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1. An exampe of a language driven 
curriculum, from which themes, functions, 
and notions emerge

“We don’t know which words 

we have used in our textbooks 

and how often they appear 

again” 
(personal communication, prominent KS3 

and KS4 textbook publisher)

in

meaningful 

practice



What drives curriculum planning?
vast bodies of research (international, peer-reviewed) have 

demonstrated how lexical, grammatical, phonological, and 

orthographical knowledge strongly predicts skills and proficiency:
reading (e.g., Jeon & Yamashita, 2014; van Gelderen et al., 2003);

listening (e.g., Andringa, Olsthoorn, van Beuningen, Schoonen, & Hulstijn, 2012; Vafaee

& Suzuki, 2020);

speaking (e.g., Bergeron & Trofimovich 2017; Saito, Trofimovich, & Isaacs, 2016);

writing (e.g., Crossley & McNamara, 2012; Schoonen, et al., 2002). 

NCELP offers one way of seeing 

how these components can be 

weaved into a curriculum that 

does not abandon meaning or 

cultural interest



Screen shot of a SOW

Systematic revisiting 
of vocabulary every 
3 weeks and 9 
weeks

‘Context’: purpose of the language 
e.g., “Asking / answering questions”

Grammar sequencing is language specific
Extremely high frequency (irregular!) verbs at start
Then highly regular and frequent verbs

phonics 
practice 
every 
lesson

Weeks set aside for work on ‘rich texts’



Revisiting vocabulary in different 
grammatical and semantic contexts Talking about 

people’s lives

Asking about 
future 
intentions

Talking about the 
environment

NEW

REVISITED

REVISITED





2. Ideas for trainees’ empirical assignments?

1) Students’ views about e.g., 

• systematic approach phonics? 

• paired ‘information gap’ speaking activities? 

• content of the culture-related texts? 

2) A small classroom experiment comparing different approaches

• e.g., learning a grammatical function via input-based form-meaning practice versus holistic phrases? 

3) Teachers’ views on a SOW that revisits vocabulary systematically 

embedded in meaningful practice?  



3. Examples of how classroom practice can be 

informed by research from applied psycholinguistics

What an expanding practice schedule can look like (Nakata, 2015)

Findings from research about feedback

The nature of vocabulary knowledge – breadth, depth, and growth

The role of frequency in vocabulary learning and teaching

What real “processing instruction” is (how the term was originally coined) 

Made ‘real’: Supported by resources for CPD and the classroom



4. Examples of how culture & interaction can go 

hand-in-hand with a defined language content



Collections of 

texts and 

activities from 
each term, in 

each of years 7, 

8, and 9

In French, 

German, and 
Spanish



Phonetik - der Bodensee [1/2]
hören / schreiben

Kr_ _zlingen

[7] Fr_ _dri_ _shafen

[6] Hagn_ _

[8] Altenrh_ _n

[5] _allhausen

[2] _ 
_eckborn

[9] _omanshorn

[3] Radolf_ell

[4] Allensba_ 
_

1

3

4 5

6

7

8

9

eu

ie ch

z

ch W

S t

au

ei

R

2



Pilar y Conchi son de lugares diferentes, así que 
no tienen la misma pronunciación de [ce] y [ci].
Escucha. Quién habla, ¿Conchi o Pilar? Escribe 
el lugar también.

escuchar

Pilar

(Islas Canarias)

Conchi

(Alicante)

1

2

3

4

5

6

7

8

Valencia

Andalucía

Albacete

Murcia

Cáceres

Barcelona

Galicia

Ceuta
İHola! ¿Cómo

estás? Soy Pilar y 

soy de Puerto 

Rico en las Islas 

Canarias.

İBuenos días! Soy 

Conchi y soy de 

Alicante en la 

Comunidad

Valenciana.



Avec sa belle robe verte

Et ses lumières dorées

Notre-Dame jalouse

Immobile et sévère

Du haut de toutes ses pierres

La regarde de travers

mais la Seine s'en balance*

Elle se la coule douce

Le jour comme la nuit

Et s'en va vers le Havre

Et s'en va vers la mer

En passant comme un rêve

Au milieu des mystères

Des misères de Paris.

La Seine a de la chance

Elle n'a pas de soucis*

Elle se la coule douce

Le jour comme la nuit

Et elle sort de sa source

Tout doucement sans bruit
Et sans se faire de mousse*

Sans sortir de son lit

Elle s'en va vers la mer

En passant par Paris

La Seine a de la chance

Elle n'a pas de soucis

Et quand elle se promène

Tout le long de ses quais

Chanson de la Seine – Jacques Prévert
lire

La Seine a de la chance

Elle n'a pas de soucis*

Elle se la coule douce

Le jour comme la nuit

Et elle sort de sa source

Tout doucement sans bruit
Et sans se faire de mousse*

Sans sortir de son lit

Elle s'en va vers la mer

En passant par Paris

La Seine a de la chance

Elle n'a pas de soucis

Et quand elle se promène

Tout le long de ses quais

Avec sa belle robe verte

Et ses lumières dorées

Notre-Dame jalouse

Immobile et sévère

Du haut de toutes ses pierres

La regarde de travers

mais la Seine s'en balance*

Elle se la coule douce

Le jour comme la nuit

Et s'en va vers le Havre

Et s'en va vers la mer

En passant comme un rêve

Au milieu des mystères

Des misères de Paris.

Lis le poème avec 

ton/ta partenaire. 

Où sont les rimes ?

presque en 

silence

elle fait une 
promenade

les chemins 

à côté du 
fleuve

un 

vêtement

jaune-

orange

les 
difficultés 

de la vie

*le souci = worry

*se faire de mousse = 

to make a fuss
*la lumière = light

*la pierre = rock, stone

*s’en balancer = to not 

care

*au milieu de = in the 

middle of

une ville dans 

le nord de la 

France



5. Examples of what informal tests might look like in a 

language-driven curriculum



5. Examples of what informal tests might look like in a language-driven curriculum: 

‘Achievement test’



5. Examples of what informal tests might look like in a language-driven curriculum: 

‘Applying your knowledge’



5. Examples of what informal tests might look like in a language-driven curriculum: 

‘Applying your knowledge’



Examples of ‘inferencing’ work…



Hanoucca
lire

Pour la communauté juive, la fête importante de décembre est Hanoucca. C’est une fête 

de lumières et on utilise des bougies* pour célébrer. La fête est de huit jours, et on allume une 

bougie le premier jour, deux bougies la deuxième** jour … Les bougies sont un symbole de la

bonté de Dieu. Dans une vieille histoire juive, une petite bouteille d’huile a nourri une lampe 

pendant huit jours, beaucoup plus de temps que normalement. On mange des beignets

comme un symbole de l’huile. Les enfants jouent avec des toupies qui contiennent une 

phrase religieuse. Hanoucca est plus familial et spirituel que religieux.

1. huile : a type of wood / plant / liquid / shoe

2. beignet : a type of drink / chair / cup / food

3. toupie : a type of toy / book / hat / sweet

Lis le texte. Use the words you know to understand the general meaning of the words in bold.

oil

doughnut

spinning top

*la bougie = candle

**deuxième = second

*** bonté = goodness



Comment dit-on les mots orange en anglais ?

Le festival de Dieppe 
lire

Le festival de Dieppe est le plus grand* festival de cerfs-volants* au monde.

On trouve le festival sur la plage.

Les visiteurs viennent de beaucoup de pays pour regarder des cerfs-volants 

traditionnels, de l'art et des acrobates. Un aspect important du festival est 

qu’on peut visiter sans acheter de billet. Il est gratuit ! 

Il y a beaucoup d'activités pour les enfants et le festival encourage

l'imagination. Cet événement culturel célèbre les relations internationales. 

Pendant le dernier week-end du festival, on regarde les cerfs-volants illuminés

pendant un show son* et lumière. Je pense à visiter le 

festival. Tu veut voyager au festival avec ma famille ?

visitors

traditional
acrobats

free

event

illuminated

light

What noun

does this word

look like?
What adjective 

does this word

look like?

What noun
does this word

look like?

What does this sentence 

tell you about the 

festival?
The start of this

word looks like 

the English
What 

adjective does

this look like?
This word has the same stem as 

the previous one you worked out. 

What might it mean?

What words that you already know could you use instead

of the words in orange?

Now answer the question at the end.

*le plus grand =

the biggest

*le cerf-volant = kite

*le son = sound



6. Early career framework: resources and support

Under revision, currently available at https://resources.ncelp.org/concern/resources/0c483k36p?locale=en



7. Lexical content: Research on vocabulary learnng
and teaching and analyses of current GCSEs – for 
debate and use in classrooms



8. Introduction to the 2024/2026 GCSE

• A word list will be used for creating each exam

• 85% vocabulary from most highly frequent words (plus 15% mid to low frequency) -> themes emerge

• Versus the current set up,

• any words can be included

• only 49% of words on current lists had actually been used over FOUR exams

• Grammar more clearly defined and amount reduced

• Sound-spelling relations tested in reading aloud and transcription

• Unprepared conversation after picture description and after read aloud (not a 

separate task)

➢ Reduction of  rote-learning of slot and fill ‘topic phrases’ that cannot really be manipulated



9. Explore digital tools

Gaming grammar
• Digital game with activities in a ‘spy mission’ context

• Reading and listening-based grammar practice

MultilingProfiler

• This text profiling tool allows the user to see what 
proportion of a text is within the 1, 2, 3, 4, 5,000 most 
frequent words, or has been previously taught

Oak online national academy videoed lessons
• Year 7 and year 8 used NCELP resources

• Years 9, 10, 11: informed by language-driven principles (revisiting, input—

based grammar, sound-spelling relations), preparation for current GCSE.

https://www.gaminggrammar.com/
https://www.multilingprofiler.net/
https://classroom.thenational.academy/subjects-by-key-stage/key-stage-3


10.  Invite us to come and talk, for breadth and debate 

So far, e.g., Universities of 

Cambridge

Liverpool Hope

Reading

Oxford (via Woore)

York



Further resources from https://resources.ncelp.org/

Fully resourced SOW + materials Spanish, French, German 

Year 7, 8 and 9 complete

• including audio files, homeworks, tests with mark schemes

• Sample GCSE word lists

• Phonics collection : Sound-symbol correspondences systematically taught 
and revisited from Y7-Y9, incl. read aloud and transcription opportunities

• ‘The culture collection’

Link to all resource collections

Over 1,000 resources: lesson materials and CPD resources, free to use or adapt!

https://resources.ncelp.org/
https://resources.ncelp.org/collections/t148fh31r?locale=en
https://resources.ncelp.org/concern/resources/sq87bw293?locale=en
https://resources.ncelp.org/collections/tt44pn854?locale=en
https://resources.ncelp.org/catalog?utf8=%E2%9C%93&search_field=all_fields&q=culture+collection
https://resources.ncelp.org/all-collections


CPD – sign up for autumn  

• Short course is free to teachers in state schools

• Content is research-informed languages teaching 
at KS3 and KS4, to help criticality and access to 
research 

• 5 remote learning sessions of 2.5 hours

• Course leaders are NCELP Specialist Teachers

• Additional online peer and instructor support

• Online self-study version of the course available

• More “GCSE briefings” (1.5 hours) will be 
available for autumn



Feedback – see ‘testimonials’

Forthcoming: Ofsted inspection…



Want to keep in touch? 

Join the mailing list, email: enquiries@ncelp.org for regular bulletins 
about resources arriving on the portal

Open Accessible Summaries in Language Studies 
(OASIS)

• To get monthly alerts to summaries of new research, sign up in 5 
seconds at 

https://oasis-database.org/

mailto:enquiries@ncelp.org
https://oasis-database.org/
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