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Access was negoliated directly with the head teachers and heads of Department who
had agreed to participate.

The overall data base:

A range of data sources was tapped to investigate performance: methodological
tnangulation strengthens the reliability of the data.

For Cohort A the data base consisted of :

* crude questionnaire data from Year © pupils in 4 schools

* focus group (3 pupils per group) data from 24 boys and 12 girls { year9)

* focus group data from 12 boys and 12 girls (year 11)

* individual interview data from 32 Year 9 boys and 24 Year 11 boys

* interview data from 4 Heads, 4 Heads of Department and 16 MFL, teachers

* gbservation data from 4 lessons (Year 9} _

* documentary evidence- pupil performance profiles, information from MFEL
depariments

For Cohort B:

* crude questionnaire data from Year 9 pupils in 3 schools

* focus group (3 pupils per group) data from 18 boys and 9 girls { year 9 )

* focus group data from 18 boys (year 11}

* individual interview data from 18 Year 9 boys and 18 Year 11 boys

* interview data from 3 Heads, 3 Heads of Department and 12 MFL teachers

* observation data from 6 lessons (Year 9) |

* documentary evidence- pupil performance profiles, information from MFL
departments

Data gathering:
1. The questionnaire: (Appendices- la)

A crude-four question ( 5 minute) wrilten response questionnaire was completed across
the whole Y ear 9 group for both cohorts to give a general indication of pupils’
enthusiasm fqr MFL and elicit their views on its importance as a subject.

The focus of the questionnaire was on three main areas :

- how pupils rate MFL as a subject

- how they rate MFL in relation to other school subjects and

- the degree of importance pupils place on MFL in relation to other school subjects

The pilot:

A pilot was undertaken to ensure clarity: particularly important, as the final
questionnaire would not be administered by members of the research team.

The questionnaire was trialled by a MFL teacher who had been briefed on the focus of
the investigation, in a school where pupils leam French with Spanish as the 2nd. MFL..
The pilot was administered in setted language lessons to 60 pupils in sets 1,2 and 4.

Confidentiality and anonymity were assured alth
either cohort for data collection.




Interview relationships:

With pupifs:

A lacilitators, the interviewers showed empathy and understanding and the students
confided easily The relationship between the hiterviewer and participants was friendly
but power relations were nol entirel ¥ symmetrical. Althouph the interviewers were not
introduced as teachers, as adults they were more inclined to direct the CONVETSALIons
according to their specific concerns and participants were positioned in particular ways.
Although frak, loyvalties to peers and teachers were clearly maintained by some
interviewees: also, those who had been observed prior to the interview may have
reacted differently as a result. (This may also have bees the case during observation
when the timing of (he interview / observation was reversed),

With teachers:

These informal peer interviews centred around issues reflecting personal as well as
vollective working practices and as such, teachers were inclined to be mutually
supportive and project a positive ethos of their MFL. department. However, personal
perspeetives and theories as well as individual concerns were openly discussed.

Observation of classes:

Observation of pupils during fessons allowed the interviewer to put comment into
context, Year 9 and Year 11 classes in both cohorts were observed by the interviewer
allocated to each investigation, when time allowed These observations were informal.
nol systematic, and of classes where a pupil selected for interview was present .(The
pupil was discretely indentified to the interviewer by the teacher).The observer was as
unobtrusive as possible and recorded detail concerning teacher gender, class size,
seating arrangements,feaching style, lesson content, balance of skills and resources and

boy / girl working strategies.

Documentation:

Information was gathered from each participating MFL department describing policy ,
practices and schemes of work and related to - gender groupings, the range of
languages taught, the use of the target language in lessons, examination boards, sylabii,
entry policy and results,rewards and sanctions , courses and resources and teaching
topic sequencing.in particular:-

*OFSTED report - 1o highfight strengths and weaknesses of school and
Fshn; MFL Department

* MFL Policy Document- gender groupings in MFL lessons ; range of languages:
ethos of Department : Examination Boards:policy for use
of TL: sanctions for uncompleted work/homework

s mishehaviour
* MFL scheme of work-MFL nﬁm;fs@ ﬁ-z}z%mm: mtaﬁ%s-aﬁd details of resources:
4 sequence of leaching topics ; Year7- 11
* MFL GCSE results ﬁf?mﬁ years’ St

Ethical Issues:

A protocol concerning re
fquestionnaire and wheth




