

Total 9 

 

6. What tools and resources (incluidng a scheme of work, textbooks, online tools, and 

other resources) are effective in supporting language teaching? 

“Dictionaries, online apps, reference sheets (numbers, days, months, etc.), vocabulary books” 1; and 
“Must have a good reference text book and dictionary (both can be on line)”. (respondent no. 1) 
 
 
“Online: Duolingo and Memrise. Books: repetitive grammar tasks such as in the Practice Makes 

Perfect Series, Gramática de uso del Español series and Grammaire progressive du Français (can't 

remember the name of the Italian one I use but there is a good one for that too). Also at GCSE and A 

level where grammar gets harder the English Grammar for Students of... series. Mira and Studio are 

good in terms of a mix of tasks for students in the lesson although Studio's topics can be a little 

random and uninspiring for some pupils”. (respondent no. 3) 

“Resources tailored to the class”. (respondent no. 4) 

“Linguascope, Memrise, TES, cultural institutes, films, magazines for language learners, textbooks, 
Association for Language Learning (ALL) wikis” (respondent no. 8) 
 
“Pearson Active Learn - excellent for setting listening, reading and vocab learning assignments”. 
(respondent no. 9)   
 
“[All the above plus] a teacher who enthuses the class, fun in the classroom, learning more than just 
the language e.g. The music, history, geography and general culture  that goes with the Language”. 
(respondent no. 10) 
 
“A strong Scheme of Work (either supported by a textbook or not, so long as staff have access to 
sufficient resources to use in their lessons), online dictionaries, online language software (we use 
Linguascope). Whatever methods you choose to use, collaboration amongst teachers is more 
important in my opinion than the specific resources being used”.  (respondent no. 11) 
 
“SoL, textbook (can be online) video, sound files, pictures, PPT, games (online and classroom)”. 
(respondent no. 12) 
 
“Textbooks, games, online instant marked resources, onscreen textbooks for front of class”. 
(respondent no. 13) 
 
“SOW; online tools; textbooks; teacher- generated resources which ensure differentiation and 
accessibility”.  (respondent no. 14) 
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“Youtube, web 2.0, ipads, songs, video clips, domino card games, Kagan strategies”. (respondent no. 
15) 
 
“[All of those] + authentic texts of a diverse nature and a range of learning tasks 16 
Currently using Pearsons' Studio and Stimmt and their SOW/digital resources. Useful online 
sites/apps such as Duolinguo, Memrise, Linguascope...ipad used as a learning tool, assistants from 
abroad”.  (respondent no. 18) 
 
“All of the above. I tend to make my own, and use the Internet and apps to support. An interactive 
whiteboard is invaluable. Class sets of iPads and mini whiteboards are really useful”. (respondent 
no.19) 
 
“TES, languages online, duo lingo, kerboodle”. (respondent no. 20) 
 
“SoW [of a fashion, but with scope to "go off"], online dictionaries, well-designed textbooks, but 
more often than not well-designed teacher resources that a relevant to the interests [boosts intrinsic 
motivation] and needs [caters for different abilities] of the class in question”.  (respondent no. 21) 
 
 
“Real authentic resources cannot be beaten”. (respondent no. 27); and “Authentic listening (native 

speakers) and reading materials”. (respondent no. 48) 

“Original "targeted" listening material, reading passages, online activities (especially to consolidate 
vocabulary and grammar structures) role plays and free conversation with native speakers”. 
(respondent no. 28) 
 
“Story books, posters showing the key language pupils are to use, glossaries, props, games, schemes 
of work created around interesting stimulus materials, access to ICT including video making 
equipment and tools”. (respondent no. 29) 
 
“Internet, on-line news, we have created our own resources for beginners to GCSE that offer 
students far richer variety of structures and vocab that contained in text books”. (respondent no. 31) 
 
“[All of the above] + language assistants”. (respondent no. 36) 
 
 
“[All of above] plus real stuff including food. Also, board games (Guess Who), dice, match cards and 
flashcards”.  (respondent no. 39) 
 
“Schemes of work, textbooks, internet resources, online teaching tools, computer presentation, 
realia, dice, games, flip chart paper for group work.  There is no definitive list”.  (respondent no. 40) 
 
“Revision guides done by the exam board which provide a range of materials in listening and 
reading. Booklets created by the school of past paper examples, showing common errors and 
making sure students know what to expect”.  (respondent no. 41) 
 
“Effective resources are ones which provide a context for language learning which is meaningful, 
purposeful and develops understanding. This could be anything from a cuddly toy, a football shirt, a 
video clip, an internet site or a text book. However, these are only effective if they are used in a way 
which will inspire and motivate the learner. With the exception of ancient languages, learning a 
language should at least in part be about what is current and relevant to the people who speak the 
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language. Text books often fail to do this as they a set in a particular time and have the simple 
purpose of covering the content of an exam syllabus. Where teaching is centred only on text book 
content then the result is often ‘an exam learner’ rather than ‘a language learner’. A whole industry 
has grown up around this with exam boards producing their own approved text books, thus giving 
the impression that this is the only way to learn a language”.  (respondent no. 46) 
 
“Textbooks, PowerPoint or similar, video clips, VLE, apps such as Duolingo and quizlet, recording 
tools, social media, collaboration tools such as what's up or Google docs, online exercises”. 
(respondent no. 47) 
 
“Schemes of work, online packages with a decent student interface (i.e. not word level only), 
language lab, good classroom dictionaries”. (respondent no. 52) 
 
“A scheme of work should be suited to the school and area and give teachers as much information as 
possible that helps them plan effectively. The new facilities using interactive whiteboards etc. e.g. 
using transcripts after listening and really exploiting reading materials with the class. Many of the 
new online tools are excellent, but lots of schools can't afford them”. (respondent no. 53) 
 
 

7. How might schools make even better use of technology to support language teaching? 
 
 
 “Free online apps are invaluable for practicing all 4 skills outside of lessons”. (respondent no. 2) 
 
 “Regular computer sessions can be good as long as the sound works on all computers and pupils 
have or can use headphones. They can then use websites such as Duolingo, Memrise, at older levels 
RFI and TV5 Monde”.  (respondent no. 3) 
 
“Subscriptions to sites where pupils' progression and work at home can be monitored by the 
teacher”. (respondent no. 4) 
 
“If no native speaker then good for pronunciation; random situations etc.” (respondent no. 6) 
 
“Technology can be used to set differentiated listening and reading tasks. Great for students to store 
vocabulary online so there is less panic if a student loses or finishes their book. Quiz games such as 
Kahoot and Socrative to give teachers instant feedback and identify most common areas of difficulty 
but in a fun and engaging way”. (respondent no. 9) 
 
“If we had easier access to computers, money enough to buy all the various programs on offer etc.” 
(respondent no.10) 
 
“Skype in the language classroom is something I am very interested in but have not tried out as a 
way to communicate with native speakers”.  (respondent no. 11) 
 
“Better access would encourage teachers to explore more options. Bring your own device might be a 

way round lack of computer access for some applications. Languages cry out for use of video 

resources to present models of up to date, native speakers. Interactivity would be good if 

microphones and workable individual recording facilities were available”.  (respondent no.12); and 

“Adopt a policy of flexibility towards pupils' own devices, and use the technology for what it is good 

at: drafting / redrafting, practising (aka drilling), diverse listening activity, providing interesting texts, 

voice and film recording”. (respondent no.16); and  “Find a way of allowing pupils to use their own 
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phones & devices in the classroom e.g. for verb tables, to check pronunciation, to look up 

vocabulary, to photograph notes on the board, to record the teacher focussing on pronunciation etc. 

Most school currently have a blanket ban on pupil use of personal technology in this way”. 

(respondent no. 23) 

“We are using it already - the online versions of textbooks are great - expansion of this e.g. 
Activeteach (Pearson?) and Activelearn need to be extended but cost implications are holding state 
schools back on this”. (respondent no. 14) 
 
“See http://www.slideshare.net/boxoftricks/technology-in-modern-foreign-languages-a-
practitioners-perspective 
Lots of innovation including skype, web 2.0, blogs such as www.tinyurl.com/frenchblog”  
(respondent no. 15) 
 
“Give iPads out to classes and let them play with language learning apps and image and voice 

recording apps”. (respondent no. 17) ; and  “Pupils can record their own voices; they can listen to 

material at their own pace (forward / rewind as they wish) - even slow it down with some 

programmes”. (respondent no. 48) 

 “We use iPads already to enhance learning and this helps to make languages more accessible with 
the fantastic range of resources online and gives students access to digital textbooks”.  18; and 
“Class sets of iPads so apps can be used with whole classes”. 19; and “In-class tablets for quick, 
effective bouts of vocab acquisition”. (respondent no. 25) 
 
“Audiovisual materials [more authentic in terms of the language pupils will meet in the TL country] 
and self-assessment of speaking. Websites which promote language practice and development of 
reading/writing skills used as part of lessons [Quizlet/Kahoot/where appropriate, Duolingo]. Avoid 
falling into the "let's make a Puppet Pals video" trap of pupils pre-scripting language and reading it 
once over the top of an application, where the making of a product takes priority over the 
language”. (respondent no. 21) 
 
“It depends entirely on the school.  I think actually less technology is better with MFL.  So many apps 

focus on product and not practice.  Take voki.com for example.  It produces a talking character but 

how much more competence has that student got with the language as a result of using it?  Very 

little”.  (respondent no.22) 

 “Avoid time-wasting tasks which focus on output. Focus on technology which makes input more 

enjoyable, e.g. Interactive tasks with video, text manipulation.” (respondent no. 26) 

“Language laboratories with audio packs and resources to consolidate vocabulary and grammar” 

(respondent no. 28) ; and  “In an ideal world, pupils would have access to a computer with 

headphones at least three times a week”. (respondent no. 36); and  “Buy into an online language lab 

or resource ( Linguascope)” (respondent no. 39) 

“To enable pupils to create their own films and use these as the basis of formative assessment”. 
(respondent no.29) 
 
“Set listening homework tasks; have resources uploaded to an area all students can readily access; 
incorporate internet news items into learning”. (respondent no.31) 
 
“Buying a subscription to a good platform such as doddle. Using BBC clips”. (respondent no.33) 
 

http://www.slideshare.net/boxoftricks/technology-in-modern-foreign-languages-a-practitioners-perspective
http://www.slideshare.net/boxoftricks/technology-in-modern-foreign-languages-a-practitioners-perspective
http://www.tinyurl.com/frenchblog
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“Use it judiciously.  Technology is not a cure all. The teacher is and should be the main source of 

language at the beginning.  Language learning should be a 'human' activity”. (respondent no.37); and 

“For me languages are about people not machines”. (respondent no.27) 

“E-twinning, Google docs for collaborative work, video conferencing, comic life for storytelling, 
cameras for making films”. (respondent no. 47) 
 
“Digital voice recordings can be made available to parents and carers to increase the exposure to the 
language in out of school time. Use of school VLEs is increasing and is very useful. The language 
embassies and Goethe Institut are working hard to help but often teachers don't get to hear about 
the new resources because they can't go on courses as funding is so tight.  
Pupils from all backgrounds should have access to excellent resources. There is a discrepancy in 
funding across Britain.  If a head teacher doesn't value language learning they don't fund it. Pupils 
should have equal rights to the new resources available”. (respondent no.53) 
 
“Technology should be used to facilitate strategies that would otherwise not be practical, such as 

first-hand experience of up-to-date authentic resources and motivational media resources like songs 

and film. As long as it is clear what linguistic purpose is served by employing technology, that will 

improve the use. Using recording hardware to encourage more speaking, harnessing the power of 

on-line learning to support differentiation and things like homework and probably loads of other 

good examples. But at all costs avoid using technology for the sake of it or to motivate without a 

specific linguistic objective”. (respondent no. 54) 

 

9. What specific activities (e.g. homework, assessments, group activities etc.) are effective at 

teaching languages? 

“Homework, assessments, group tasks, surveys, role-plays, games, comprehension exercises”. 
(respondent no.1) 
 
“Homework activities which practise a grammar focus at home where the pupils doesn't have the 

crutch of the teacher. Also learning of vocabulary and grammar on websites at home. Duolingo has 

the teacher dashboard which teachers can use to monitor pupils' activity at home”. (respondent 

no.3) 

“Online vocabulary learning for homework. Self-assessment for speaking, after working with several 

partners to get more and more fluent/spontaneous”. (respondent no. 4) 

“Language Assistants, meaningful projects” (respondent no.5) 

“Group speaking practice”. (respondent no. 7) 
 
“Homework to reinforce vocabulary and grammar learning, carousel lessons, group and pair 

speaking, reciprocal reading, using vocabulary/verb mats, use of writing frames, games and 

interactive activities, cultural projects and presentations”. (respondent no. 8) 

“Listening transcribing tasks, getting students to explain the grammar used in their answers with 

accurate grammatical terminology e.g. masculine, feminine, adjective agreement, conjugation, 

possessive adjective etc. Getting students to practice speaking in pairs and record their answers as 

part of a homework task”. (respondent no. 9) 



27 
 

“Projects, display work,  competitions, plus the above”. (respondent no.10) 
 
“There are loads of different activities to be used effectively in the teaching of languages. I believe 
that the teaching can be more effective than specific activities, but within my department we use a 
variety of activities and games in lessons paired with homework, vocabulary revision, independent 
research to promote flipped learning and also small group projects at the end of units after 
assessment to engage our learners”.  (respondent no.11) 
 
“Learning homework, semi-structured oral (not learning sets of questions off by heart!) running 
dictation, speaking line, competitions (on line e.g. kahoot or classroom e.g. bang the board), time for 
individuals to draft and revise, and to think!” (respondent no. 12) 
 
“Depending on individual learners these are well known and too many to mention; however the 

issue in many departments is that teachers are steered away from using them, in favour of generic 

lesson structures and a small range of activities”. (respondent no. 16) 

 
“Homework and flipped learning, project based homeworks done in pairs/groups. Differentiated 
learning, gamification and reward based learning”. (respondent no. 18) 
 
“I used one great apps for creating dialogues, e.g. Sock Puppets. Fantastic for getting kids talking in 
the foreign language. Other than learning vocab, I find homework rather pointless. Assessments can 
be useful but I would rather mark and feedback on project work than on a test”. (respondent no. 19) 
 
“Peer assessment, student teaching, games to assess understanding, AFL, online homework through 
language apps”. (respondent no. 20) 
 
“Anything that enables repetition of vocab and practice of grammar/pronunciation rules. Including 

but not limited to structured speaking/writing/grammar drills, choose the correct conjugation/form, 

gap-filling, matching up L1/L2, direct translation into and out of TL. Games that enable this also 

effective in terms of engaging learners and keeping them motivated to participate/succeed. 

Vocabulary learning homework with strategies on how best to learn. Homework to practise 

receptive/productive skills. Pairwork over group work [paired speaking, paired discussion of 

grammar rule in L1] to ensure greater engagement and to avoid pupils trying to rest on others' 

laurels”. (respondent no. 21) 

 
“Homework - regular and multi-skill is good.  See www.everydaymfl.com   
Assessments - if you assess something you give it value in the eyes of your students.  It is not so 
much effective at teaching as making the students learn it so you can see whether your teaching has 
been effective.  Group activities - useful for certain things.  Students could produce dramas of how 
to order foods, doctor situations or buying tickets for an event.  Sometimes a group conversation can 
happen (see group talk initiative)”. (respondent no. 22) 
 
“Genuine information gap activities; class surveys; presentations made by pupils for the class; 
posters to illustrate key points or vocab; games & competitions; points awarded in class...” 
(respondent no. 23) 
 
“All of above plus song, stories, creative fun”. (respondent no. 25) 
 

 

www.everydaymfl.com%20%20
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“Lots of homework reinforcing classwork. Regular low stakes assessment, the form of which reflects 
usual classwork. Information gap pair work. Not much group work because less efficient and harder 
to control than pairs. Lots of teacher led multi-skill interactions (questioning, gap-fill, drilling, some 
games).” (respondent no. 26) 
 
“Assessment of language taught, memory techniques”. (respondent no. 27) 
 
“Pair and group work activities, games, songs, kinaesthetic activities, tasks which require problem 
solving”. (respondent no. 29) 
 
“Thinking skills activities, where the students become more absorbed in getting to the bottom of the 
problem and use the language as a tool to get there rather than as the exercise itself. Songs, poems 
and stories are good too where they are learning language, but they are actually doing something 
culturally enriching too. I have found online activities such as Doddle excellent for homework, 
consolidating work taught more traditionally in the lesson”. (respondent no. 32) 
 
“Homework for consolidation and extension - opportunity for quiet personalised learning essential.  
Assessment points particularly to chart progress.  Group activities - depends on the objective”. 
(respondent no. 37) 
 
“I teach trainees for 3 hours on effective activities so the list is endless. 
Group activities lend themselves very well whether it be to understanding passages of language, 
group talk, discussion about grammar, preparing essays or oral responses. 
Pair work is useful for more just than conversations.  "Two brains are better than one"  Students can 
work together on written work, oral presentations, completing grammar, learning vocabulary, 
vocabulary recall etc. 
Homework should be an integral part of learning.  It is the opportunity to embed the classwork or 
using the flip learning model to prepare for the classwork. 
Paper based activities can encompass a huge range of activities completed alone or in pairs.  Jigsaw 
texts - reassembling texts, matching phrases, finding phrases, answering questions, as stimuli for 
oral / written work. 
I once did a very effective lesson where students had to understand a passage to find as many 
opinion phrases as possible and work out a logic question from the passage.  They then engaged in a 
diamond nine activity where they re-used the language.  Modelling prior to use is an excellent 
resource. 
Another activity involved matching phrases to give points of view and then using those to write own 
opinions in a more sophisticated manner. 
As said above the list is endless and each teacher has their own favourite effective activities.  Almost 
any activity can be effective if learning takes place and progress is made”. (respondent no. 40) 
 
 
“Speaking activities should be used more commonly, as well as accepting it is okay to make mistakes 
as it will increase students confidence so that it is less of an issue when speaking that language. 
Encouraging more relevant homeworks which are more fun for students such as watching a foreign 
film or reading a magazine of that language”. (respondent no. 41) 
 
 
“Singing, written homework - grammar activities and short creative writing, role plays, 

performance/presentation”. (respondent no. 42) 
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“Homework to consolidate is important and group activities are motivating. CLIL has a role to play in 
ensuring relevance and maximum exposure to target language”. (respondent no. 44) 
 
“Far too often the emphasis is on rote learning or grammar exercises or practicing a particular 
concept. Assessments then often test what has been learnt. Much more could be done which would 
enable learners to be creative with language.  
Also little is done to teach pupils to draft, edit and improve their work in the language being learnt. 
This is a vital skill which is increasingly well taught in Primary schools and could easily be transferred 
to language learning”. (respondent no. 46) 
 
“Watching authentic programs or clips, meaningful spontaneous interaction such as role plays, 
mingling activities and various communicative tasks, working out a grammar rule collaboratively, 
drills, some old fashioned practice tasks, such as gap fills in moderation”.  (respondent no. 47) 
 
“Any task which consolidates learning e.g. grammar task, listening / reading tasks, preparing their 
own answers in writing, learning vocab, preparing a conversation or presentation to the class”.  
(respondent no. 48) 
 
“A range of activities: project, homework to reinforce what was learnt in class, extra-curricular 
activities, school trips, visitors, speakers, theatre visiting the school, assessments (only 3 times a 
year) as students like to know where they are, peer assessment, use of social media to communicate 
with people around the world, using video for listening practice”.  (respondent no. 50) 
 

Increasing uptake and improving outcomes 
 

10. How can schools and teachers improve uptake and promote enthusiasm for learning 

languages? 

“Less focus on accuracy all the time. A greater focus on fluency in speaking with some marks for the 
message transmitted as well as accuracy so that those who communicate with less correct grammar 
still feel successful”. (respondent no. 3) 
 
 
“Whole school climate of hard work in all subjects (respondent no. 4) 
 
 
“More accessible at KS4”  (respondent no. 7) 
 
“Support with planning and funding of trips, more time/ priority in curriculum, school funding for 
language assistants, help with extra-curricular clubs and enrichments, easy ways to make links with 
partner schools, help with displays”. (respondent no. 8) 
 
 
“Exposure to culture helps to engage students – pen pals, exchanges for example as well as use of 
literature and famous festivals and traditions to inspire research and creativity”.  (respondent no. 9) 
 
“Good teaching at KS3, including project work and research into life in foreign countries and culture 
helps engage learners and encourage them to stick with us in KS4. At KS5 students need a strong 
understanding of how an A Level in languages can help them at University and beyond, something of 
which students are often not aware”.  (respondent no. 11) 
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“Language events, cross curricular learning via FLAME www.clilatyork.wordpress.com, external 
speakers, languages days, European Day of Languages, etwinning, parental engagement”. 
(respondent no.15) 
 
“Invite guest speakers, links to industry. Always make lessons fun and make sure pupils learn 
something every lesson”.  (respondent no. 17) 
 
“By being enthusiastic themselves, by "keeping it real" in the classroom, by providing engaging and 

modern resources, making languages accessible; fun, outside speakers, assemblies, native speakers. 

18; and  By showing a genuine enthusiasm for the languages they teach, providing opportunities for 

pupils to understand the importance of learning languages for their pragmatic and social benefits. 

Mainly enthusiasm though - looking like they enjoy learning and speaking the language. Culture can 

be used to hook pupils but wariness of overgeneralising”.  (respondent no. 21) 

“Make it relevant (e.g. How many teenagers actually want to book a hotel or describe their 
bedrooms?!), reduce the content at GCSE to allow for more interesting teaching (rather than just 
wading through topics), encourage kids to go abroad on school trips, encourage positive role models 
within schools (mentoring, peer teaching, etc.)” (respondent no.19) 
 
“At a national level, I fear that Brexit could have some effect.  If we end up leaving Europe it suggests 
that Europe and the nations within it are less important.  Exam boards and textbook producers need 
to be looking at the topics they make us teach and questioning what students actually want from a 
course.  How many students want to talk about what jobs their parents do in a foreign language?  
How many would rather discuss and debate: who is better, Messi or Ronaldo? Schools need to give 
languages greater prominence.  Languages are too often side-lined behind maths, English, science, 
ICT, humanities.  Teachers need to have a greater understanding of how languages help in the jobs 
market.  Therefore, we need employers of big companies such as Mercedes, Adidas, Seat, Agence 
France, BA, and others going on record and saying "we want students who can speak a language to 
GCSE level and we'll teach them the rest of what they need." (respondent no. 22) 
 
“Better relationships with primary schools to build on learning at KS2; a wide and varied range of 
enrichment activities; engaging, purposeful, meaningful and creative contexts for teaching; flexibility 
in approach to accept that multiple approaches need to employed to support and encourage (no 
return to the bad-old-days of O Level teaching)”. (respondent no. 24) 
 
“Ensure KS2 language is the same as KS3 as tokenism language teaching of Chinese or Spanish when 
this is not covered at KS3 does not help. Ensure language lessons are as enjoyable as possible and as 
real as possible with an end goal at the end of each half term”. (respondent no. 27) 
 
“Languages need to be given more importance as a subject, less stress on the difficulty of learning a 
language, promote open minded culture”. (respondent no. 28) 
 
“Have a head teacher who supports and promotes their subject, raise expectations, adapt a 
'Languages for all' ethos”. (respondent no. 29) 
 
“Place more emphasis on them. Frankly, the country has a poor uptake of language learners because 
the rhetoric of the nation is very much 'Little Britain'. We don't have any champions of languages 
who can actually speak foreign languages. Most people I've heard in the media, government or at 
school say we should improve the status of languages, can't themselves speak a foreign language”. 
(respondent no. 30) 

www.clilatyork.wordpress.com
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“Learning a language is like becoming match fit in football or playing a musical instrument - if you 
don't spend a large number of hours just practising then you will never make it.  Our education 
system doesn't recognise this and students are trying to achieve the impossible: learn a language in 
a ridiculously short space of time with no time available to practise.  Students in my Yr 7 class say 
they learnt more in 1 month at secondary school than in 6 yrs of French at primary school.  The 
primary experiment is a mere detraction: it suggests that language learning takes a long time that 
you make very slow (if any progress).  Schools need supportive leadership teams.  Sadly too many 
school leaders and national advisors do not understand the importance of language learning, the 
necessity for more contact hours, the huge contribution the process of language learning makes 
across all subjects”.  (respondent no. 31) 
 
“Make them compulsory at KS4” (respondent no. 38); and “Change the national mind-set by making 
languages compulsory- no-one argues against English, Maths, Sciences being compulsory”. 
(respondent no. 52) 
 
“Ensure the material they are using is suitable and not dull and patronising.  A student coming from 
a debate in RE about the morality of young people to talk about describing their brother does not 
make languages seem age appropriate. 
Most teachers have the enthusiasm but still use material which does not excite students.  We also 
need the leaders of our country to value language skills more so that the message of the importance 
is heard from all sides.  When attending a language jobs fair with my son who was about to graduate 
in language some years ago he was asked what else could he offer besides his language skills.  The 
message was clear - language skills are not enough.  We had some excellent promotional material 
some years ago to encourage the uptake in languages but it is now dated and needs to be improved.  
It was called "What's the point?"  and that is just what students are asking today”.    (respondent no. 
40) 
 
“By showing the relevance for those in the long term, in terms of jobs, living abroad opportunities, 
promoting how useful languages can be and preventing them from being seen as a hindrance to the 
curriculum. Don't make them seem daunting subject choices but make them be achievable and 
satisfying subjects to learn”.  (respondent no. 41) 
 
“By providing specific funding. Our German A Level has just been axed from the curriculum due to 
insufficient funds to cover a maternity leave, despite the fact that 8 pupils had already signed up. 
This follows many other schools. Corporate sponsors should be called upon to help with this sort of 
funding. 
In addition, I am aware that Ofqual is looking into native speakers sitting A Level Languages set by 
the exam boards as foreign language examinations. Those entrants are thereby distorting the grade 
boundaries and disadvantaging UK students who have worked hard towards learning a foreign 
language, with the result that grades achieved are lower than expected. 
The situation is in fact even worse than imagined. Some short term visiting foreign students are 
being entered for their native language! These practices must be eliminated to improve uptake”.    
(respondent no. 42) 
 
“I fear this will not improve until the problem of severe grading at both GCSE and A level is resolved 
as the present situation means both students and senior management decide against languages”.    
(respondent no. 44) 
 
“See all of the above! In addition, learners need to meet real people. This could be a language 
assistant, a parent, a visiting student, a visiting sports personality or involve a visit to the country 
itself. Or it could simply mean regular exposure to people on line via pop songs, the news, online 
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lessons etc.In addition, prospects for further study and careers need to be explained in detail. Often 
pupils receive very poor information or indeed inaccurate information about why languages are a 
useful skill and qualification”.    (respondent no. 46) 
 
“CLIL, less focus on passing exams and more focus on creativity and actually speaking the language, 
school exchanges and trips, task based approach”.  (respondent no. 47) 
 
“Give languages time on the timetable  
- our y7 pupils have 3 lessons a fortnight which is not enough.  
- at the end of y8 pupils are able to choose French or German or both but if they choose both, they 
will be given half the time on each language for y9. This has killed our dual linguist numbers (we 
used to have well over 40 and with this change to the timetabling, this number has plummeted). 
- use the time we have to teach rather than testing all the time”.    (respondent no. 48) 
 
“Workshops, external speakers to come and talk to the students, raising the profile of languages by 
asking colleagues to promote them around the school by making positive comments about their own 
experience with learning languages, inviting businesses to talk about their needs of future linguists, 
assembly presentation to explain the benefits of learning a language”.  (respondent no. 50) 
 
“Exciting extra-curricular activities to show languages in use. Support for trips and links with 
businesses and the community where the languages taught are used. Pupils need to see languages 
being used in real life to value their importance. Increased evidence of language in the media 
(subtitles not dubbing, music in radio etc.) would also help students to see the value”. (respondent 
no.51) 
 
“We need an advertising campaign to make society in general aware and parents carers aware how 
important it is”.  (respondent no. 53) 
 
11. How can teachers stretch the most able, whilst supporting less capable language students? 
 
“Different questions based on the same text, exposure to more sophisticated structures, more 
grammar activities to develop manipulation of language, eTwinning links”. (respondent no.1) 
 
“Extension tasks based on irregular verbs, learning a longer list of words, extension tasks which 
challenge them to use a variety of grammatical features”. (respondent no. 3) 
 
“Build a repertoire of language and challenge pupils to use it creatively”.  (respondent no. 4) 
 
“Peer mentoring”. (respondent no.6) 
 
“Looking for additional information in reading or listening activities, extending spoken and written 
work through more complex phrases with help sheets as support”.  (respondent no. 7) 
 
“Effective differentiation through questioning, provision of challenge activities, open ended tasks”.  
(respondent no. 8); and “Differentiation by outcome, extension or reinforcement tasks, use of FLA 
where available to work with small groups of similar ability”.  (respondent no.12) 
 
“Worksheets and more structured vocabulary activities offered to lower ability students help them 
to keep up while encouraging the use of dictionary skills and independent work to stretch the most 
able can be effective in the classroom. Students should always know what they can do when they 
finish and also where they can get help if they need it, this is key”.  (respondent no. 11) 
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“Offer challenges and choice learning.  Do guided group work for less able. Ensure quality first 
teaching is happening”. (respondent no.18) 
 
“By throwing vocab at them - give enough vocab as the top end can cope with and allow the bottom 
end to have access to vocab/grammar rules to complete drills. e.g. Year 7 sports - give them 20 
sports, including all the ones you know them to do themselves, give everyone the vocab, have pupils 
remember the stuff that is more meaningful to them - some all of it, some just the sports they do. 
Grammar drills with gradually increasing difficulty, with the expectation that all pupils should hit a 
certain point but some should be have a go without support. Differentiated tasks/games - team 
point games where more points are awarded for more challenging vocab. 
Most importantly - always pitch to the top and increase support downwards. Enable those that can 
to say what they want to be able to, and make their language learning more personalised to them, 
which will engage them”. (respondent no. 21) 
 
“See www.everydaymfl.com  I've written about this”. (respondent no. 22) 
 
“Use creative contexts, differentiated tasks, incorporate literature, underpin learning with 
opportunities for repetitive practising, embed help-clubs and peer-mentoring sessions in school, set 
SoW to most able and add in support for lesser able”. (respondent no. 31) 
 
“Can't be done if you stick rigidly to the textbook. Textbooks can't be expected to cope with the 
learning needs of the range of learners we have in front of us”. (respondent no. 35) 
 
“By differentiating by outcomes and by tasks.  I must say that as a teacher, I do prefer when pupils 
are set according to their abilities and when there is flexibility for pupils to move up  or down 
according to their needs at various times in their learning journey. This should be promoted as 
something positive and supportive”. (respondent no. 36) 
 
“Expect more.  Often we don't expect enough and set our standards far too low.  The most able can 
do more cultural study, read short books and plays - authentic language is vital”. (respondent no. 37) 
 
“Effective differentiation is essential. The most able shouldn't be given more of the same because 
they have finished. This is where cross-curricular planning would help maintain their curiosity for 
learning. Teaching them very early on how to use more advanced dictionaries helps and a really 
good dictionary should be available alongside other challenging materials and help sheets for the 
less able.  Differentiated materials is key to this”. (respondent no. 53) 
 
12. How do teachers monitor student performance? 
 
“Half termly assessments, end of year assessments” (respondent no. 1) 

“Class work, homework, end of module assessments”. (respondent no. 3) 

 “Working the classroom while pupils are working. Marking books”. (respondent no. 4); and 
“Observation, assessment of class work”. (respondent no. 19) 
 
 “Vocabulary and grammar tests, end of half term assessments, questioning in class, self and peer 

assessment of listening and reading, GCSE past papers”. (respondent no. 8) 

“Informally via AFL within their classroom, more formally through standardised assessments within 

the department. Data is collected and stored centrally”. (respondent no. 11) 

www.everydaymfl.com%20%20
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“Ongoing informally, end of unit assessments, using ICT e.g. Quizlet Live, Kahoot”. (respondent no. 
15) 
 
“Again some are obliged to adopt a school-wide system which may or may not be relevant to 

Languages; the removal of the NC levels without any national replacement scheme has led to anxiety 

but also to the creation of constructive new advice and systems, which need sharing now. The use of 

AfL techniques should be revisited”. (respondent no.16); and “End-of-unit tests - as demanded by 

school management”. (respondent no. 23) 

 
“Formative and summative assessment and tracking/monitoring with live data and giving 
interventions for particular students”. (respondent no. 18) 
 
“Regular assessments of speaking, listening, reading, writing, vocabulary and grammar”. (respondent 
no. 22) 
 
“Regular light marking and tracking”. (respondent no. 26) 
 
“Weekly vocab tests, end of unit tests in 3 skills but difficult to fit in in speaking. Use of mini 
whiteboards”. (respondent no. 32) 
 
“By interacting with them in the target language”. (respondent no. 35) 
 
“Observation, marking all forms of work, assessing formally and informally.  Best of all through 
conversations with students”. (respondent no. 40) 
 
“By having one to one or group speaking with students to see how they are getting along”. 
(respondent no. 41) 
 
“NC Levels have not helped language learning and have often restricted and confined what is to be 

taught. For example, Level 5 was about using different tenses, but a beginner could easily learn 

some aspects of this. The removal of levels provides the opportunity to assess in a completely 

different way and not be restricted to listening, speaking, reading and writing. There are many other 

skills (often called soft skills) which are not assessed but are none the less important to language 

learning. Dictionary/ thesaurus skills are part of the KS2 English curriculum, for example – why not in 

learning another language?” (respondent no. 46) 

“By logging progress in each of the four skills over time. More guidance how to do this without levels 
sooner rather than later would help teachers”. (respondent no. 53) 
 
 
12. How do schools monitor teacher performance? 

SMT observations, ‘mock Ofsted visits’ by teaching colleagues observing teaching, 
 peer observations, drop ins, learning walks, lesson plan monitoring, book monitoring, assessment 

data, exam results, departmental reviews, teacher appraisals, capturing student feedback, results - 

ALPS - FFT - analysis of GCSE and A Level results, value-added and headline results. 
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The following comments are also of note: 
 
“From evidence I hear this can, in some cases, be heavy handed with mock OFSTED visitations by 
colleagues who are not aware of MFL teaching techniques”; and “They currently do so though public 
exam results and observations but these are often undertaken by other teachers who do not 
understand the MFL classroom”. 
 
“Pupil feedback and external exam results, low-stakes lesson observation. All taken with a pinch of 

salt, bearing in mind the idiosyncrasies of the groups being taught”. 

“Fisher Family Trust data and 3 levels of progress based on primary school sat scores (some heavily 
inflated or massaged).  There has to be a better way”. 
 
“Observations and feedback. Very little county/LA support left”. 

“By developing supportive processes not just measuring performances on a judgemental scale”. 42 
 
“Non-graded observations followed by coaching style feedback, student feedback, performance 
management review, not top-down accountability of Ofsted and high stakes testing”. 
 
“Assessment results have to be recorded centrally and on reports we have to compare achievements 

with targets (which were set for us)”. 

 

13. How can teachers provide effective feedback to their students? 

“Whole class activities based on common errors, sometimes redrafting work, sometimes moving on 
and recapping something later on”. (respondent no.2) 
 
“By using clear success criteria and engaging with individual pupils”. (respondent no. 3) 

“Face to face and through effective marking”. (respondent no.5) 

“Verbally and with peer assessment”. (respondent no.6) 

“Ideally by going through the task with the individual, otherwise via praise and constructive 

criticism”. (respondent no.9) 

“Personalise feedback. Use code system rather than writing in corrections and allow time for 

redrafting, to encourage students to work things out for themselves as much as possible. Informal in 

class”. (respondent no.11) 

“Written in ex books e.g. DIRT marking where dedicated improvement and reflection time is 

allocated”. (respondent no.14) 

“Use of feedback books solely intended for assessments, oral feedback in classroom is also highly 
effective”. (respondent no.17) 
 
“Written and oral comments regarding individual pieces of work. Comments which acknowledge 

current strengths but focus on developmental targets, and expecting that pupils do something with 

these targets [even "before completing your writing task, write the targets from your last one at the 

top of the page"]. (respondent no.20) 
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“Variety of ways: Immediate verbal feedback - this worked, this didn't work etc. 
Written feedback in books - we use highlighters - green is good, yellow needs correction.  Students 
then make corrections in purple. Feeding forward - get the students to stick the targets from the 
previous piece of work at the top of the next one”. (respondent no.21) 
 
“Written comments in ex books - verbal feedback - personalised feedback but also "common errors 
across the class" group feedback; parents' evenings; reports' half-termly grades”. (respondent no. 
22) 
 
“Multiple and diverse ways; formative and summative (with more emphasis on formative); narrower 

focus each time to avoid overwhelming feedback which negates message; unconditionally positive”. 

(respondent no.23) 

“By doing it regularly and ensuring pupils understand how they can improve”. (respondent no.28) 

“Writing piece on work covered in the last month with in-depth feedback and a roadmap to 

improving”. (respondent no.29) 

“Teachers need high expectations for students, clear idea of how they can achieve them and tasks 

need to be set up to realise this learning pathway.  Low expectation from teachers is a big stumbling 

block in pupils' progress”. (respondent no.30) 

“Oral feedback and then activities/ games that target the problematic areas”. (respondent no.32) 
 
“By interacting with them constantly”. (respondent no.34) 

“An effective teacher knows his/her students very well and diagnostic feedback works best”. 
(respondent no. 42) 
 
“Previously this has usually been in terms of levels and next steps, with the move away from levels 

the focus can clearly be on what has been achieved and understood and direct advice given on how 

to improve or develop something further. Pupils should have direct ownership of their own learning, 

setting out their own learning goals. Too often this is all prescribed by the teacher and the pupil 

simply reacts to that”. (respondent no.45) 

 “Use of peer and self-assessment which demonstrates the success criteria so that pupils gain an 

understanding of them so when the teacher then refers to them in marking they know how to 

improve. Regular marking is important with pupils encouraged to correct own mistakes”. 

(respondent no. 50) 

“This could be voice recordings as well as written feedback. Dialogic marking is good too if time is 
given to this and the parents/carers are involved. Pupils should be encouraged to work on the 
feedback and develop really good learning dispositions. The pupils need to be taught/encouraged 
how to persevere! Using sound Afl techniques”. (respondent no.52) 
 

13. How can schools provide effective feedback to their teachers? 

Departmental meetings, teach-meet events, performance management reviews, face to face with 

HoD or member of SMT, peer observation and review, structured feedback from learners; sharing 

good practice CPD and schemes of work; verbally through constructive discussions and sharing of 

ideas; written and verbal lesson observation feedback. Use of Iris; informal but regular coaching 
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visits; listening; observation and immediate verbal constructive feedback; regular acknowledgement 

of good work; targeted INSET. 

The following comments are also of note: 
 

“Less negatively critical and more constructive with support for those who need it without feeling 
that their job is at risk”; and “Constructive criticism and recognition of what is working, as well as 
what needs improving”; and “Constructive feedback that is effective and supportive and if there is a 
'problem' providing the opportunity for the teacher to do something about it, by CPD either in 
school or at a course”; and “By not blaming the teachers for things that did not go well but showing 
the positive and giving targets on how to improve same as for students, giving the opportunity to the 
teachers to improve after feedback”; and “Spend time with us - live our life for a week - don't just 
judge on one lesson - make feedback supportive rather than punitive - look at everything we do, not 
just teaching - take time to analyse how we spend our time and which things detract from our 
teaching and preparation time”. 
 
“Get subject specialists to watch MFL lessons as they understand the methodology.  Perhaps an 

organisation out there could record some example MFL lessons.  Schools could collaborate with 

other departments locally”. 

“Senior Leadership often do the same – they set out what they think is best, rather than asking 

teachers to evaluate the effectiveness of what they are doing. Senior Leaders need to be more pro-

active in providing teachers with the necessary support and training so that they can develop their 

teaching skills”. 

“Give them time to have conversations and time to reflect on their practice”.  

 “Understanding that language learning is not a linear process, but a mix of skills and content”. 

 

Supporting and developing language teachers 
 

14. What are some of the barriers and enablers for effective teaching? 

       14a. barriers 

“Lack of funds, lack of home support, lack of understanding of the benefits of a language, lack of 
understanding of relevance”. (respondent no. 1) 
 
“Constant wish for grades and figures from SLT. Pupils. Can plateau and increase their vocabulary 

without going up a level and SLT don't understand this”. (respondent no. 3) 

“Poor behaviour. Badly understood use of data to set targets. Parental attitudes”. (respondent no. 4) 

“Isolated, time and exam pressure”. (respondent no. 5) 

“Low engagement, pre-conceived ideas that languages are difficult/unimportant”. (respondent no. 7) 

“Too heavy timetable, large classes which mean not all students are able to practice speaking with 

teacher, not enough time in curriculum, difficulty in recruiting and retaining talented teachers, 

curriculum changes, changes to GCSE specification, lack of funding for language assistants, too much 

bureaucracy and lack of financial assistance for trips”. (respondent no. 8) 
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“Lack of grammatical awareness and understanding of native language (English). Perceived lack of 

need for English speakers to learn a foreign language. Languages not being taught to a high enough 

level in Primary”. (respondent no. 9) 

“Teachers hesitate to use target language in the classroom because it's easier to teach in English. 

This hurts them and their students. The British thought pattern that 'languages aren't important' is 

perhaps our biggest barrier and one that we confront daily. Lack of good behaviour management 

skills in the classroom”.  (respondent no. 11) 

“Lack of time for lessons, to enable students and teachers to reflect and practise before rushing on 

to next topic.  Negative attitudes of parents and some school leaders”.  (respondent no. 12) 

“Literacy level in English”. (respondent no. 13) 

“Fixed mind sets of some students with "what's the point?" mind sets; lack of suitable recruits to the 
teaching profession; possible "elitist" mind sets of some MFL teachers”. (respondent no. 14) 
 
“Time on timetable, children’s perceptions of the difficulty of language learning, lack of support from 
SMT, uninspiring text book led teaching, SoW driven by GCSE outcomes, lack of culture”. 
(respondent no. 15) 
 
“Generic whole school requirements that do not take Language pedagogy into consideration; 
reductions in time availability and timetabling issues; lack of time available to practising teachers for 
professional and linguistic upskilling; restrictive list of 'acceptable' accreditations; distracting 
teachers with tasks other than teaching”. (respondent no. 16) 
 
“Too much content at GCSE means little time to develop more interesting ways of teaching e.g. using 

creative activities, drama etc. The parents (kids/senior staff) who don't see it as a valuable subject. 

Inconsistency in provision in primary schools, which make it hard to effectively develop skills in 

secondary”. (respondent no. 19) 

“As a teacher: teaching your weakest language, time pressures, work scrutiny, drop in observations 
For students: some do not see relevance, poor or non-existent experience of language at primary, 
topics are infantile, banal or too adult (contrast "in my classroom there is" with "talking about why 
languages are important in a foreign language"). Low literacy at KS2 means MFL is incredibly difficult 
for them”. (respondent no. 22) 
 
“Poor timetabling (e.g. always last lesson of the day; lessons infrequent; no attempt to spread 

lessons evenly throughout the timetabled week or fortnight); low-level disruption and lack of 

effective sanctions; pupil expectations (low); sometimes irrelevant or uninspiring subject matter 

dictated by exam board syllabus; large class sizes and small rooms”. (respondent no. 23) 

“Teaching to the exam, lack of training, poor understanding of how pupils learn best, 

limited time.” (respondent no. 29) 

“Lack of time / leadership teams who do not appreciate the importance of language learning / focus 

from schools and pupils on what is easy rather than on what is most useful for life / mediocre 

teachers / for the future: tediously prescriptive and bureaucratic requirements for the new A level 

and the exasperating and almost exclusive focus on Cold War and post-reunification Germany - the 

new A level reforms have been a bitter disappointment”. (respondent no. 31) 

“Poor timetabling, other subjects setting large amounts of homework when we would prefer little 
and often (MFL homework often squeezed out by students); logistical problems of organizing trips 
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abroad; negative press about 'abroad'; perception that languages are 'hard' often reinforced by 
parents, other teachers, the media and, most importantly, the fact that it appears to be so difficult 
to get a good grade, especially A*/A at A level”. (respondent no. 32) 
 
“1. Over-reliance on text books or online teaching systems. i.e. overly prescriptive programmes of 

study that cannot take students' interests/needs into account. 2. Treating every activity as a test”. 

(respondent no. 35) 

“Oversized mixed ability groups (30-32 pupils), not enough MFL learning hours on timetable, MFL 
becoming optional from year 9, pupils having to choose between Ebacc subjects, a new GCSE which 
appears even more difficult than the previous one and which will put low ability learners off, poor 
MFL primary teaching, lack of effective specialist MFL teachers in primary schools, lack of 
enthusiasm for languages nationally, Brexit?” (respondent no. 36) 
 
“Lack of funding.  Lack of space.  Lack of foreign language assistants.  Over emphasis on science and 

maths as the be all and end all subjects without which you'll never get a job, or live!  Government 

legislation. Control by excessive accountability.  Overbearing heads of department and leadership 

team. Constant assessment. Resistance to use of literature as a source of language”. (respondent no. 

37) 

“The barriers are the straight-jacket approach to learning a language, dictated by exam boards, 

senior leaders and the constant pressure to assess anything that happens in order to achieve exam 

results”. (respondent no. 46) 

“Constant interference by politicians, accountability culture, low status of languages, increasing 

workload”. (respondent no. 47) 

“Lack of money at the moment. Unsympathetic timetabling (some classes end up with all their 

lessons in the afternoon). Low level disruption (not specific to language teachers though)”. 

(respondent no. 48) 

“Constant change to expectation and change of specifications. Head teachers often don't prioritise 
MFL for timetabling and support as they want to improve the literacy and numeracy. Teachers are 
constantly worried about results. Hopefully the introduction of the new GCSE will help and in time 
the new A level, but there must be enough curriculum time devoted to language learning and 
intervention and revision time for exams must be equally distributed when the senior leaders work 
out revision timetables. There are schools where the focus is entirely on Maths and English”.  
(respondent no. 53) 
 
“Senior leaders need to be educated in what constitutes effective language provision. Many rely on 

their own experience too much. One head yesterday was angry that she had offered to fund a 

special ‘street’ with make-believe shops so the students could pretend to be in France, but the 

language department had not taken up the offer, preferring other resources. It was a secondary 

school! Many schools use generic criteria for judging the effectiveness of language lessons and need 

to be educated in what to look for. Ofsted have stopped subject survey work in ML”. (respondent no. 

54) 
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14b. enablers 

“Positive home support, positive primary experience, open mind, willingness to succeed, high levels 
of resilience, positive behaviour in schools”. (respondent no. 1) 
 
“Chance to meet colleagues to discuss pedagogy” (respondent no. 5) 

“Funding for visits and exchanges”. (respondent no. 6) 

“Opportunities for creativity and cross curricular links, wide range of resources and CPD courses for 

language teachers, Ebacc has raised profile and status of languages”. (respondent no. 8) 

“Good behaviour management skills, positive relationships with students, consistency, modelling use 

of TL between staff and students at every available moment”. (respondent no. 11) 

“Good KS2 teaching”. (respondent no. 13) 

“Supportive curriculum in a school; school clearly supporting the ethos of MFL; the old "specialist" 
status of schools really did help support that ethos”. (respondent no. 14) 
 
“Culture (lots of intercultural understanding every lesson), use of film and song, enthusiastic 

teachers, language assistants, Routes into languages, High quality CPD via ALL etc.” (respondent no. 

15) 

“Professional support and teamwork; teachers exchanging project ideas / lesson plans and resource 

reviews; international links; flexible classrooms, ......”. (respondent no. 16) 

“Great IT resources now available. Lots of MFL forums on social media for sharing ideas.  

Lots of students now enjoying MFL in KS2 and KS3 - we need to build on this”. (respondent no. 19) 

“Creativity, good subject knowledge, collaborative approaches, emotional intelligence and 

awareness of pupils' responses to work set”. (respondent no. 21) 

“As a teacher: Watching and imitating others. As a student: Great teaching, enthusiastic teachers 
experiences of the TL culture, trips and visits, meeting people from that country”. (respondent no. 
22) 
 
“Creative latitude for teachers; recognition that there is no one/best way to teach languages; 

unconditional positive regard for student achievement and progression”. (respondent no. 24) 

“Training to teach creatively, freedom to choose content, more allocation to languages, 

greater access to information and research into quality teaching practice”. (respondent no. 29) 

“Smaller group sizes, more MFL on the timetable, MFL as a core subject at KS4, compulsory for all, a 

wider variety of MFL qualifications at KS4 and 5 levels, employing MFL teachers at Primary level”. 

(respondent no. 36) 

“Freedom and ability to explore, express personality, acceptance that mistakes are ok”. (respondent 

no. 37) 

“More understanding of languages by SLT. Realistic targets. Opportunity to share ideas with other 

language teachers in other schools”. (respondent no. 40) 
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“The teacher having confidence in students which instantly will improve relationships between 

students and teachers as when the teacher doesn't have belief in the student, the student lacks 

hope”. (respondent no. 41) 

“The enablers would be for teachers to have more opportunity to work collaboratively, to regularly 

receive relevant professional development which is not just exam based and to have frequent 

opportunities to develop their own language expertise, either by learning in the country (a work 

place placement for example) or by accessing language practice with other professional in the UK”. 

(respondent no. 46) 

“Coaching, teacher research, social media networks, collaboration with other professionals”. 
(respondent no. 47) 
 
 “Well qualified teachers. Good resources + access to native speakers. Positive attitude to languages 

from the school”. (respondent no. 48) 

“Good atmosphere in the school, motivation of students, positive comments about people work, 

recognition of time spent doing something, availability of up to date resources, SLT listening to staff 

suggestions to improve the school, good behaviour of students in the school”. (respondent no. 50) 

“Literacy and numeracy can be interwoven in planning across the subjects. Where there is 
innovative practice in schools in MFL teaching and learning is successful”. (respondent no. 53) 
 
15. What guidance are teachers and schools currently relying on? 
 
DfE, exam board specs and support, specimen papers, Association for Language Learning, Ofsted, 
Ofqual, experts in the field, frenchteacher.net, publishers, revised National Curriculum guidelines, 
senior leadership teams, Twitter, online updates, blogs, own subject knowledge and experience, 
colleagues, KS2 data to enable target setting for KS3&4, the old KS3 framework, work with 
universities, Welsh Assembly guidance (where appropriate), LEA adviser, local HoD meetings, PiXL.  
 
The following comments are also of note: 
 
“Very little - use of TEEP strategies as a whole school focus”. (respondent no.7) 
 
“Currently teachers have few national sources of support and guidance, since the closure of many 
funded agencies and the removal of Local Authority powers. ALL is the main source of advice which 
is subject-specific (ISMLA has a similar role in the Independent Sector) and offers extensive local 
support nationally and online (usually free or at low cost). The exam boards play a large role in the 
planning of some schools (as their training is free) but they may have a vested interest / 
interpretation”.  (respondent no.16) 
 
“New NC, new GCSE and A level specs, SSAT evidence based research in MFL, my own research via 
www.pollyglotlanguages.co.uk”. (respondent no. 15) 
 
“A wide range of reading, experience, reflection, sharing of practice and confidence to experiment, 
try new things”. (respondent no.24) 
 
“None really, waiting for more resources from the exam boards before we can even think in what 

direction we're going”. (respondent no.30) 

“Government guidelines, personal experience and common sense”. (respondent no.38) 

www.pollyglotlanguages.co.uk
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“Association for Language Learning and government documents online. Publishers are trying to 
support good practice. Blogs.” (respondent no.53 ) 
 

16. What guidance would teachers and schools benefit from? 

 
“A weekly CPD webinar to explain changes and developments in MFL”. (respondent no.1) 
 
“Greater ability to try out current research without feeling that SLT disapprove because it doesn't fit 

what they consider to be effective teaching”. (respondent no.3) 

“Better linking with primary schools”. (respondent no.4) 

“A mentor”. (respondent no.5) 

“Ideas on making speaking and writing more accessible at KS3 and KS4”. (respondent no.7) 

“Clearer guidance from exam boards, governments and Ofsted on expectations”. (respondent no.8) 

“If we were just allowed to get on with the teaching and things didn't keep changing”. (respondent 
no.10) 
 

“More sharing of best practice would be helpful”.  (respondent no.11) 

“More from the local authority for MFL departments”. (respondent no.14) 

“Resources are what teachers need and high quality, low cost CPD”. (respondent no.15) 
 
“Teachers interviewed are looking for encouragement and reassurance about curriculum issues and 
exams, but are more broadly concerned about issues of recruitment to their courses and motivation 
- the long-running issue of severe grading of public language exams needs to be resolved favourably. 
Schools are increasingly burdened with wider tasks also e.g. the training of new teachers - and 
practising teachers need time and support themselves in order to be carrying out these roles to their 
own satisfaction and effectively”. (respondent no.16) 
 
“Specific tried strategies which have worked before alongside a policy”. (respondent no.20) 

 “Access to current research in language-learning”. (respondent no.23) 

“Research, return of teacher's TV, nothing too prescriptive. There are no best ways to 
teach.(respondent no.26) 
 
“Guidance from experts in learning English as a second language”. (respondent no.33) 
 
“I'd love a languages-specific in-school CPD from a group like ALL who could advise on whole-school 

approach to promoting languages”.  (respondent no.34) 

“More research into what genuine inclusion means in practice”. (respondent no. 35) 

“Clear, well planned directives which promote learning and strategies developed by best 

practitioners”. (respondent no.43) 

“Teachers need more opportunity to learn from and see good practice and to have the time to 

discuss and develop this for teaching within their own setting. This is not a language teaching issue, 
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but a general issue for all schools. Constant changes from the DfE have meant that professional 

training has taken a back seat. Training days and staff meetings, PPA and exam briefings simply deal 

with the latest updates rather than focusing on teaching and learning”. (respondent no.46) 

“More specimen papers for the new exams and sample schemes of work for KS3 with access to 
suitable resources. More guidance on life after levels would also be really useful to understand how 
we are going to measure progress”. (respondent no.51) 
 
 

-END- 
 
 

 

 

 

 
 

 

 
 

 

 

 

 

 


