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1. An exampe of a language driven
curriculum, from which themes, functions,

and notions emerge

in
meaningful
practice
“We don’t know which words
we have used in our textbooks

and how often they appear

again”
(personal communication, prominent KS3
and KS4 textbook publisher)

N C E L P National Centre for Excellence
for Language Pedagogy



vast bodies of research (international, peer-reviewed) have
demonstrated how lexical, grammatical, phonological, and

orthographical knowledge strongly predicts skills and proficiency:
reading (e.g., Jeon & Yamashita, 2014; van Gelderen et al., 2003);

listening (e.g., Andringa, Olsthoorn, van Beuningen, Schoonen, & Hulstijn, 2012; Vafaee
& Suzuki, 2020);

speaking (e.g., Bergeron & Trofimovich 2017; Saito, Trofimovich, & Isaacs, 2016);
writing (e.g., Crossley & McNamara, 2012; Schoonen, et al.

NCELP offers one way of seeing
how these components can be
weaved into a curriculum that

does not abandon meaning or
cultural interest

N C E L P National Centre for Excellence S UNIVERSITY
for Language Pedagogy R
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»
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Revisiting vocabulary in different
grammatical and semantic contexis
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sbuctores with:adleclives and monsieur [79]. billet [1916]. aider [413], désolé [>5000], coaur [568]. temps [65]. pour® [10], si' [34]
adverbs
N C E L P National Centre for Excellence
for Language Pedagogy

ok @DSO



CPD Teacher feedback

summer 202 ' found interesting the notion of another approach to the design of the SOW (not

topic related but driven by the language itself). | am looking forward to exploring
this."

CPD Teacher feedback
Summer 2022

“| really enjoyed this session, | found it very informative and it not only gave me a lot
to think about in terms of things we could change in order to improve our
curriculum, but | think I've come away with some concrete ideas on HOW to do that
and will be able to use the NCELP resources with a few tweaks. Lots of very useful info
and great ideas.”

National Centre for Excellence
for Language Pedagogy

NCELP




2. ldeas for trainees’ empirical assignmentse

1) Students’ views about e.g.,

« systematic approach phonicse
« paired ‘information gap’ speaking activitiese

« content of the culture-related textse

2) A small classroom experiment comparing different approaches
« e.g., learning a grammatical function via input-based form-meaning practice versus holistic phrases?

3) Teachers’ views on a SOW that revisits vocabulary systematically
embedded in meaningful practice?

National Centre for Excellence
for Language Pedagogy

NCELP




3. Examples of how classroom practice can be

Informed by research from applied psycholinguistics

What an expanding practice schedule can look like (Nakata, 2015)
Findings from research about feedback

The nature of vocabulary knowledge - breadth, depth, and growth

The role of frequency in vocabulary learning and teaching

What real “processing instruction™ is (how the term was originally coined)

Made ‘real’: Supported by resources for CPD and the classroom

N C E L P National Centre for Excellence
for Language Pedagogy



4. Examples of how culfure & interaction can go

hand-in-hand with a defined language content

CULTURAL COLLECTION

A new ‘Cultural Collection’ has been created which will be useful for teachers wishing to see how and where cultural content is

integrated into the NCELP Schemes of Work (SOW) and lesson resources.

The slides included in the collection are standalone examples and may serve as templates and ideas for teachers looking to use

other poems, songs, extracts of stories in their own lessons and SOW, and what activities can be done to exploit such texts.

NCELP

National Centre for Excellence A D UNIVERSITY
for Lan Loy of Dt
guage Pedagogy b-
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French_Cultural_Collection_Y7_Term
Uploaded on 2021-02-16

French_Cultural_Collection_Y8_Term
Uploaded on 2021-02-16

French_Cultural_Collection_Y8_Term
Uploaded on 2021-02-16

French_Cultural_Collection_Y7_Term
Uploaded on 2021-03-10

French_Cultural_Collection_Y7_Term
Uploaded on 2021-05-18

French_Cultural_Collection_Y9_Term
Uploaded on 2022-06-07

French_Cultural_Collection_Y9_Term
Uploaded on 2022-06-07

French_Cultural_Collection_Y9_Term
Uploaded on 2022-06-07

1.pptx

1.pptx

2.pptx

2.pptx

3.pptx

1.pptx

2.pptx

3.pptx

Download

Download

Download

Download

Download

Download

Download

Download

Collections of
texts and
activities from
each term, in
each of years 7,
8, and 9

In French,
German, and
Spanish

e UNIVERSITY

3
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horen / schreiben

Phonetik - der Bodensee [1/2]

1 Allensbach DEUTSCHLAND

K| Radolfzell

H|Wallhausen

Bs

_eckborn

SCHWEIZ

gy Altenrhei n

National Centre for Excellence
for Language Pedagogy
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Pilar y Conchi son de lugares diferentes, asi que
no tienen la misma pronunciacion de [ce] y [cil.
Escucha. Quién habla, ;Conchi o Pilar? Escribe
el lugar también.

B PN
. ) 5 r§v &%i;/”\/—j {J\,\,,E
IHola! 5Como BN e
s ° f L A
estase Soy Pilar y LY < 7/ -
N & <
soy de Puerto e L
Rico en las Islas Ty
Canarias. L%y
Yo/

/
of~RoRolaRoRlcl—

gf\xg;ﬁ@%f/\f
e =Y \/_?“\[M o s
o, tbd I~ IBuenos dias! Soy
,M%}E %/“f COI:IChI y soy de
v N <{ Alicante en la
{rh—y E%? ” Comunidad
~N Valenciana.
Vg YTy & /
M

National Centre for Excellence
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Pilar
(Islas Canarias)

Conchi
(Alicante)

/ Ceuta

/ Valencia

/ Cdaceres

/ Barcelona

/ Andalucia

/ Albacete




' noEM
Chanson de la Seine - Jacques Prévert ire. e

La Seine a de la chance Q) Avec sa belle robe verie
Elle n'a pas de soucis* Et ses lumieres dorees orange
Elle se la coule doucs ofre-Dame jalouse
Le jour comme o nuifRxhaaiadiatlMmobile et sévere
Et elle sort de sa souREUEIN | hout de toutes ses pierres
Tout doucement sans bruit La regarde de travers

Ef sans se faire de mousse* Mais [a Seine s'en DAIaNCE” g Wiy
Sans sortir de son lit Elle se la coule douce se faire de mousse =
Elle s'en va vers la mer Le jour comme la nuit he Gl @) Use

En passant par Paris sen va vers le Havre *la lumiére = light
La Seine a de la chqn s'en va vers les *la pierre = rock, stone
HIE les chemins Vet \ passant co difficultés  “s'en balancer = to not
Et qEN-NL NIVl bromene AU Milieu do i PaTaRya care

To fleuve  SIe[Ile]H Des miseres de Parls. *au miliev de = in the
middle of

National Centre for Excellence . S gclvznsnv @ @ @ @
for Language Pedagogy i \%k

une ville dans
le nord de la
France

elle fait une
promenade

NCELP
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Year 9 Spanish Term 2.2 assessment - achievement test

This achievement test is designed to assess students' knowledge of a principled sample of phonics, vocabulary and grammar features.

MNote: The score sheets are also uploaded to the Resource Portal here.

+ Credits

+ More details

Items to download

Sp_SOW_Y9_T2_achievement_test_paper_audio.mp3
O Uploaded on 2022-02-14
=
Achiemmnt Tust - Sp_SOW_¥9 T2_achievement_test_transcript.docx
s Uploaded on 2022-03-25
- ot
- A

Sp_SOW_Y9 _T2_achievement_test_question_paper.docx
Uploaded on 2022-03-25

Sp_SOW_¥9 T2_achievement_test_mark_scheme.docx
Uploaded on 2022-03-25

Download

Download

Download

Download




S. Examples of what informal tests might look like in a language-driven curriculum:

‘Achievement test’

PART B (DEFINITIONS)
You will hear a short definition in Spanish.

Put a cross (x) under the English word that best matches the Spanish definition that you hear.

You will hear each Spanish definition twice.

: Germany Cuba park church
O] ] O O
9. party protest wedding birthday
L] L] Ll L]
NCELP/[ s i @ @OSO




Year 9 Spanish Term 2.2 assessment - 'applying your knowledge' test

This test assesses students’ ability to apply knowledge of phonics, vocabulary and grammar in context. Tasks include listening comprehension, oral picture description, and short
translation tasks.

Note: The score sheets are also uploaded to the Resource Portal here.

+ Credits

+ More details

Items to download

Sp_SOW_Y9_T2.2_AYK_audio.mp3
O Uploaded on 2022-02-14
Sp_SOW_Y9_T2_AYK_practice_lesson.pptx
Uploaded on 2022-02-14
[ Public |
wiedge Test - Sp_SOW_Y9_T2.2_W5_applying_your_knowledge_test_listening_transcript.docx
T Uploaded on 2022-03-25
= F =]
Appiyeng Your Knewimaze Sp_SOW_Y9_T2.2_W5_applying_your_knowledge_test_mark_scheme.docx
TR Uploaded on 2022-03-25
Apaiyny Your Knowieaye Sp_SOW_Y9_T2.2_WS5_applying_your_knowlaedge_test.docx
Y et Uploaded on 2022-03-25
N z == 5 ‘ UNIVERSITY
NCELR| L = S
for Langui D \%Tk
- A




Read the text about Frida Kahle below and answer the questions that follow.

5. Examples of WRLLUE

. . Number these events in the order that they happened. Write the numbers 1-6 in the boxes
Applylng your k on the right (1= happened first, 6 = happened last).

Frida Kahlo nacié en Ciudad de México en 1907. Cuando era nifia
empezd a estar muy enferma. Soportd muiltiples operacicnes,
pero siempre tuvo el apoyo de su padre.

Aungue ahora es conocida por su pintura®, al principio pensd en
estudiar medicina. Aprendid a pintar gracias a su primer frabagjo
con un artista, quien le ensefd a dibujar.

Un dia sufrié un accidente terible cuando estaba vigjando en
autobls. Pasd meses en su cama y su pasién por la pintura*
crecid. Unos afos después comenzd a salir con Diego Rivera, un
artista famoso, y se casaron®*. Entonces, ambos vigjaron a Estados
Unidos para vivir alli. Cuatro afos mds tarde volvieron a México.

En 1939 organizé una exhibicién en Paris, donde conocié a
Picasso. También ensefid en una escuela. Muridé en 1954 por sus
NnUMerosos problemas de salud.

*pintura = painting
*casarse = to get married

Frida taught in a school.

Frida and Diego moved to the United States.
Frida met Picasso.

Frida had an accident.

Frida started to go out with someone.

National Centre for E

M ‘ UNIVERSITY
for Language Pedagogy Fﬂdﬂ |equd hOW tCﬂ drﬂw' - W @ @ @ @
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Examples of ‘inferencing’ work...

N C E L P National Centre for Excellence
for Language Pedagogy



*la bougie = candle
Hanoucca **deuxiéme = second
*** bonte = goodness

Lis le texte. Use the words you know to understand the general meaning of the words in bold.

Pour la communauté juive, la féte importante de décembre est Hanoucca. C’est une féte
de lumieres et on utilise des bougies* pour célébrer. La féte est de huit jours, et on allume une
bougie le premier jour, deux bougies la deuxieme** jour ... Les bougies sont un symbole de la
bonté de Dieu. Dans une vieille histoire juive, une petite bouteille d'huile a nourri une lampe
pendant huit jours, beaucoup plus de temps que normalement. On mange des beignets
comme un symbole de I'huile. Les enfants jouent avec des toupies qui contiennent une
phrase religieuse. Hanoucca est plus familial et spirituel que religieux.

1. hvile : a type of wood / plant shoe oil
2. beignet: atype of drink / chair/ cup doughnut

3. toupie : a type of book / hat / sweet

} spinning top

N C E L P National Centre for Excellence
for Language Pedagogy



*le plus grand =

the biggest
*le cerf-volant = kite
*le son = sound

| de gy SC-
de What does this sentence

tell you about the
our | festival? anfs

AU Testival est

IAIAIII'\LI\* ~i1 1

ur la plage does Thi; word

Les vis roaiong| OSemle 00K KeF
traditionnels, S Tonrer QUSHRICURIRRIN. Un aspect im[g
qu’on peuyt visiter sans CRMUCERISIICR-t || est gratuii’ ~ What
Iy a beoJRARGSECHESRERCIMEREYNNN s of (e festival encourad iatieg .dogs
kiaslelsllale] 'S Previous one you worked oul. p IR eNITITeIat ' ke

What might it mean? = L 79
Pendant o oemmer ween e |, on regarde les certs-volams illumines
pendant un show son* et lumiere. MM sEe O Visiter le
festival. Tu veut voyager au festivalravec ma famille ?
What words that you already know could you use instead
of the words in orange?
Now answer the questj
NEEIR| S e~




6. Early career framework: resources and support

Introduction to NCELP for Early Career Teachers of Modern Foreign Languages

INTERACTIVE ONLINE SESSION FOR EARLY CAREER TEACHERS

Format: online
Items to download

Timings: 3 - 4.30pm & 3.30 - 5pm

e e e B DfE_Early_Career_Framework_and_MCELPdocx
Dates: Wednesday 22 June 2022 & Monday 4 July 2022 —— Uploaded on 2021-04-27

Session Lead: Jenny Hopper
Audience: Early Career MFL teachers

Cost: free

Under revision, currently available at https://resources.ncelp.org/concern /resources/0c483k36p2locale=en

NCELP

National Centre for Excellence
for Language Pedagogy




/. Lexical content: Research on vocabulary learnng

and teaching and analyses of current GCSEs - for
debate and use In classrooms

Items to download

Lexical_content_selection_teaching_learning_testing NCELP_13_Jan_2022.pptx
Uploaded on 2022-01-14

word_families_from_list_never_used_edexcel.xlsx
Uploaded on 2022-02-14

word_families_used_in_every_exam_paper_edexcel.xlsx
Uploaded on 2022-02-14

word_families_used_one_year_only_aga.xlsx
Uploaded on 2022-02-14

N C E L P National Centre for Excellence
for Language Pedagogy



8. Intfroduction to the 2024/2026 GCSE

NCELP SUBJECT LEADER AND TEACHER BRIEFING

UNDERSTANDING THE NEW SUBJECT CONTENT FOR GCSE FRENCH, GERMAN AND SPANISH

Format: online | Timings: 3.30-4.30pm [ 4.00-5.00pm | Dates: 4 May — 13 July
Audience: MFL Heads of Department, Subject Leaders or MFL teachers.

These briefings are FREE online events and will develop your understanding of the new GCSE subject content for French, German and Spanish and draw out
their implications for teaching and assessment, answering key guestions and providing a springboard for any curriculum and pedagogy develocpment

planning.
The foci for the session will be:

* the background and rationale for the changes

» the main similarities and differences between the current (2015) and the new (2022) GCSE Subject Content documents
* the implications for teaching and assessment

* answers to key guestions to inform curriculum development planning going forward.

Visit the event page for more infermation and to book your place.

National Centre for Excellence A D UNIVERSITY
for Lan Loy of Dt
guage Pedagogy b-
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9. Explore digital tools

MultilingProfiler
« This text profiling tool allows the user to see what

proportion of a text is within the 1, 2, 3, 4, 5,000 most
frequent words, or has been previously taught

Gaming grammar

« Reading and listening-based grammar practice

Oak online national academy videoed lessons
* Year 7 and year 8 used NCELP resources

Years 2, 10, 11: informed by language-driven principles (revisiting, input—
based grammar, sound-spelling relations), preparation for current GCSE.
NECELR I e



https://www.gaminggrammar.com/
https://www.multilingprofiler.net/
https://classroom.thenational.academy/subjects-by-key-stage/key-stage-3

10. Invite us to come and talk, for breadth and debate

So far, e.g., Universities of
Cambridge
Liverpool Hope

Reading
Oxford (via Woore)
York

N C E L P National Centre for Excellence
for Language Pedagogy




NCELP | Resource Portal

National Centre for Excellence for Language Pedagogy

Further resources from hitps://resources.ncelp.orqg/

Over 1,000 resources: lesson materials and CPD resources, free to use or adapt!

Fully resourced SOW + materials Spanish, French, German

Year 7, 8 and 9 complete
* including audio files, homeworks, tests with mark schemes

* Sample GCSE word lists

* Phonics collection : Sound-symbol correspondences systematically taught
and revisited from Y7-Y9, incl. read aloud and transcription opportunities

e ‘The culture collection’

Link to all resource collections

N C E L P National Centre for Excellence
for Language Pedagogy


https://resources.ncelp.org/
https://resources.ncelp.org/collections/t148fh31r?locale=en
https://resources.ncelp.org/concern/resources/sq87bw293?locale=en
https://resources.ncelp.org/collections/tt44pn854?locale=en
https://resources.ncelp.org/catalog?utf8=%E2%9C%93&search_field=all_fields&q=culture+collection
https://resources.ncelp.org/all-collections

National Centre for Excellence
for Language Pedagogy

CPD - sign up for autumn NCELP

Free CPD Course

* Short course is free to teachers in state schools MFL Curriculum Design and Pedagogy
. . . Research-informed French, German and Spanish teaching at
e Content is resea rch-informed angques ‘I'eqch"‘]g KS3 and KS4 for higher uptake and greater success at GCSE
HH : Five free 2% hour remote learning sessions over one term,
at KS3 Gnd KS4' to help CI’I'|'ICCI|I1')’ Clnd access to complemented by online peer and instructor support
research Phonics

Unlock the many benefits of phonics: help pupils learn the sound system,
sound out accurately, develop confidence in production and much meore.

5 remote learning sessions of 2.5 hours
Vocabulary
Explore why word frequency and a secure verb lexicon are key to promoting

° Course Ieaders are NCELP SpeCiqliST TetherS stronger vocabulary learning, which in turn is key to all language learning.

Grammar
Approach grammar in three phases: explanation, practice in understanding,

Ad d iﬁon d I on I ine pee r d nd inS1'I‘UC1'O I SU p pO I’1' and practice in production - to allow learners to use grammar quickly.

o R R C icul Desi d As t
* Online self-study version of the course available Develop Schemes of Work and assessments to best support early stages of

language development in our low exposure foreign language setting,
aligned to the proposed GCSE MFL subject content.

More “GCSE briefings” (1.5 hours) will be VT | e

Understand the meaningful (as opposed to mechanical) practice that

avdad i I d b I e fO r d Ufumn learners need: purposeful, frequent, varied (in mode and modality) and

incremental.

v Research-informed approach as set  / Aligned with proposed new GCSE

outin MFL Pedagogy Review v Aligned with Ofsted Framework
v Accompanied by free resources for v Aligned with Earl
KS3 and (forthcoming) KS4 v Aligned with Rosenshine Principles

g - s N S
National Centre for Excellence 2 UNIVERSITY
for Language Pedagogy Py W

NCELP




Feedback - see ‘testimonials’

TEACHER TESTIMONIAL

23, June 2022
Craig Papper, Spanish teacher at Reddish Vale High School in Stockport, shares how NCELP resources have

for Langusge Pedagogy
R helped his students gain confidence using their language skills.

HER TESTIMOMIAL: CRAIGC PAPPER

Continue Reading

Forthcoming: Ofsted inspection...

EDUCATOR TESTIMONIAL

19, May 2022
Former headteacher and primary adviser, Kathryn Wild, shares her experience as an Spanish learner using

NCELP | mzzzmezy
SMJUG C EEaimi g NCELP

Continue Reading

National Centre for Excellence D L 8y m ITY
for Language Pedagogy

NCELP




Woant to keep in touch?
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