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Pathfinder 10 

 

Being Creative 

 

Barry Jones 
 

 

 

Thanks! 

 

Firstly to Susan Halliwell, Alan Moys and Mario Rinvolucri for their comments on the 

manuscript. These have been most creative. Also to the hundreds of teachers on 

courses who have provided many ideas included in the book. 

 

I have also had the privilege to watch teachers and student - teachers encouraging 

their classes to do brilliantly creative activities. Many of the ideas in this book have 

come from what i have seen. Where I can remember the teacher or student - 

teacher, or where I have seen the idea, I have acknowledged them with real thanks 

and admiration. There are many people, though, who remain without 

acknowledgement but to whom equal thanks are due. I shall never cease to wonder 

how student teachers, in particular, coping with all the other aspects of teaching 

which need urgent attention, still manage to invent such new and original ideas. I can 

only say ‘chapeau!’ and thank you for the inspiration. 

 

Barry Jones, January 1992 
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Introduction 

 

 

A boy who had been learning French for two months had been taught the French for 

‘May I have… (puis-je avoir…)?’ to be used with a number of classroom objects. The 

teacher, accustomed to using and responding to the target language only, had 

always said, as she came into the classroom, ‘Sit down! (asseyez-vous)’. After 

standing for five minutes the boy became impatient. He said, with some irritation, 

‘Puis-je asseyez vous?’ 

      What the boy did can be described as ‘creative’. He explored new ways (for him) 

to make his own meaning. The fact that the teacher replied, ‘Oui!’ meant that his 

exploration had been successful. He discovered new possibilities in the language he 

knew. He was, also, probably more ready to accept the grammatically correct 

version of the words he had used because he had experienced the context in which 

they were important. ‘Creativity’ in this context means linguistically imaginative and 

original. The speaker took a risk. 

 

What this book sets out to explore is ways of helping and encouraging language 

learners to be ‘creative’. It will focus in particular on helping learners: 

 

● Explore ways of making their own meaning; 

● Discover new possibilities in the language they know. 

 

The definition of creativity used in this book also has to do with activities which 

encourage learners to use their imagination, and to involve themselves as thinking, 

questioning, feeling, imagining human beings - a definition which is the essence of 

real life communication. All four language skills, mostly in various combinations, 

have a role to play here as learners are being encouraged to invest their own ideas 

and interpretations in the language activity. Already - learned language is 

recombined and put to use in new an individual contexts, and new meanings are  

acquired. Creativity has been taken to describe language use in which learners: 

 

● Say, write or meet new words in combinations which are novel to them; 

● Create new meanings; 

● Speak or write about, read or listen to what they choose; 

● Take an active role in their own learning; 

● Explore the world of fantasy and imagination. 

 

So why is creativity important? 

 

In language learning the justification for creativity and creative use of language, as 

defined above, is threefold. 
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      Firstly, if we do not give learners the opportunity to use in a personal and novel 

way what they have been learning, then the language they speak or write may be 

seen by them as being, at best, merely language practice. It will not represent 

communicative, purposeful use of language, unless the learner sees that (s)he can 

create meaning and that language fulfils the purpose (s)he has in mind. 

      Secondly, unless learners have an opportunity to play with words and explore 

their own imagination and emotions, we are depriving them of one of the ways of 

making the foreign language their own. They want to communicate when they are 

personally involved. Since this is so, we as teachers and they as learners should 

look for ways to make it happen. 

      Thirdly, in the process of using language, learners experiment with meaning 

and acquire language. Of course such acquisition is haphazard - as it is when we 

read and learn new words and phrases; nonetheless language is acquired in this 

way, provided that the listening and reading materials are relatively comprehensible, 

interesting, engaging, and worth spending time on. It is always worth remembering 

how it is that we have learnt much more language than we have been explicitly 

taught. We have been in situations where language is being spoken all around us (in 

the foreign country, watching TV, watching a foreign film, etc) and we have tried to 

make sense of what we have heard by listening - intently when we have wanted to 

know what was happening! In so doing we have acquired some language. In reading 

books, magazines, articles, etc which have interested us we have also acquired 

language, often painlessly and not always consciously. 

 

What this book is trying to do 

 

Every teacher promotes creativity at some stage. In so doing he or she uses a 

number of STRATEGIES. The suggestions which follow are organised in this form to 

provide something immediate for readers to do. Most allow a way in, so may help 

when planning schemes of work for all abilities. It must be said, though, that older 

learners who have had little experience of some of these activities may need 

reassurance that what they are doing is an essential part of learning. Other learners 

too, who have always relied on the teacher to decide what they will do and what they 

will learn, may need support. Groups who have always worked as a whole class 

cannot change immediately to working individually or in pairs, or on a group project. 

Similarly, group activities require detailed planning by teacher and learners alike, not 

only to ensure that sufficient language is known but also to give each person a 

worthwhile task appropriate to his or her ability. 

      The suggestions which follow are nonetheless seen as a whole. It is collectively 

and over time that their effects should be judged. They are given in no particular 

order nor are they age - related. In fact, many can be tried out in the very earliest 

stages of language learning as well as when learners are more advanced. 

 

The strategies described here: 

● Create opportunities which allow learners to: 
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○ Express their own personal ideas, emotions, wishes, thoughts; 

○ Combine language in personal ways; 

○ Explore the world of fantasy and imagination. 

● Describe activities which allow for individual interest, involvement and 

interpretation. 

● Show ways in which pupils can have a say in their own learning. 

 

 

STRATEGY 1 Making the language personal 

 

Plan a learning sequence to move from teacher-control to learner choice of 

language. 

      As a general principle it seems a good idea for a teacher to ensure that an 

opportunity for creative activity is included in lesson planning. Such an activity may 

be the last stage in a learning sequence, a sequence which goes from a closely 

structured beginning with a controlled language input, to a more personal, 

autonomous or independent use of language. 

 

EXAMPLE 1 

 

In week one, having been taught, for example, ‘Guten Tag, Paul!’, learners should be 

encouraged to greet each other by name. If they do not know or have forgotten each 

other’s names they may have to recall the question, ‘Wie heißt du?’ 

 

EXAMPLE 2 

 

Later, when they have been taught the names of some sporting activities, they can 

be asked for their opinions about each: 

 

Le football? C’est génial! 

La pêche? C’est extra! 

Le hockey? C’est super! 

Le rugby? C’est ennuyeux! 

 

EXAMPLE 3 

 

If acting out a scene in a clothes shop, older learners - having been taught the 

names for clothes, as well as sizes, colours and cost - can invent their own 

conversation with a shop keeper. The more imaginative can be encouraged to 

complain about the sizes being unavailable, price being too high, colours too limited, 

etc. All of these elements would have been practised thoroughly beforehand but the 

actual conversation produced by the learners not ever seen or heard before. In this 
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way one person really has to listen and respond to what the other is saying and the 

way he or she is saying it. 

 

 

STRATEGY 2 Times when learners choose 

 

Surround the learners with opportunities for reading, writing, listening, speaking the 

foreign language at times chosen by them. 

      Creative activity can also involve learners using language at any time, relying on 

their linguistic store rather than on language specifically taught. Activities like 

casually reading a cartoon or magazine out of interest, writing speech bubbles on a 

photograph, trying to chat to the Spanish/German/French Assistant, exemplify this 

kind of creative language use. No specific language preparation has preceded it and 

the learner chooses what to read or listen to, or what to say, as well as whether to be 

involved or not. 

    Activities which reflect this use have a strong individual and personal focus in 

terms of both language and content. Because these activities include an element of 

pupil choice, the teacher’s role shifts from one of orchestrator to one of helper (if 

needed) or facilitator. Activities change from teacher-led to pupil-led, where learners 

are personally involved and can decide not only on what they do or need to learn, 

but when they do it. 

      Creativity here involves making language communicate what a learner needs or 

wants, sometimes as chosen by the learner rather than by the teacher. Although this 

may sound idealistic, it need not be entirely so. Lessons can be organised in ways 

which allow this to happen quite naturally without elaborate preparation. As practice 

shows convincingly, learners can be creative in their language use after only a few 

hours. 

 

Activities/materials which encourage this might include: 

● Photos collected by learners from newspapers or magazines for which they 

can supply speech bubbles - at any time. 
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● A collection of listening and reading materials, housed in boxes or on display - 

to be used at any time. E.g. stories, facts, role play cards, quizzes, cartoons, 

games, etc collected by the group/other groups, or created by other 

groups/older learners/foreign language speakers, as well as supplied by the 

teacher. 

● A graffiti board. 

Wallpaper shops sell brick-imitation papers. Pin a strip to a wall and write as a 

beginning. Learners will soon follow! 

 

 
 

 

 

 

STRATEGY 3 Catering for personal preference 
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Create opportunities for learners to choose, an occasion, between several activities 

and, if appropriate, to give their opinion about which is preferred. 

 

EXAMPLE 1 

 

Look at a picture/set of pictures (which you or they select) and they choose which 

activity they will do, from, for example: 

● Tell where things are 

● Match pictures to captions 

● Put objects into categories 

● Sequence events/pictures 

● Identify objects from definitions 

● Say what happens next/what happened before 

 

 

EXAMPLE 2 

 

● Listen to and complete a questionnaire where the questions are recorded on 

cassette - responses are made by ticking appropriate boxes on an 

accompanying grid 

● Read and complete a printed questionnaire 

● Ask your partner orally the questions on a questionnaire 

● Make up a questionnaire to investigate a topic of interest. 

 

A carousel approach, where learners move from one activity to another, would be 

particularly appropriate for example 1. 

 

 

STRATEGY 4 Coping and reacting 

 

Provide the learners with ways of investigating linguistic possibilities as well as 

coping when things go wrong or are unclear, making requests, expressing opinions. 

      This strategy means teaching and using classroom language from the very 

beginning. Learners will then be able to use it at any time, as and when the need 

arises. One way of doing this might be to make a card mobile in the shape of clouds 

which hangs from the ceiling, or to put reference cards around the room. These can 

show ways of expressing emotional responses, incomprehension, wishes, requests. 

They are there as a permanent aide-mémoire and are added to as different needs 

occur in class. The advantage of card mobiles is that they can be written on both 

sides and thus show versions in two foreign languages. 
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The language used can include: 

 

 

Checking strategies E.g     how do I say…? 

Can I say…? 

Is this correct…? 

Coping strategies I don’t understand! 
Can you say that again? 

Can you say that slowly 
please? 

Making requests May I have…? 

I haven’t got my... 

Making excuses I haven’t done my… 

I’m sorry I’m late! 

Expressing opinion That’s great! 
So so! 
That’s awful! 

 
 

 

It is important that these phrases and expressions should be built up in response to 

the learners’ needs, and to what happens in class. The class also likes to see their 

collection growing in size! 

 

★ A way of encouraging awareness of learners’ spontaneous use of the target 

language: 

 

David Williams, a teacher in Cambridgeshire, has devised a novel scheme for 

making learners aware of the occasions when others use the target language 

unprompted. He works in a school where there is a ‘merit’ system. He has 

transferred this idea to his French classroom by awarding ‘points’ for pupil-

initiated use of French. 

      When a learner has earned three ‘points’ he or she automatically gets a 

‘bon point’. This original idea involves the teacher (and the pupils) spotting 

and rewarding every occasion on which someone uses French to 

communicate a request, a feeling, a reaction of some sort. 
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STRATEGY 5 Matching teaching to learners’ needs 

 

 

Give learners some say in the choice of language and/or activity. 

 

EXAMPLE 1 (before a lesson) 

 

If about to teach shops, ask what items the learners would like to buy. The class 

could write, in English, all the vocabulary they want to know on slips of paper. This 

then becomes the content for the next lesson. 

 

EXAMPLE 2 (during a lesson) 

 

Given an audio-recorded and a written language source about one topic, ask: 

 

★ Group A (4-8 pupils) to listen and note information; 

★ Group B (4-8 pupils) to read and note information. 

 

Then play the audio-recording to group B and the reading text to group A. Ask: 

★ Which source helped provide the most information 

★ Which source each learner found easier/more difficult. 

 

This may give some clues as to different learning styles and strategies. Follow it up 

with more individual listening or reading according to learner choice. 

      This can be set up with listening stations/junction boxes (cassette players into 

which 4-8 headphones can be plugged). The other half of the class may be reading 

or writing on a related topic. 

 

 

STRATEGY 6 Same language, different contexts 

 

Ask learners to use language in the form in which it has been learnt, in other 

contexts. 

 

EXAMPLE 1 

 

Using cartoons, photographs of politicians or famous people, paintings available in 

magazines or newspapers (chosen by the group not by you), encourage learners to 
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‘lift’ language from their coursebook in the form it appears, to make humorous 

captions. Display and ask others to judge the results. 

 

 

EXAMPLE 2 

 

Cut up dialogues from coursebooks and remove the names of the speakers. Ask 

learners to re-arrange the speakers’ lines in the order they think makes the 

most/least sense. Display and ask others to judge the results. 

 

EXAMPLE 3 

 

Cut up individual/groups of words from a short text. Ask learners to move the words 

around to create a new text from the words/group of words. Display and ask others 

to judge the results. 

 

 
 

EXAMPLE 4 

 

Re-use already familiar language in a game-like activity. For example, if the class 

has learned the names of several objects and several animals: 

 

● Switch off the overhead projector; 

● Put a picture of an animal on the overhead projector glass; 

● Put a piece of paper over the animal to mask the picture completely; 

● Reveal a small part of it; 

● Switch on and ask ‘Qu’est-ce que c’est?’ (one of the few times when this 

questions is authentic!); 

● Now reveal a little more and ask: ‘C’est un animal? C’est un objet?’. 

 



The Barry Jones Archive: Creativity 

13   

Questions such as these encourage pupils to be imaginative yet do not require 

language which is beyond their capabilities. The activity is creative and the purpose 

is to play a guessing game. The effect is dramatic and really illustrates tellingly the 

motivational force of an imaginative game (language use) in contrast with less 

inspiring repetition (language practice). 

 

 

 
 

 

EXAMPLE 5 

 

Ask learners to talk to a partner and, by questioning, find three similarities between  

their family and that of their partner, e.g.: 

 

Ta mère est grande? 

Ton frère a 14 ans? 

Ton père parle français? 

 

 

STRATEGY 7 Adapting language 

 

Provide opportunities for learners to adapt familiar language to different settings or 

different forms. 

 

EXAMPLE 1 

 

Bonjour et Au revoir! 
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Bonjour matin, 

Au revoir sommeil. 

Bonjour devoirs, 

Au revoir liberté. 

Bonjour Noël, 

Au revoir argent. 

Bonjour Eté, 

Au revoir neige. 

Bonjour frère, 

Au revoir solitude. 

Bonjour nuit, 

Au revoir soleil. 

Bonjour beau garçon, 

Au revoir cœur! 

 

Caroline Priestley has been learning French  

for three years at Longsands Community College 

 

 

Here the learner has taken a linguistic model from a chapter on ‘Greetings’ in a 

coursebook, changed the setting and the form, and created a sensitive poem. To set 

it up, a teacher could show, say, the first four lines and ask a class to continue the 

poem starting each line with either Bonjour or Au revoir. 

 

EXAMPLE 2 

 

Similarly, 

 

★ Aural instructions can become an oral message. 

 

A radio recipe can be passed on orally for someone else to make. 

 

EXAMPLE 3 

 

★ Written information can be passed on orally. 

 

Having looked at and learned the vocabulary in a page of advertisements showing 

toys, games, goods, animals, foods; a learner can be asked to pick and describe 

what (s)he would like personally or like to give to someone else 

(brother/sister/teacher/Lady Diana/Frankenstein) and say why. 

 

EXAMPLE 4 
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★ Interviews can become reports. 

 

An interview with the Foreign Language Assistant can be written up in the 

class/school magazine or broadsheet. 

 

EXAMPLE 5 

 

★ A diary entry can be made into a narrative. 

 

 

STRATEGY 8 Reacting spontaneously - all four language skills 

 

Put the learners in a situation where listening to, reading, writing or speaking the 

target language is almost unavoidable. This produces creativity because learners 

have to cope linguistically with whatever language they have in their linguistic store. 

 

EXAMPLE 1 - listening 

 

Come into the classroom with the Foreign Language Assistant speaking the foreign 

language at native speaker speed. Mention one or two of the group by name and 

add a bit of gossip about each other. Curiosity will prompt attentive listening! 

Alternatively, information about a member of staff (mentioned by name) will quickly 

spread! 

 

EXAMPLE 2 - listening 

 

Ask a willing native speaker to burst into the classroom and: 

● Describe a lost purse 

● Complain about his/her lodgings 

● Describe an ‘incident’ 

Ask the class to tell someone else what they have understood. 

 

EXAMPLE 3 -reading 

 

Leave a personal, handwritten note (false, of course) on one of the group’s 

table/desk. This can be a shopping list, letter, postcard, memo, preferably with a 

known name on it - yours? 

 

EXAMPLE 4 - speaking 

 

Play a game which requires speaking for it to work - like oral noughts and crosses 

played with flashcards. 
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Divide the class into two teams. Make one team noughts and the other crosses. 

Draw a grid on the board. Blutak nine flashcards in the nine positions. When a team 

member calls out what one card represents, take the card away and write either a 

nought or a cross. Continue until a team gets a line of three. 

 

EXAMPLE 5 - writing 

 

Get the class to write for a known, native speaker audience. Examples of writing 

might include: 

● A list of teachers and what they teach for the new Assistant; 

● A guide to the school/notices in the school for foreign visitors 

● A guide to the local town/ shops/ facilities for the new Assistant; 

● A letter of introduction to a class abroad etc. 

 

 

STRATEGY 9 Listening attentively and responding 

 

In pairwork activities encourage awareness that while one person speaks the other 

listens and responds, and that some communication of ideas is realised by non-

linguistic means. 

 

You might try setting up pairwork in which learners are: 

● Asking unpredictable questions and responding to each other as the dialogue 

develops. 

● Including target language pause markers (euh, um/also, gut/ben, bof, alors) 

into their dialogues to keep the interest/attention of their listener whilst 

creating to me to think out and form an appropriate response. 

● Expressing their own personality as they develop the conversation. 

● Making use of intonation, gesture etc to convey their meaning to maximum 

effect. 

● Sometimes using props. 

 

 

STRATEGY 10 Having emotions 

 

Include an emotional role in speaking activities. 

 

EXAMPLE 1 
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Write a collection of ‘chance cards’ which 
have a one/two-word short description of 
an emotional state on them. Learners 
choose a card at random which gives them 
an emotional role to play; this is 
particularly appropriate in role play 
activities where pairwork Partner A + 
Partner B cue-cards are being used. Each 
partner plays the role as cued on the card 
but has to try to include the emotional state 
as specified on the ‘chance card’. If pairs 
of learners perform in front of the class, the 
class can try to guess, and subsequently 
describe, the emotion portrayed, with 
reference to the following chart which can 
be shown on the overhead projector, or 
displayed on a large card. 

FURIEUX 

….. 
FURIEUSE 

Impatient 
…. 
Impatiente  

Paresseux 

…. 
paresseuse 

CONTENT 

…. 
CONTENTE 

De 

Bonne 

Humeur  

Pressé 

… 

Pressée  

INQUIET 

…. 
INQUIÈTE 

De 
mauvaise 
humour 

GENTIL 

…. 
GENTILLE 

POLI 
…. 
POLIE 

IMPOLI 
…. 
IMPOLIE 

Malheureux 

… 

Malheureuse  

  TRISTE 

 
 

 

EXAMPLE 2 

 

When teaching, talk or enquire about emotions and feelings: 

 

‘Tu es triste, aujourd’hui?’ 

‘Tu es de mauvaise humeur, ce matin?’ 

 

This personalises language use and also provides language which pupils can use 

later to talk about themselves. 

 

STRATEGY 11 Predicting 

 

Choose known situations/contexts but ask learners to predict language. 

 

EXAMPLE 

 

● Show the genuine title only, cut from the top of a French travel advertisement: 

 

e.g. LOUVEL - LES - BAIN S 
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● The pupils predict and write up what the text may be underneath: 

e.g      Son calme 

Ses restaurants 

Sa plage 

Son camping 

Son église 14e siècle 

 

(if this is the travel language they have just been practicing) 

 

● Then: change the place to the name of their home town. Overlay the name 

over the French original or put up the name of the home town on a sheet of 

sugar paper. 

● Ask whether the language fits. If not, change it! 

 

 

STRATEGY 12 Just imagine… 

 

Choose photographs, objects, other stimuli which require the use of the learners’ 

own imagination. 

 

EXAMPLE 1 

 

Using a photograph from a newspaper ask the learners to invent five questions they 

would like to ask any of the people portrayed. 
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EXAMPLE 2 

Bring in a box/bag/case. Ask the class to imagine what’s inside… 

 

Or, showing a picture of a house, 

★ Imagine the family that lives in this house 

 

Or, pointing to an object, 

★ Imagine the boy/girl that owns this 

 

Or, playing a sound effect, 
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★ Respond to this voice - what is it? What’s happening? What has happened? 

 

 

EXAMPLE 3 

 

Show a shape on the overhead projector. Ask what it is, where it could be found, 

what it is for, etc. 

 

 
 

 

 

 

 

 

 

 

 

STRATEGY 13 The unusual, the zany 
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Encourage learners in their use of the target language in unusual and unexpected 

ways. 

 

EXAMPLES 

 

● Set up role plays which allow for and encourage pupils’ own language, 

invented replies, zany responses. 

● Invite a pupil to imagine a phone conversation with non-standard answers. 

● Invite pupils to change a story represented in pictures on the overhead 

projector, so that it fits their own experience, or some imagined experience. 

● Take very simple language patterns, adapt them and write a poem. 

 

 
 

 

 

 

 

● Listen to a song on cassette, take a language pattern that comes from the 

song, adapt it and make it into their own song. (A good example of this is to 

use the song called ‘Qu’est-ce que j’ai oublié dans ma valise?’ by Dorothée. 

There are many songs in German, too, like this.) 

● Show a video without the sound; learners provide a story for a French 

audience 

 

 

STRATEGY 14 From the known to the unknown 
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Work from the known to unknown language in contexts where new language is 

needed by learners to complete an activity. 

 

EXAMPLE 1 

 

When writing a story, describing a dream, inventing a horror movie, ask the class to: 

● ‘Brainstorm’ in the target language, words, ideas, phrases. Use the OHP to 

collect these, with the learners giving half-remembered, semi-created phrases 

which are written up in full without comment. alternatively , the learners write 

a version in rough which the teacher reads out in a ‘correct’ version to the rest 

of the class; 

● Draft parts for class discussion; 

● Use a word-processor (if available) for collective writing (of course, the board 

can be used but it is not so efficient); 

● Write up (parts of) the story (for homework); 

● In class display all the drafts; 

● Redraft collectively, revising grammatical features, storyline, etc; 

● Consider and decide layout; 

● Produce final version as a class newspaper, broadsheet, poster for other 

classes, groups, schools to read. 

 

The fact that there is a known audience for such a product really motivates learners 

to write interesting material. The strategy above helps them judge what is 

appropriate. It also allows learners of varying abilities to contribute worthwhile 

material at their own level of competence. 

     Implied in a description of creative activity from a learner’s point of view is an 

awareness of purpose and audience. Speakers or writers know why they are 

speaking or writing. Readers read because they want to find out or read for pleasure. 

All learners who are prepared to participate have a conscious awareness of the 

purpose of what they are doing and the audience or public for whom the content is 

intended. 

      One way of making this idea take on a concrete form is to encourage pupils to 

work towards a specific product which has a specific audience. Cassettes, a 

magazine, a display video from a class in the UK to a class in a francophone country 

are examples of learners knowing who their audience is and writing or speaking to 

them with a given purpose in mind. The more the participants are involved personally 

in decisions about what should go into this exchange of messages, gossip, 

information, etc the greater their involvement in the project. 

 

 

STRATEGY 15 Adapting the familiar for new audiences 
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Using familiar formats, like quizzes, games, questionnaires, ask learners to devise 

their own activities for other audiences. 

 

EXAMPLE 

 

Learners can devise a questionnaire for the staff/another class about their 

likes/dislikes/interests/hone etc. 

 

★ Note: if the questionnaire is to be given orally to a school’s staff and if the 

answers are to be in the foreign language, it is fairer to the staff to post the 

questions on the staff notice-board two weeks in advance of the questions 

being asked. This helps staff practise their answers and/or seek tuition! 

 

 

STRATEGY 16 Reading for fun 

 

Provide for voluntary reading 

 

EXAMPLE 1 

 

Provide access to books, magazines, cartoons. Here are some ways to do this. 

 

● Look at publishers’ catalogues. Some publishers produce collections of short, 

attractive books popular with pupils. 

● Magazines, with content of interest to teenagers, can often be obtained from a 

link school in the foreign country. Writing such a request could be an 

interesting task for the pupils. 

● Homemade magazines can be written by one class and read by another. 

Year 9 can write for Year 9! Or Year 10! Or Year 10/11 can write for Year 

7/8/9. 
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● Cartoons and short articles, or Bandes Dessinées can be cut from magazines 

and stuck onto card. Ask one group to do this for another. In this way they are 

more likely to select articles, cartoons etc of interest to them, and it will save 

you work! 

● Devise a reading scheme. This is a long-term project but one which a 

department may well have started. 

 

EXAMPLE 2 

 

Encourage older children to produce reading matter (stories, cartoons, adverts, etc) 

for younger ones. These can be word-processed and/or illustrated, if the pupils are 

willing! 
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Managing the classroom 

 

Some of the activities suggested above require certain facilities to be available in the 

classroom. Here is a possible checklist. 

 

★ Do learners have easy access to: 

○ Different reading materials and somewhere to read quietly? 

○ A ‘junction box’ or ‘listening station’ (a cassette player which allows 

small groups [4-8 is normal] to listen to a cassette together)? 

○ Individual listening facilities? 

○ A box of pairwork prompts available at any time? 

 

The arrangement of the tables and chairs needs to be thought out, too. 

 

★ Do you want: 

○ Two horse-shoes to enable learners to work together easily, and to 

make group work easy to organise? The horse-shoe arrangement also 

enables the teacher to move easily and help individuals. 
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○ Islands of tables which make group work easy but oblige individuals to 

turn round when a teacher is talking at the front or when pictures/words 

are displayed on the screen or board? 

○ Other possibilities? 

 

The kind of grouping (groups or partners) needs a decision too. 

 

★ Do you want: 

○ Pairwork which gives the learners some control over the speed at 

which they do an activity, and the content of what they say (monitoring 

is problematic but, in fact, not always essential)? 

○ Group or project work which allows for learners of different abilities, 

who may work at different speeds, but who can all, at their own level, 

make a worthwhile contribution? 

 

Movement in the classroom is important. It adds variety, allows different people to 

work together and changes the nature of the task. Some of the activities suggested 

necessitate movement, actions and gestures. If this seems daunting, try a lesson 

with a group of, say, four pupils doing an activity on their own. Increase the numbers 

involved as teacher confidence grows! 
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50 ideas for writing activities 

 

❏ Letter to penfriend / syndicat / hotel / campsite 

❏ Lists 

❏ Notes 

❏ Copy writing 

❏ Stories 

❏ Messages 

❏ Instructions 

❏ Quiz 

❏ Form filling 

❏ Ransom note 

❏ Diary  

❏ Games 

❏ Invitations 

❏ Graffiti 

❏ Avez-vous entendu que… 

❏ Courrier du coeur 

❏ Horoscope 

❏ Petites annonces 

❏ Cartoons and blank speech bubbles 

❏ Captions 

❏ Words cut from newspapers 

❏ Crosswords 

❏ Jokes 

❏ Questionnaire 

❏ Love-lines: example ‘Pinky, téléphone-moi. Perky’ 

❏ Valentines 

❏ Guide to town/village/school/school staff/school rules 

❏ Text editing/rearrangement/censure 

❏ Reviews of film / book / article / programme 

❏ Accident account viewed by one/several witnesses 

❏ Poster 

❏ Complete the story (author ill) 
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❏ Recipes of real / horrible / fantasy kind 

❏ Poetry (concrete) 

❏ Consequences (girl’s name, boy’s name, where they went, what he said, what 

she said, what their parents said - the consequence was…) 

❏ Letter to Santa Claus 

❏ Message in a bottle 

❏ Party menu 

❏ Photo roman 

❏ Riddles 

❏ Rainbow (present objects with a colour alongside in rainbow colour sequence) 

❏ Catalogue entry 

❏ TV / radio highlights 

❏ TV guide and recommendations (positive and negative) for viewing 

❏ Time capsule letter 

❏ Write a computer program to introduce themselves 

❏ ‘Witness’, for example ‘J’ai vu la mort du roi Harold. Qui suis-je?’ 

❏ Write a play – script / list of props / directions / programme / poster / 

advertisement etc 

❏ Lyrics for a song, for example: listen, then write the next verse (cf. Un kilo de 

chansons, Jasper Kay [Mary Glasgow Publications] 

❏ Raps 
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50 ideas for speaking activities 

 

 

❏ Aerobics: invent a song to encourage exercising to music. 

❏ Jacques dit…: give instructions like touchez la tête which if prefaced by 

Jacques dit the group acts out. If you do not say Jacques dit, the group does 

not obey you! 

❏ In my bag I have…: the first player names an object and the next in line 

repeats the object mentioned and adds a new one… and so on. 

❏ Word association: begin a new word with the last letter of the previous work. 

❏ A vous, l’histoire: you start a story, class continue 

❏ Putting a tail on donkey: blindfold a player holding a donkey’s tail. The class 

calls out instructions for the person to obey in order to put the tail on the 

appropriate part of the donkey. 

❏ Balloon debates: members of the class argue their case for being one of the 

six people who merit being rescued from a besieged town by balloon. 

❏ Jeu de bulles: make and fill in speech bubbles on cartoon / photo from a 

newspaper. 

❏ Histoire à l’envers: give out the last picture in a sequence: the class 

reconstructs the contents/story of the previous pictures. 

❏ Actualités - c’est vrai, c’est faux?: teacher reads out a version of up-to-date 

news (national, regional, school) but makes some deliberate mistakes. The 

class has to spot the errors. 

❏ Blind date: as played in the TV programme. 

❏ Ton/ta partenaire idéal(e): choosing a ‘perfect partner’ or least likely partner. 

Class A describes some of its members - age, interests, likes, dislikes etc - 

but instead of names puts a number. Class B matches some of its members 

to the descriptions given. Teacher reveals which pupil is which number. 

❏ How well do you know your friends: members of a group write/record five 

sentences about someone they know and who is known to all, which contain a 

mistake. 

❏ Quiz photo: teacher takes a photo of one of the class and describes it. The 

class tries to guess who it is. Alternative: baby photos of class members are 

accompanied by up-to-date descriptions but omitting name. Class reads each 

and writes the name of the person who they think is portrayed. 

❏ Guess where I’ve been for weekends/holiday; teacher describes 

fictitious/actual weekend. The class tries to guess where he/she went. 

❏ Le nouveau prof: the class as a whole becomes the teacher and gives 

instructions to the teacher. 
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❏ What’s my line? Pupil mimes a profession. The class calls out what they think 

the profession or job is. 

❏ Give out/show to a class a diagram/sketch prompt (one of several) for making 

something. The teacher, who cannot see the sketch, asks questions and tries 

to guess what is to be made. 

❏ The adverb game: a member of the class mimes an action + an adverb, e.g. 

slowly, fast, loudly, softly etc, shown on a display board in front of the class. 

The class has to guess which adverb is being mimed. 

❏ Design a board game and its rules. 

❏ Invent a silly song. 

❏ Invent a rap. 

❏ Pupils create a treasure island and give instructions to others to enable them 

to discover where a treasure is. 

❏ I spy. 

❏ Definitions: teacher gives a definition. The class guesses what is being 

defined. 

❏ Sack of objects: teacher shows a collection of objects. The class makes up a 

story around those objects. 

❏ Chant something written. 

❏ ‘I pack my bag’...’I’ll go to market, I’ll buy some…’ pupils in turn add an item 

and repeat all the items others have said. 

❏ 20 Questions. 

❏ Consequences. 

❏ Quiz: teacher describes a person/personality etc. The class guesses who it is. 

❏ Guess my own identity: pupil A takes on an identity’ others ask questions to 

discover his/her identity. Pupil A can only answer Yes/No. 

❏ A pupil thinks up an identity for someone else. Class has to interrogate 

him/her to find out who he/she is. 

❏ Feelies: put objects in a bag. Pupils feel and try to guess what the objects are. 

❏ Guess an object: blindfolded pupil questions others to try to guess what the 

mystery object is. 

❏ Teacher gives recipe/instructions. Pupils make the dish/object. 

❏ Try to sell something: extol the merits of some ordinary object. 

❏ Invent an excuse: Pupil A invites Pupil B. B invents an excuse. 

❏ Sound effects: learners invent stories based on the sounds they have heard. 

❏ Alibis: three people make up alibis based on given scenario, two are untrue. 

The class questions each suspect to find out who is telling the truth. 
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❏ Set up a company: advertise/promote products. 

❏ Flute, 1,2,3 Flute, 5,6…: Flute stands for a number or multiples of that 

number. Count round the class replacing the chosen number by the word 

‘Flute’. 

❏ Guess my personality: clues taken from boxes of objects. 

❏ Dramatic role plays. 

❏ Agony column: whole class has to reply to letters. 

❏ Word association game: teacher starts with one word, class adds another 

associated with it by meaning/spelling/rhyme. 

❏ Personal questions: class invents questions they would like to put to 

fictitious/famous people. 

❏ Call my bluff. 

❏ Auction: members of a class ‘sell’ and ‘buy’ goods, having described the items 

to be auctioned on a notice board in the classroom prior to the auction. 

❏ Three/four words given: class makes up a story around the words. 
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My own strategies 


